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Abstract 
This paper highlights the use of literary texts which is potentially considered 

as an innovative way in teaching and learning grammar. Literary texts are 

considered effective as authentic materials which can be integrated into 

foreign language class activities. This paper explains the concept of literary 

text, reasons for using literary texts in Foreign Language (FL) classroom and 

advantages and limitations of using literary texts. The paper further explores 

the discussion of the practical demonstration of the use of literary texts in 

grammar class and criteria for choosing literary texts and extracts in foreign 

language teaching. The paper also highlights factors to be considered in 

selecting appropriate literary texts and the multiple class activities that can be 

incorporated in the use of literary texts specifically to improve students' 

grammar. The major conclusions of the paper are that the criteria of the text 

selection must be considered first to match with lesson objectives and students' 

needs. Teachers and students can build more interactive teaching and learning 

activities (that incorporate literature in teaching and learning FL) which are 

not only required to provide feedback of grammar correctness, but also to 

discuss deeper the aspects within literary texts.  
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Introduction 
Grammar instruction is considerably 

essential for second or foreign 

language learning. Its main purpose is 

to help students carry out either verbal 

or written communicative purposes. 

According to Ur (2011), grammar 

contains rules 'that govern how a 

language's sentences are formed' (p.1). 

Learning correct grammar rules 

enables students to construct 

acceptable sentences and avoid 

ambiguous and unclear meaning in the 

sentence production. If students fail to 

understand it, communicative 

performance will be negatively 

affected. Chin (2000) adds that 

grammar instruction is effective when 

students already understand about 

grammar, and are able to use this 

knowledge in their writing. It has also 

been widely known that teachers have 

their own belief about grammar 

teaching. Some teachers may become 

obsessed by applying grammar rules 

in their teaching which then focuses 

more on correctness of sentence 

production as the primary 

consideration in evaluating students' 

performance. The other teachers may 

assume that grammar is partly 

important in learning second or 

foreign language, and prioritize more 

on developing students' English skills 

(i.e. listening, reading, speaking and 

writing). Grammar still becomes one 

most controversial issue in second 

language teaching (Ellis, 2006). Due 

to its complex rules, teachers and 

students are often experienced 

difficulties on how such rules are 

properly and accurately applied in 

sentences. Considering that 'teaching 

grammar should encompass language 

structure or sentence patterns, 

meaning and use' (Widodo, 2006, 

p.122), the transition of conventional 

grammar teaching to communicative 

language teaching must also be taken 

into consideration. Teachers favor 

ways of explaining rules through 

deductive (rule-driven) approach and 

inductive (rule-discovery) approach, 

but the problem arises when students 

have poor knowledge of grammar 

itself and this often limit students' 

capacity to perform well in other 

language areas. Instead of only 

remembering rules and requiring 



23  africascholarpublications@gmail.com                                                                               

 2022 

 

students to complete grammar activities, literary texts are also relevant to be 

introduced in teaching grammar. They are authentic sources of materials which 

can be integrated into foreign language class activities. When textbook 

is used as a teaching aid and mostly offered to be studied according to specific

 lesson, literary texts give students emotional and motivational 'enjoyment' thr

ough understanding their contents as well as plot structures. (Odetallah, 2013) 

points out that vocabulary and grammar as parts of language should be studied 

in and learnt through texts (Weber, 2018). Understanding the meaning and 

structure of language can also be obtained through contextualization, or 

diversified contexts of literary texts. It is further explained that ‘literary 

language is of importance - not because it represents the world in a text, but 

because it portrays and articulates the world in a special, different way’ (Weber, 

2018). Through reading literary texts, language is simply learnt in a 'real-world' 

situation where cultures of the target language also abound in.  

 

Concept of Literary Text 

The term 'literature' is derived from the Latin ‘litteraturae’ which means 

writings. It has been commonly used in the eighteenth century and relates to 

fictional and imaginative writings—poetry, prose, fiction, and drama 

(Abrams & Harpham, 2012). McRae and Pantaleoni (1994) distinguish 

between literature with a capital 'L' - the classical texts e.g. Shakespeare and 

Dickens, and literature with a small 'l' which refers to popular fiction, fables 

and song lyrics. Literature is essential for English as a Foreign Language 

(EFL) teaching as an instrument to engage students' minds and feelings in 

meaningful communication (Sage, 1987). In the class-room, ‘literature not 

only provides exciting topics, but also often serves as an incentive for 

contemplation and discussion’ (Atmaca, & Gunday, 2016, p. 5). Reading 

literature stimulates emotions and provides the opportunity for students to 

reflect and express themselves in the target language. Various topics 

discussed in literary texts allow students to dig deeper about what happen 

within the literary world more critically as well as become source of learning 

material in order to learn structure of the target language autonomously. 

Some types of literary texts that can be studied inside and outside the English 

Language Teaching (ELT) classroom include: short stories, poems, novels, 

plays and song lyrics (Ellis, 2006).  
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As authentic materials, literary texts ‘are linked to the 'real-world' context of the 

learners and, as such, promote a more learner-centered approach’ (Littlewood, 

2011, p. 549) and ‘develop personal involvement and help contribute the 

readers' both cultural and language enrichment’ (Collie & Slater, 1987, pp. 3-

6). To include literary texts in the process of teaching and learning English 

emphasizes more on student-centered learning that enables students to 

particularly select their own reading and they greatly benefit from learning other 

countries' culture. In line with this, Basnett and Grundy (1993) also mention 

that through literary texts, Foreign Language (FL) learners can learn and 

understand more about cultural aspects and different ways of life of people in a 

country or countries. Nowadays, teachers and instructors of FL class must be 

more innovative to the development of teaching and learning materials. In 

Digital Era, the use of only course books in class does not guarantee the 

improvement of students' language competence and interactive learning enviro

nment. The authentic documents ‘should be prepared for the class and 

independent from the course books’ (Atmaca & Gunday, 2016). They add that 

novels, magazines, newspapers, poems, songs, postcards, newspapers, 

magazine articles, trains, plane tickets, etc., can be used as authentic materials 

in FL teaching and learning. As quoted from Ataseven (1998, p.191), these 

documents are ‘visual or auditory, but not for the classroom, because they are 

created to provide a communication, a knowledge and a real language concept’. 

 

Reasons for Using Literary Texts in FL Classroom 

It is important for teachers and FL instructors to find out reasons why literary 

texts are useful for foreign language instruction. Biswas and Anis, (2017) 

proposed five reasons of integrating literature in ELT namely:  

1. expanding students' language awareness;  

2.  encouraging language acquisition;  

3. developing students' interpretative abilities;   

4. motivating materials; and 

5. educating the whole person.  

 

In addition, Collie and Slater (1990) state four reasons of using literary texts 

in teaching foreign language such as original course material, having cultural 

richness, having linguistic richness and providing total participation of 

students in the activities. Moon (2010) and Ur (2011) relate the importance 
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of literature in teaching and learning process for it is used to develop 

linguistic knowledge both on usage and use level. Similarly, ‘literature will 

extend linguistic knowledge by giving evidence of extensive and subtle 

vocabulary usage, and complex and exact syntax’ (Pulverness, 2003, p. 123). 

Khan and Alasmari (2018) argue that ‘literature provides encouragement of 

tolerance, promotion of creativity and transfer of imaginative energy to 

students’. Moon (2010) lists three fundamental advantages of using literature 

in classroom: fostering learners' reading skill, promoting tolerance and 

helping learners to become creative. It is also said that literature helps 

motivate learners towards personal and dynamic learning (McRae, 1991). 

Furthermore, literature helps enhance learners’ interests and involvement as 

well as stimulates their critical thinking, and transforms the entire teaching 

process into a lively exercise (Moon, 2010). 

Nowadays, in the foreign language teaching, the learning-teaching environment 

where only books are used as course material is no longer valid. As a result, 

technological innovations, new methods and techniques emerged with the 

needs of the era allow the use of many texts, visuals, audiovisual documents 

and multimedia tools besides books as course material. Especially since the 

1980s, with the emergence of the communicative approach and the action-

oriented method in the following years, in foreign language teaching, the 

authentic documents such as novels, magazines, newspapers, poems, songs, 

postcards, newspapers, magazine articles, trains, plane tickets, etc., which are 

not prepared for the class and independent from the course books, have begun 

to be used in the classroom. These documents mentioned above; ‘visual or 

auditory, but not for the classroom, because they are created to provide a 

communication, a knowledge and a real language concept’ (Ataseven, 1998, p. 

191) are called an authentic document. According to Weber (2018) the factors 

that require the use of literary texts in the foreign language class can be listed 

as follows: 

 a. an authentic and a motivating material; b. activate students' creativity; 

 c. have cultural and linguistic richness;   d. provide active participation of 

students; 

 e. develop students' critical thinking skills; f. contribute to the development of 

four basic  language skills and sub-skills; g. support the development of 

emotional intelligence; 

h. give intensive and common reading habits. 
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Collie and Slater (1987) describe four main reasons why language teachers are 

using literary texts in foreign language classes: 

a. original course material;  

b. having cultural richness; 

c. having linguistic richness; d. provide total participation of students 

in the activities.  

 

According to Ur (2011) literature is used to develop linguistic knowledge both 

on usage and use level. Similarly, Pulverness (2003) states that ‘literature will 

extend linguistic knowledge by giving evidence of extensive and subtle 

vocabulary usage, and complex and exact syntax’. Parkinson and Thomas 

(2000) also state that literature provide learners to see a model of good writing. 

Literary texts and extracts also offer learners to practice language skills- in 

addition to exemplifying grammatical structures and presenting a new 

vocabulary. Most of the present-day literary texts assume that literature can 

provide a basis for extending language usage. They mainly focus on the 

grammatical points that are salient in the text (Fassler and Lay, 1979). 

Another reason of using literature is about its motivating effect on learners. 

Collie and Slater (1987) stress the function of literature as an exhibition of real 

life language. And so, the real life situations, language and relations of people 

are motivating factors for the learners. Furthermore, literature helps learners to 

understand the different cultures and develop tolerance and awareness of 

difference. Moon (2010) in using literature with Puerto Rican students found 

that as he worked to help students overcome the difficulties of the text, his own 

appreciation of the text was clarified and his respect for the students' own 

cultural framework enhanced. Moon's experience verifies that literature 

promotes a greater tolerance for cultural differences for both teacher and the 

student. 

Another reason of using literature is that it helps learners to use their 

imagination and lead them to develop their own creativity. The learners try to 

find out what happens as events and share different or similar emotion through 

literary text. Literature forms interaction between learner and literary text. Rich 

literary texts can convey multiple meaning, and cause discussions and reflection 

of different feelings and opinions. This can be useful for the learners in the 

process of language learning. 
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Advantages and Limitations of Using Literary Texts 

Literary texts are authentic works that can be used at every level in the 

classroom. For example, fairy tales and stories can be used in a foreign 

language class as a very effective course material for children. Likewise, the 

classical novels and poems known all over the world can be used also by teacher 

in the class as teaching material that will make the lesson more fun and 

enjoyable for adults. In this context, Moon (2010) mentions three basic benefits 

of using literary texts in the language class: 

a. prove the importance of type selecting of the author to reach spe

cific communica-tion targets; 

b. being the ideal source for the adaptation of the four basic 

language skills; 

c. increase mutual cultural awareness. 

 

In addition to the advantages mentioned above, Biswas and Anis, (2017) talk 

about advantages of using literary texts as follows: 

a. motivating and authentic material, Have common educational 

value; 

b. being included in most of curriculums; 

c. help students understand the target culture; 

d. develop students' interpretation skills; 

e. the lesson becomes fun for students; 

f. increase linguistic awareness of students; 

g. encourage students to express their opinions. 

 

Using literary texts in the foreign language class has some limitations as well 

as all the advantages and benefits mentioned above. The most important 

problem for the use of literary texts in language teaching, as stated by Brumfit 

& Carter (1986) is that the understanding the structure of literary texts is very 

difficult for non-native teachers and students. At first, this means that both 

teachers and students need to have knowledge of the target language literature 

and culture at a certain level. The second is the readiness level of the students. 

The third limitation is text choice. Choosing any type of text for the course may 

not be suitable for students; because each culture has its own unique values and 

it should be paid attention to the choice of text in the classroom where students 

from different cultures participated (Brumfit & Carter, 1986). There are some 



28  africascholarpublications@gmail.com                                                                               

 2022 

 

criteria while choosing text: The cultural background of students, the linguistic 

competence of students, the literary background of students, the suitability of 

texts, the length of texts and the level of the texts (ease-difficulty). 

Although literature is helpful for encouraging students in FL learning, there 

is an undeniable fact that ‘understanding the structure of literary text is very 

difficult for non-native teachers and students’ (Atmaca & Gunday, 2016, 

p.130). Tevdoska (2016) emphasized on the complexity of language content 

in literature and the distant culture of literary works. The language choice in 

literature sometimes seems unfamiliar and odd, and therefore, it requires deep 

understanding to reveal the meaning. To deal with these problems, teachers 

should be more well-prepared and able to create interesting and effective 

learning environment with numerous activities so that students are 

accustomed to the implementation of literary texts in class activities. 

 

The Use of Literary Texts and Extracts in Foreign Language Teaching 

Regarding of the crucial part of literature in maintaining the interest of the 

students, teachers exploit literary texts in a large number of ways in the 

classroom. Using the extracts from short stories novels, dramas and poems 

helps maintain the interest of the students in the process of language learning. 

Pulverness (2003) advises language teachers to maximize the use of literature 

in the classroom. For him, firstly, language teachers should introduce the theme 

of the text, and then necessary vocabulary items and use prediction tasks to 

arouse the curiosity of the students. Secondly, language teacher should 

minimize the text so as not to disturb the students' reading. Thirdly, language 

teacher should draw attention to grammar and linguistic structures used by the 

author. Finally, s/he should encourage students to find creative views and invite 

them to modify, extend or add to a text. Therefore, it is essential that language 

teachers bring the literature into language classroom especially for teaching 

structures of grammar, morphology, phonology and syntax of the target 

language, using their own imagination and developing the own creativity of the 

students. 

 

Using Short Stories 

Using short story as a material will be a useful technique for language teachers 

not only to provide various rules of grammar, syntax and phonology but also to 

improve the students' creativity. As all known, short story as a genre is always 
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simple and short. Therefore, it will not distress the students and lead to 

understand the theme easier. According to Ariogul (2001), short story used as 

a material in ESL\ EFL curriculum offers these benefits: 

a. provides more creative, encrypt, challenging texts that require personal 

exploration supported with prior knowledge for advanced level readers; 

b. promotes critical thinking skills; 

c. makes the students' reading task easier due to being simple and short when 

compared with other literary genres; 

d. facilities teaching a foreign culture (i.e. serves as a valuable instrument in 

attaining cultural knowledge of the selected community...(pp. 11-18). 

 

 Furthermore, short story makes contribution to the development of cognitive 

analytical abilities by bringing the whole self to bear on a compressed account 

of a situation in a single place and moment (Sage, 1987). 

A teacher can follow up these activities while using short stories in his\her 

lesson  (Moon, 2010): 

a. want students to predict what will happen next, or what happened just 

before; 

b. want students to select familiar structures of grammar, morphology, syntax; 

c. ask students to choose unknown words and to try to guess the meaning of 

them before looking at dictionary; 

d. want them to write a background character description of one of the 

characters; 

e. ask students to imagine they are in the same story as a character and ask 

whether they have different reaction against the events in the story. 

 

Using short story gives a chance to raise the students' awareness towards the 

target language and culture, and become familiar with different structures of 

grammar, morphology, phonology and syntax of the target language. 

 

Using Poems 

The advantages of including poetry in teaching a foreign language can be 

beneficial for the students to see different uses of language in relation to 

vocabulary, syntax, morphology and grammar structures (Biswas & Anis, 

2017). The activities about the use of poetry as a material in ESL\EFL 

curriculum have been developed and tested by many experienced language 
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teachers in their classrooms around the world (Moon, (2010), McRae, (1991), 

McRae & Pantaleoni (1994). Ariogul (2001) states that using poetry give a 

chance to exercise freely students' imaginative and cognitive ability, while 

working with texts creatively, subjectively, and collaborately is very invaluable 

to enable them to improve their overall language and discourse competence. 

According to Biswas & Anis, (2017) a teacher can follow up these activities 

while using poems in his\her lesson: 

a. ask students to check their pronunciation while they are reading the 

poem loudly to each other and then to do the same thing for the whole 

class reading in chorus; 

b. ask students to rewrite the poem using the same structures but not in 

the same meaning; 

c. ask students to predict the possible story behind the poem; 

d. give an opportunity to discuss on issues concerning the poem. 

 

These ideas can be beneficial for students to be familiar with different structures 

of grammar, vocabulary and they can undoubtly be useful for their 

pronunciation. Moreover, students have a chance to exercise freely their 

imaginative ability and to discover their inner world. Along with the above 

mentioned benefits, poetry comprises so many cultural elements-allusions, 

vocabulary, idioms, tone that is not easy to translate into another language 

(Sage, 1987). 

 

Using Plays 

As well known, ESL\ EFL learning becomes internalized as a direct relation of 

the learners to the real situations and specific purpose of communication for the 

learners. Through the use of drama in foreign language teaching, students learn 

about the daily expressions of the target language and have the chance to use 

both receptive and productive skills. Moon (2010) explains that using drama in 

ESL\ EFL classrooms: 

 a. promotes language development; 

 b. develops both critical thinking and listening skills; 

 c. stimulates the imagination; 

 d. reinforces positive self-concept; 

 e. fosters self-respect and group cooperation.  
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According to Pulverness (2003) a teacher can follow up these activities while 

using dramas in his\her lesson: 

a. ask students to prepare a play extemporarily in company with their 

friends; 

b. ask students to read out the dialogue but to give the characters special 

accents. It will be useful for them to acquire different aspects of 

pronunciation; 

c. ask them to read out dialogues loud and listen to other friends' dialogues; 

d. ask them to write a new version of the play using the daily expressions 

used frequently. 

 

The use of plays is a very beneficial technique in today's ESL\ EFL classrooms. 

As it is a colourful language learning technique, it is also a motivating factor 

for the learners to promote their comprehension of grammar structures in 

context and verbal or nonverbal aspects of the target language. 

 

Using Extracts from Novels 

The use of extracts from novels in ESL\ EFL classrooms is a beneficial resource 

for language teaching. Novel as a literary genre not only reflects the daily lives 

of characters but it also provides to evaluate the events in different points of 

view. Pulverness (2003) stresses that the extracts used in ESL\ EFL classrooms 

have an important educational role as it: 

a. develops oral and written language skills; 

b. helps students get information, identify problems and events; and 

c. motivates them to learn different structures of the target language without 

getting bored. 

 

Through the use of extracts from novels, students build vocabulary and develop 

their reading skills. Like other literary genres, novel is a very effective way of 

acquiring grammar structures, and morphological, phonological and syntactical 

aspects of the target language. 

 

Criteria for Choosing Literary Texts and Extracts in Foreign Language 

Teaching 

Choosing an appropriate text to be used in ESL\ EFL classrooms should be 

carefully considered. Because the success in using literature in the classroom 
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depends on the works selected for the lesson. First of all, language teachers 

should not forget that the aim is not to teach literature but to teach language and 

they must be aware of the difficulties of choosing the appropriate literary texts 

or extracts for students. Biswas and Anis, (2017) list some criteria according to 

the type of course and students, and other text-related factors as follows:  

Type of course 

a. level of students; b. students' reasons for learning English; 

b. kinds of English required; and d. length\ intensity of course. 

 

Type of students  

a. age; b. intellectual maturity; c. emotional understanding; d. interests and 

hobbies; 

b. cultural background; f. linguistic proficiency; and g. literary background. 

 

Other text-related factors 

             a. availability\ length of text; b. exploitability; and c, fit with syllabus. 

 

To know about the cultural and literary background of the learners will help 

teacher to pay attention to the needs and abilities of the learner group. In 

addition, knowing the linguistic proficiency of the learners and an appropriate 

choice of text will provide the students with examples of many features of the 

written language, the structure of sentences, different usages of structures and 

the different ways of connecting ideas. Similarly, the use of imagination 

particularly while discussing literature ‘enables the leaners to shift their 

attention beyond the more mechanical aspects of the foreign language system’ 

(Collie & Slater, 1987, p. 5). Apart from its motivating affect, using literary 

texts and extracts can gain learners the awareness of different cultures. About 

this function, Biswas and Anis, (2017) state that ‘although students may find it 

easier to respond personally to a text from within their own culture, there is a 

strong argument for saying that exposing students to literature from other 

cultures is an enriching and exciting way of increasing their awareness of 

different values, beliefs, social structures, and so on’ (p. 63). This situation is 

substantial to motivate students, but language teachers should not select 

culturally dense texts so as not to prevent learners from understanding the 

essential meaning. 
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Selecting Literary Texts 

Selecting appropriate literary texts to include in teaching and learning 

activities is also crucial. It must bridge the gap between students' needs and 

materials discussed in class. The criteria of selecting literary texts as 

proposed by Biswas and Anis, (2017) are divided into type of course, type of 

students and other text-related factors. 

a. Type of course 

The selection of literary texts based on the type of course deals with particular 

subject and objectives of the course. This covers:  

1. students' level-- it must be relevant to students' competence and the 

material itself is not too advance or too easy form students;  

2. students' reasons for learning English-- the reasons are particularly helpful 

for teachers to specify particular topic and keep students motivated in their 

learning process; and 

 3. length/intensity of course— the selection of literary texts should not 

exceed the allocated time for learning. 

b. Type of students 

It is also important to know students' background and information to 

appropriately select the literary texts in class activities. The factors related to 

type of students namely age, intellectual maturity, emotional understanding, 

interest, cultural background, linguistic proficiency, and literary background. 

c. Other text-related factors 

The third criterion consists of factors such as: 

a.  text availability—the text is available and accessible for students; 

b.  length of text—the literary texts which are too long must be avoided 

since they will be time-consuming; 

c.  exploitability—the selected texts can be devised into tasks and 

activities, and fit with syllabus—the literary texts can help students to reach 

the goals of learning in the syllabus. 

 

The Use of Literary Texts in Grammar Class 

In the theory of language acquisition, some experts stated that grammar 

teaching is less important and should be taught implicitly (Krashen, 1982), 

but some also revealed that grammar instruction plays an important role in 

FL teaching and learning, and therefore, should be taught explicitly 

(Pulverness, 2003). Grammatical explanations and exercises continue to be 
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prominent both in course books and in the classroom practice of teachers in 

school-based foreign-language courses (Ur, 2011). Integrating grammar 

learning and literary texts along with designing specific learning tasks 

provides the opportunity for students to apply grammar rules they learn from 

the texts of their own. The following principles underlie the relevance of the 

use of literary texts in grammar learning summarized in Weber (2018): 

a. grammar should be taught for constructing texts in their context of use - 

it is concerned, in other words, with real language; 

b. the application of grammar should not be restricted to the analysis of 

isolated sentences - it should explain the way in which sentences are 

structured to construct whole texts ; 

c. use of authentic materials must be encouraged; 

d. link the language structure with functional uses of the language in 

different social s e t t i ngs ;  

e. focus on meaningful tasks. Acquiring the grammatical rules of the 

language does not necessarily enable the learner to use the language in a 

coherent and meaningful way. What interests us then concerns the 

structure and function beyond the sentence l eve l .  

 

From the above-mentioned principles, grammar instruction is inextricably 

linked with literature. Literature is not something to be taught, but used as a 

means of learning the target language which also covers linguistic and 

grammar competence. Pulverness (2003) advises language teachers to 

maximize the use of literature in the classroom. Students who will be 

gradually introduce to the culture within a story, for example, during class 

discussion and other class activities will learn grammar lesson ‘without going 

through the heaps of the grammatical rules’ (Odetallah, 2013, p. 127). 

Furthermore, literature is ‘solutions to avoiding learners perceive grammar 

as being abstract, complicated, and boring’ (Weber, 2018). Through 

incorporating literary texts as authentic materials in grammar lesson, students 

will practically learn not to only write a number of random sentences, but to 

construct sentences with more relevant, contextual information. 

 

Conclusion 

Rule memorization in grammar is considered ineffective without knowing 

how to apply it correctly in real context. Utilizing literature as a material 
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resource offers FL teachers and instructors a great deal of language learning 

activities that can stimulate learners' engagement and motivation to learn the 

target language. Literature allows students to be more critical and 

communicative because it is open to multiple interpretations. Teachers and 

students can build more interactive teaching and learning activities which are 

not only required to provide feedback of grammar correctness, but also to 

discuss deeper the aspects within literary texts. Besides, literature also helps 

enrich vocabulary and learn culture of different countries. The criteria of the 

text selection must be considered first to match with lesson objectives and 

students' needs. Teachers are also suggested to design various activities that 

incorporate literature in teaching and learning FL. The types of literary texts 

are recommended to be introduced to create more enjoyable learning 

environment. 
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