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Abstract 
The research was on investigating lecturer’s competence on constructing 

Multiple Choice Items (MCI).The research design employed was 

descriptive survey as well as ex-post factor design. The population of the 

study was lecturers at AD Rufa’i college of Education, Legal and General 

Studies, Misau. The sample encompasses those teaching at General Study’s 

unit.  Three research objectives with corresponding hypotheses were 

formulated to guide the study.  Beside past question papers, the researcher 

developed a questionnaire tittle College Lecturer’s Competence in the 

Construction of Multiple Choice Items (CLCMCI). The instrument has face 

validity and a reliability of internal consistency established using Cronbach 

alpha value of 0.853 was obtained. The data collected were analyzed using 

descriptive statistics: Frequency counts, percentage and inferential 

statistics; chi-square cross tabulation The hypotheses were tested at 0.05 

level of significance. Findings indicated that: Multiple choice items (MCI) 

are considered  because it measure various cognition hence has a very high 

content validity, Those that write items in negative form didn’t capitalized 

or underline the items, but while constructing item, the stem of their item 

clearly formulate a problem, similarly, table of specification are not put 
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into consideration before planning the MCI. The chi-square cross 

tabulation revealed that: The null hypothesis which states that, there is no 

significant difference toward frequent used of MCI in relation to Gender is 

retained, likewise, The null hypothesis which states that, there is no 

significant difference on awareness toward writing MCI in relation to 

Qualifications is retained. Lastly. The hypothesis which stated that there is 

no significant difference among lectures on been acquainted with the 

characteristics of test items in relation to Experience is rejected. Hence 

significant different existed between experience and in-experience 

lecturers. The study recommend that: The college authority should organize 

workshop or seminar specifically on test development and other related 

issue, especially on multiple choice items, Experience lecture’s should at 

departmental level guide the un-experience on skill needed for competency 

in handling item development planning prior to dispatch level. Lastly, 

Lecturers should consider use of items format based on cognitive demand 

in-relation to content coverage. 

 

Keywords: Assessment, Multiple Choice Items, item Construction, 

Teacher’s competence, 

 
 

 

Introduction 
The importance of assessment in the 

overall quality of teaching and 

learning in education has been widely 

acknowledged, White (2012) 

describes assessment as an engine that 

drives learning noting that a well-

designed assessment has the potential 

of setting clear expectations, 

establishing a reasonable workload 

and providing opportunities for 

students to self-monitor, rehearse, 

practice and receive feedback, while a 

poorly designed assessment has the 

potential of hindering learning. Test 

Construction Competence involves 

theoretical and practical skills that 

teacher or test constructor adapt to 

accomplish testing. However, it is an 

art that only few people seem to 

master (Nunnally & Bernstein 1994; 

Osadebe 2001). The competences are 

the skills needed to develop 

appropriate item format that measures 

the instructional objectives most 

directly and efficiently as stipulated 

by experts. According to Chidolue in 
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(Agu, Onyekuba & Anyichie 2013) the competences for classroom test 

construction is of paramount important, hence care should taking,  

However, the quality of the teacher-made tests is related to the qualification and 

the experience of the teacher. For them to function effectively, teachers should 

possess and apply requisite skills in constructing good items for class 

assessment (Ololube 2006). 

Constructing test items for class-room consumption and decision making, is a 

task of vast position that one oppressed with difficulty. The task is important 

because test items being frame are the foundation of written tests, for test of 

achievement the ideas they express must be articulated precisely and concisely. 

If a test’s scores are to yield valid inferences about an examinee’s mental 

attributes, its items must reflect a specific psychological construct or domain of 

content. Without a strong association between a test item and a psychological 

construct or domain of content, the test item lacks meaning and purpose, 

Interpretability of a test’s scores flow directly from the quality of its items and 

exercises. 

In a test item, every word counts. Gordon Stobart (2008), is on the opinion that 

the item writer, unlike the storywriter or essayist, cannot rely upon a larger 

context to assist in conveying the meaning of a word, sentence, or passage. 

Limitations of expression are rarely possible in the brief wording of most test 

items. The examinee must derive from the sentence stem the exact meaning 

intended by the item writer, and in the response alternatives the examinee 

should be able to realize distinct and reasonable solutions. Communication 

between the item writer and the examinee is crucial if a measure of the particular 

construct is to yield valid score interpretations. 

The multiple choices item has been chosen as the main focus of this study.  It is 

an assessment method that is now heavily relied upon in many schools and 

driven by the effectiveness and efficiency argument. Research however 

indicates that not all students and lecturers are fond of multiple choice tests. 

Zeidner (1987) conducted a research which indicated that about 25% of the 

student respondents preferred constructed-responses test over multiple-choice 

items. Also many college teachers and faculty members have expressed their 

concern over the difficulty of constructing multiple choice items. This has 
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raised the concern that poorly written multiple choice items may not permit 

students to really exhibit what they know (Dufresne, Leonard & Gerace, 2002). 

Multiple-choice questions (MCQs) continue to be relied upon for the efficient 

assessment of students’ learning in higher education. However, the use of 

MCQs has not been without criticism. Poor design of MCQs, testing only lower-

level learning outcomes such as information recall, and encouraging students to 

focus on these rote and reproductive approaches to learning are among the 

criticisms. Nevertheless, the MCI has been selected for three reasons. First, it is 

very versatile; it could be used to measure students’ performance at any level 

and in any subject area as well as all levels of learning from knowledge to 

evaluation. Second, multiple choice items can be very useful for diagnostic 

purposes, for helping students realize their strengths and limitations. Third, 

because of the recent rise in students numbers in colleges and universities, 

multiple choice items are often used; it is therefore important that lecturers learn 

to write the items well.  

Researchers on items type are on the opinion that, the multiple choices could be 

the most powerful assessment tool provided the teacher constructs the items 

well. Multiple choice testing is an efficient and effective way to assess a wide 

range of knowledge, skills, attitudes and abilities (Haladyna, 2002). The 

multiple-choice test (MCT) is perhaps the most extensively-used format in the 

assessment of student knowledge today. Globally, it is used, in part or in whole, 

in classroom tests, as well as in standard admission, placement and certification 

tests. Individuals encounter it throughout their academic (from primary, 

secondary, to tertiary levels of education) and professional career. Louisa and 

Nwadinigwe (2013), accomplish that MCI are a commonly preferred format for 

large-scale testing because they have been found to give valid and reliable 

results. They can be effectively used to assess large number of test-takers, to 

cover a wide range of content area (Downing, 2002, cited in Tarrant, Ware & 

Mohammed, 2009), as well as a wide range of learning objectives (Okoli, 2005), 

leading to valid results. They can be objectively, easily and accurately scored 

(Linn & Gronlund, 2000), and they contain a relatively large number of test 

items, leading to a high degree of reliability. Multiple-choice items are used in 

educational testing because they permit the measurement of diverse types of 

knowledge, skills, and competencies (Haladyna, 2004; Downing, 2006; 
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Popham, 2008). Multiple-choice items are efficient to administer; they are easy 

to score objectively; they can be used to sample a wide range of content; they 

require a relatively short time to administer (Haladyna, 2004; Haladyna and 

Rodriguez, 2013; Rodriguez, 2016).  

Downing (2006, p. 288), in his seminal chapter in the Handbook of Test 

Development, claimed that selected-response items, like multiple choice, are 

the most appropriate item format for measuring cognitive achievement or 

ability, especially higher-order cognitive skills, such as problem solving, 

synthesis, and evaluation. He also stated that this item format is both useful and 

appropriate for creating exams intended to measure a broad range of knowledge, 

ability, or cognitive skills across many domains. 

Structurally, MC questions or items, have two parts: a stem - the question, 

problem, or task to be answered or solved; and a set of response options or 

alternatives - possible answers or solutions to the question. The options 

comprise of the correct answer, called the key; and one or more incorrect or less 

appropriate answers called the distracters or distractors (Onunkwo, 2002). 

While the stem is an important part of a multiple-choice item (MCI), the options 

are no less relevant. No matter how well-written a stem, a single flawed option 

can invalidate the item. As a rule, well-written options are critical for an MCI 

to be adjudged as valid. 

 

PROBLEM OF STUDY 

One of the most used tools which are to assess students’ achievement in 

classroom is tests. These tools are highly fall into select( objectives) or supply( 

essay) item format ( Susana,2014), both of them are often fraught with 

reliability and validity problems as the process for constructing such tests is 

often not followed or misunderstood, and this leads to significant measurement 

error into the measurement process. Inaccurate data-based inference as a result 

of poor measurements will lead to bad decision making, with this there is a need 

of competency from the side of lectures on test item development. It has already 

been pointed out that poorly designed tests could make the students loose 

interest in a particular subject (Osadebe, 2001). When the test instrument does 

not possess the necessary characteristics it ought to, this means that the test is 
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not valid and reliable, and the effort to achieve the instructional objectives will 

be in futility.  

 This perhaps attract the researcher’s interest on conducting the research on 

lectures competency on developing of MCQ ,particularly those teaching 

General  Studies Section at the AD Rufa’i College of Education, Legal and 

General Studies, Misau, Bauchi State. 

 

OBJECTIVES 

The objective of the study is in three-folds.  

1- To find out lecturers’ motives for using the multiple-choice test items. 

2- To find out the extent to which lectures follow the guidelines in the 

construction of the MCI as outlined by measurement and evaluation experts.  

3- To find out about common errors lecturers’ made in constructing multiple 

choice items. 

 

RESEARCH QUESTIONS 

The study aims at finding answers to the following questions: 

1- What are the motives behind lecturers frequent used of MCI in measuring 

learning outcomes of the Courses they teach? 

2- To what extent do lecturers’ plan their multiple choice test items? 

 

Research Hypotheses 

The following hypotheses were tested at 0.05 level of significance: 

HO1- There is no significant difference toward frequent used of MCI in relation 

to Gender 

HO2- There is no significant difference on prior knowledge toward writing MCI 

in relation to Qualifications  

HO3- There is no significant difference among lectures on being conversant 

with the characteristics of test items in relation to Experience  

 

METHODOLOGY 

The research design employed for the study was a survey and ex-post-factor 

design, in which the researcher designs a questionnaire solely to get lectures 

response to some question regarding constructing or developing MCQ item, 
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whereas ex-post design was employ in collecting a sample of last semester 

questions for content analysis. 

The instruments used for the collection of data for the study were copies of 

multiple choice ( pass question paper) constructed by the lectures from General 

Studies Unit (GSU), students’ marked answer scripts at the end of 2020/2021 

academic session. .  Beside past question papers, the researcher developed a 

questionnaire tittle College Lecturer’s Competence in the Construction of 

Multiple Choice Items (CLCMCI). The instrument has face validity and a 

reliability of internal consistency established using Cronbach alpha, the value 

of 0.853 was obtained. Three specialists having post-graduate research 

experience, one of which from test and Measurements unit including the 

researcher labeled - rater 1, rater 2 and rater 3, rated the content-related validity 

evidence of the tests (past question papers) using a 10-point scale. A rating of 1 

indicates very low content validity and a rating of 10 indicates very high 

content-related validity. 

 

RESULTS 

Table one:  Demographic information 

Variables Categories Frequencie

s 

% 

Gender   

 

         

Male  

Female 

Total 

34 

6 

40 

85.0 

15.0 

100.0 

Teaching           

Experience       

                                          

1-5 years 

6-10 years 

11-20 years 

Above 20 years 

Total 

4 

13 

9 

14 

40 

10.0 

32.5 

22.5 

35.0 

100.0 

Qualification 

 

 

                                      

B.Sc./M.Sc. 

BA/MA 

PhD 

Total 

15 

14 

11 

40                                                 

37.5 

35.0 

27.5 

100 
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Table 1.0 shows summary of the Demographic information of the sample 

variable, from the table 85% of them are  Male lecturers, while only 15% are 

female, their teaching experience ranges from 14 lecturer (35%)  are having 

more than 20 years, 32.5% making 13 of them have experience ranges from 06-

10 years. Similarly, 9 academic staff (22.5%) has experience of 11-20 years, 

finally 10% are having experience below 6 years. On qualification, 37.5% of 

them possess either M.Sc. or B.Sc., 14 lecturers (35%) have M. Art or B.A, and 

lastly, 11 of them making 27.5% possess PhD. 

 

Research Question one: What are the lecturers motives behind frequent used 

of MCI in measuring learning outcomes? 

Table 2: Summary of Descriptive Statistics for lecturers’ motives behind 

frequent used of MCI in measuring learning outcomes of the Courses they 

teach? 

S/

N 

Statemen

ts 

OP
TI

ON
 

FR
EQ

UE
NC

Y 

PE
RC

EN
TA

GE
 

OP
TI

ON
 

FR
EQ

UE
NC

Y 

PE
RC

EN
TA

GE
 

OP
TI

ON
 

FR
EQ

UE
NC

Y 

PE
RC

EN
TA

GE
 

OP
TI

ON
 

FR
EQ

UE
NC

Y 

PE
RC

EN
TA

GE
 

 Reasons 

for using 

multiple 

choice 

items ( 

MCI) 

SA   A   D   SD   

1 I consider 

MCI 

because it 

measure 

various 

cognition 

at a time 

 20 50.

0 

 14 35.0  6 15.0  00 00 

2 Iam 

conversan

t to 

 20 50.

0 

 13 32.5  7 17.5  00 00 
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writing 

MCI 

3 I teach 

large 

classes 

 20 50.

0 

 15 37.5  5 12.5  00 00 

4 It is easy 

to 

construct 

the MCI 

 3 7.5  23 57.5  9 22.

5 

 5 12.5 

5 It is easy 

to score 

the MCI 

 18 45.

0 

 14 35.0  5 12.5  3 7.5 

6 The MCI 

has a very 

high 

content 

validity 

 28 70.

0 

 00 00  12 30.

0 

 00 00 

7 My 

students 

prefer the 

MCI to any 

other test 

format 

 15 37.

5 

 13 32.5  9 22.

5 

 3 7.5 

 

The table 2.0 above recaps lecturers’ motives behind frequent used of MCI 

in measuring learning outcomes of the Courses they teach. 50 % of the 

respondents are on the view that, they consider MCI because it measure 

various cognition at a time, whereas on 15% strongly disagree. 17.5% thus 

making up to 7 respondents are on the opinion that they are not conversant to 

writing MCI, whereas the remaining 80.5 % agree that they are conversant to 

writing MCI. Regarding construction of questions item 20% of them (14 

respondents) are against the opinion that it is easy to construct the MCI, in that 

7.5% strongly agreed with the statements. 28 out of 40 respondents making 
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up to 70% strongly agreed that The MCI has a very high content validity, 

but 30% are a not in support with the statements. Lastly, 28 respondents ( 70%) 

are on the view that one of the reasons for using MCI was that their students too 

prepare for it than other format. 

Research Question two: To what extent do lecturers’ plan their multiple 

choice test items ( MCI) 

Table 3: Summary of Descriptive Statistics for determining respondents’ 

expertise on planning of the MCI 

S/N Statements 

OP
TI

ON
 

FR
EQ

UE
NC

Y 

PE
RC

EN
TA

GE
 

OP
TI

ON
 

FR
EQ

UE
NC

Y 

PE
RC

EN
TA

GE
 

OP
TI

ON
 

FR
EQ

UE
NC

Y 

PE
RC

EN
TA

GE
 

OP
TI

ON
 

FR
EQ

UE
NC

Y 

PE
RC

EN
TA

GE
 

   planning of 

the test 

SA   A   D   SD   

1 I possess 

technical 

skills 

required for 

constructing 

test items 

 14 35.0  13 32.5  10 25.0  3 7.5 

2 I prepare the 

table of 

specification 

 12 30.0  3 7.5  14 35.0  11 27.5 

3 I write the 

items 

throughout 

the semester 

 14 35.0  3 7.5  15 37.5  8 20.0 

4 I write the 

item after 

official 

request 

 16 40.0  7 17.5  8 20.0  9 22.5 

5 I consider 

item analysis 

before writing 

the item 

 21 52.5  16 40.0  00 00  3 7.5 

6 My items 

format are 

appropriate 

 12 30.0  12 30.0  16 40.0  00 00 
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to the goals of 

the test 

7 I avoided use 

of 

unambiguous 

concepts 

 28 70.0  8 20.0  4 10.0  00 00 

 

Table 3 above display respondents’ view on their expertise on planning of 

the MCI, 32.5% of the respondent did not possess the technical skills; on the 

other hand 28 out of 40 respondents possess the necessary skills. On 

preparing table of specification, 25 respondents (62.5%) did not consider 

making of table of specification before planning the MCI. On items 

banking, 57.5% of the respondents write their item after official request from 

authority concern, where only 41.5% adopt items banking system. 24 

respondents (60 %) agreed that their items formats are appropriate to the goals 

of the test, whereas 40% (16 respondents) disagree with the statements. Lastly, 

90 % of them (36 respondents) are trying to avoid the use of unambiguous 

concepts while planning MCI. 

Hypotheses Testing 

 

HO1- There is no significant difference toward frequent used of MCI with 

relation to Gender 

Table 4: Summary of Descriptive statistics and Chi- Square Cross Tabulation 

Analysis frequent used of MCI in relation to Gender 

Statements Determinant Category of 

 

Respondent 

Frequency 

of 

Responses 

p-value Decision 

A DA 

I consider 

MCI 

because it 

measure 

various 

cognition 

at a time 

 

Gender 

Male 28 6  

.176 

 

Accepted Female 02 4 
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                                                                          Total  30       10 

 

Table 4 above depicts the descriptive statistics on the frequency count of 

respondents as well as the result for chi-square cross tabulation. The summary 

for the frequency count of the respondents indicated that 30 out 40 (75%) agree 

with the statements that they consider MCI because it measure various 

cognition at a time whereas only 10 out of 40 (25%. disagree. Similarly, the 

analyses for chi-square (cross tabulation) result indicate that the calculated p-

value obtained was of 0.176 with a degree of freedom 2. This detected that the 

p-value 0.179 is greater than alpha value of 0.05. Thus, There is no significant 

difference toward frequent used of MCI with relation to Gender is retained. The 

chart below further illustrates the differences. 

 

 

Figure 1: frequent used of MCI VS Gender 

HO2: There is no significant difference regarding prior knowledge on 

proficiency toward writing MCI in relation to Qualifications  

Table 5: Summary of Descriptive statistics and Chi- Square Cross Tabulation 

Analysis on expertise toward writing MCI in relation to Qualifications   

Statements Determinant Category of 

 Respondent 

Frequency of 

Responses 

p-value Decision 

A DA 
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am acquainted  

toward writing 

MCI 

Qualification Bsc / Msc 13 2  

.059 

 

Accepted B.A /M.A 11 3 

PhD 09 2 
                                                                        Total     33        7 

 

Table 5 above, describes the descriptive statistics on the frequency count of 

respondents. The summary for the frequency count of the respondents indicated 

that 33 out 40 (82.5%) agree with the statements that they are conversant 

toward writing MCI whereas only 7 out of 40 (17.5%. disagree. Similarly, the 

analyses for chi-square (cross tabulation) result indicate that the calculated p-

value obtained was of 0.059 with a degree of freedom 2. This detected that the 

p-value 0.059 is approximately greater than alpha value of 0.05. Thus, the null 

hypothesis which states that there is no significant difference regarding prior 

knowledge /proficiency toward writing MCI in relation to Qualifications is 

retained.  

,. The chart below further illustrates the differences. 
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Figure 2: Awareness toward writing MCI in relation to Qualifications  

 

HO3- There is no significant difference among lectures on been acquainted 

with the characteristics of test items in relation to Experience  

Table 6: Summary of Descriptive statistics and Chi- Square Cross Tabulation 

on been conversant with the characteristics of test items in relation to 

Experience  

Statements Determinant Category of 

 

Respondent 

Frequency 

of 

Responses 

p-

value 

Decision 

A DA 

 Iam acquainted 

with the 

characteristics 

of test items 

 

Experience 

    1-5 years 02 2  

.001 

 

Rejected     6-10 

years 

11 2 

   11-20 

years 

09 0 

Above 20 

years 

11 3 

                                                                        Total     33         7 

 

Table 6 above, reveals the descriptive statistics on the frequency count of 

respondents. It was clearly shown that a 50 – 50 responses was obtained on 

those that have 1-5 years, similarly 100% on those having 11 – 20 years agree 

with the statements “Iam conversant with the characteristics of test items”. 11 

out of 14 respondents that have an experience of more than 20years agreed with 

the statements in that only 3 disagree. On the other hand, the analyses for chi-

square (cross tabulation) result demonstrate that the calculated p-value 0.01 

with a degree of freedom 2 was obtained.  It can be observed that the p-value 

which is 0.01 is less than the alpha value of 0.05. Thus, the null hypothesis 

which states that, there is no significant difference among lectures on been 

conversant with the characteristics of test items in relation to Experience 
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is rejected. Hence significant different exist. Experience teachers possess 

necessary skill than jn-experience. 

 

 

 
Figure 3: Respondents conversant with the characteristics of test items in 

relation to Experience  

 

Result from Content Analysis of Selected End-Of-Semester Multiple 

Choice Test Items 

In order to gain first-hand information as to the extent to which lecturers’ follow 

the guidelines laid down by measurement and evaluation experts in writing 

multiple choice items, a sample of end-of-semester examination which has 

multiple choice items were selected for content analysis. A random sample of 

fifty 50 examination questions from the 2020- 2021 academic years were 

selected. 

-From the content analysis, the following were seen as the major faults 

lecturers’ made while constructing the MCI. 

i- Options (answers) are arranged in an order that will make scoring 

easier. In that smart student will at time determine the pattern, 
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ii- There is less use of unambiguous concepts while planning MCI 

iii- Best on their item placement, some lecturers did not consider or make 

use of table of specification before planning 

iv- Some lecturers arrange their items without considering  order of 

difficulty level 

v- Most of the items that were negatively written, the words are not 

underlined, italiced or bold  

vi- There were words in the stem which serve as specific determiners 

that can aid the unapprised student to get the answer 

 

DISCUSSION OF FINDINGS 

The focus in this study was to determine lecturers competency on the 

developments of Multiple choice items ( MCI)  at AD Rufa’i College of 

Education Legal and General Studies ,as well as finding out the degree of their 

competency in relation to qualification , experience as well as gender.  

The table 2.0 above recaps lecturers’ motives behind frequent used of MCI 

in measuring learning outcomes, 50 % of the respondents are on the view 

that, they consider MCI because it measure various cognition, likewise 28 

out of 40 respondents making up to 70% strongly agreed that The MCI has 

a very high content validity. This finding is in agreement with that of 

Bamidele and Oluwole (2014), there finding determined the content and 

cognitive validity of the selected undergraduate multiple choice tests used in 

Obafemi Awolowo University, Ile Ife, Nigeria and found that contents validity 

exist but only one course has a very high content coverage. similarly, Amajuoyi, 

Eme and Udoh (2013) in their study assessed the content validity of May/June 

West African Senior School Certificate Examination (WASSCE) questions in 

Chemistry from 1999-2002 and found out that some topics were over-

emphasized, under emphasized or totally ignored and the questions emphasized 

more of lower levels of the cognitive domain as knowledge and comprehension. 

Table three displayed respondents’ view on their expertise on planning of the 

MCI,  28 out of 40 respondents possess the necessary skills. This finding is 

in accordance with that of Marmah  and Impraim ( 2013). They investigated 

University lecturer’s competence in the construction Of Multiple Choice Test 

Items; they suggest that there is much to be done to raise the competence level 

of the lecturers’ with regards to the writing of multiple choice test items, 
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On preparing table of specification and item analysis (62.5%) did not consider 

making of table of specification or doing item analysis before planning the 

MCI. This finding uphold that of Downe (2008) and that of Marmah  and 

Impraim ( 2013), Downe suggest that on item analysis, aid in providing a basis 

for remedial work as it brings to light general areas of weakness acquiring more 

extended attention. Whereas Marmah and Imprain discovered that a significant 

majority of the   respondents are not planning table of specification and item 

analysis on their multiple choice items.  

- Table 4 above, depicts the descriptive statistics on the frequency count of 

respondents. 28 out of 36 male participants agreed that, they consider MCI 

because it measure various cognition at a time, whereas only 2 out 4 female 

disagree. This finding uphold that of Othman (2018), the research was 

based on cognitive demand  in mathematics teacher- made test, the result 

revealed that experience teacher set their item to measure higher cognition 

where in-experience set their item to measure low cognition. On the other 

hand, the analysis for chi-square (cross tabulation) result shows the calculated 

p-value of 0.18 with a degree of freedom 2 . It can be observed that the p-value 

which is 0.18 is greater than alpha value of 0.05. Thus, the null hypothesis 

which states that, there is no significant difference toward frequent used of 

MCI in relation to Gender is retained. This indicated that both male and 

female lecturers frequently used MCI; similarly, they construct their MCI by 

measuring both low and high cognition 

Table 5 above, describes the descriptive statistics on the frequency count of 

respondents. The summary for the frequency count of the respondents indicated 

that 82.5% agreed that they are conversant toward writing MCI, this 

finding contradict that of Esomonu (2002) and Paulson,( 2003), they affirm that  

Lack of test construction skills by teachers might result from  incompetency 

which originated from lack of necessary knowledge in test construction by 

teachers, this serve as a as a major cause of malpractice in school examinations 

by both teachers and students in Nigerian secondary schools.. Similarly, the 

analyses for chi-square (cross tabulation) result indicate that the calculated p-

value obtained was of 0.06 with a degree of freedom 2. This detected that the 

p-value 0.06 is approximately greater than alpha value of 0.05. Thus, the null 

hypothesis which states that, there is no significant difference on awareness 

toward writing MCI in relation to Qualifications is retained. This indicated 
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that the entire respondent talk less of their difference on qualification are aware 

of the skill of writing MCI. 

Table 6, reveals the descriptive statistics on the frequency count of respondents. 

It was clearly shown that 50-50 response was obtained from those that have 1-

5 years’ experience, whereas, 100% on those having 11 – 20 years teaching 

experience agreed with the statements “Iam conversant with the characteristics 

of test items”. 11 out of 14 respondents that have an experience of more than 

20years agreed with the statements in that only 3 disagree. This finding is 

similar with that of (Ebinye, 2001). His research was on test construction 

skill among teacher with respect to years of service, he found test 

construction to be a major source of anxiety among many teachers in 

Nigerian schools, especially, less experienced ones. This anxiety stems 

majorly from lack of test construction skill by these teachers. 

On the other hand, the analyses for chi-square (cross tabulation) result 

demonstrate that the calculated p-value 0.01 with a degree of freedom 2 was 

obtained.  It can be observed that the p-value which is 0.01 is less than the alpha 

value of 0.05. Thus, the null hypothesis which states that, there is no significant 

difference among lectures on been conversant with the characteristics of 

test items in relation to Experience is rejected. Hence significant different 

exist. This finding disagree with that conducted on investigating the cognitive 

demand on Teacher Made- Mathematics test in relation to Experience, 

conducted by Othman (2018), his finding revealed that there is no significant 

difference on measuring lower or higher cognition with reference to experience. 

 

Conclusion 

Based on the preceding discussion, the following conclusions were drawn: 

1-  Multiple choice items (MCI) are considered  because it measure various 

cognition hence  has a very high content validity, 

2-  Table of specification are not put into consideration before planning the 

MCI.  

3- The null hypothesis which states that, there is no significant difference 

toward frequent used of MCI in relation to Gender is retained. 

4-  The null hypothesis which states that, there is no significant difference on 

awareness toward writing MCI in relation to Qualifications is retained. 
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5- There is no significant difference among lectures on been conversant with 

the characteristics of test items in relation to Experience is rejected. Hence 

significant different exist. 

 

RECOMMENDATION 

Based on the findings of this study, the following recommendations are put 

forward for consideration 

1- The college authority should organize workshop or seminar specifically 

on test development and other related issue, especially on multiple 

choice items 

2- Lecturers should consider the use of items format based on cognitive 

demand in-relation to content coverage. 
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