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Abstract 
Globalization has become a growing trend in the modern world and most of 

the world’s speech communities are multilingual necessitating the emergent of 

code switching and code mixing with the goal of fostering effective 

communication. Previous studies conducted on Code-Switching and Code-

Mixing however view the practice as an indicator of poor language 

competence and not as a social phenomenon that is motivated and can be 

deployed in classroom contexts to simplify abstract concepts and improve 

understanding of content knowledge. The aim of the study therefore is to 

examine the pedagogic functions of code-switching and code-mixing in order 

identify the motivations for the practice in educational context. The study was 

conducted in selected Junior Secondary Schools in Adamawa State, North 

Eastern Nigeria. A descriptive qualitative design was adopted for the study. 

The requisite data for the study was derived from transcripts of teacher-

Students interaction in five lessons (Basic science, Home Economics, English 

language, Computer science, Basic technology and Agricultural science). The 

study revealed that code switching and code mixing forms part of classroom 

discourse in the study area and that teachers deploy the practice while 

describing abstract concepts, elaborating or explaining concepts and while 

providing examples of abstract concepts. In specific, the results indicated that 

Code-Switching and Code-Mixing were mostly used during Evaluation 

(question 34.1% - Response 4.9%) followed by Explanation (20.7%) and 

Description (11%) respectively. It was concluded that Code Switching and 

Code-Mixing(CS-CM) in classroom context is motivated and helps in 
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simplifying abstract concepts and improving students’ understanding of 

content knowledge. 

 

 

Introduction 
With linguistic globalization as a 

growing trend in the modern world, 

most of the world’s speech 

communities have become multilingual 

(Musau, 2003). For this reason, contact 

between languages has become an 

important link in everyday lives of most 

populace. One aspect of language study 

that attracts much attention today is 

sociolinguistics. It examines the use of 

language by considering social 

parameter. This field is relatively wide 

and it encompasses a lot of variables 

like the context of the situation, age, 

status, to mention but few. Among other 

variables that can be found in 

sociolinguistics are code mixing, 

diglossia, Code-switching, language 

death etc (Ricent, 2012) 

Code-mixing and code-switching (CS-

CM) are important emergent aspect of 

sociolinguistic given their use and 

status in the communities. Different 

reasons have been advanced by various 

writers and scholars as to why people 

code-mix and code-switch. Whatever 

the reasons, they are to some extent 

reasonable. It is obvious that code-

switching and code-mixing have both 

negative and positive effects closely 

associated with them. It therefore 

becomes imperative that these concepts 

which are directly related to human 

society and our educational system be 

given adequate attention so that they are 

known and also used effectively where 

necessarily or discouraged when 

noticed that the demerits outweigh the 

merits especially on the academic 

outcome of secondary school students 

(Vershawn, 2011). 

In an environment where people speak 

more than one language there is usually 

a language that is naturally influenced 

by the others. Some of the effects of 

multilingualism are code-mixing and 

code-switching, bilingualism, diglossia 

etc, when a speaker comes in contact 

with two or more languages they may 

start to use the languages together even 

though it might not be with equal 

proficiency. These languages affect one 

another and often lead to code-mixing 

and code-switching eventually 

(Vershawn, 2011).  

The phenomenon of Code-mixing and 

code-switching occurs when elements 

of two or more languages are mixed 

between sentences, clauses and  

phrases. These concepts are products of 

bi- or multilingualism and they are the 

focus of this project. In Nigeria, English 

language (EL) is used as a medium of 

communication in education, 
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administration, legal system, the press and media outlets, and among different 

language users, whereas indigenous languages serve to establish and reinforce 

ethnic identities of their speakers and their communities. 

In addition, in order to meet the complex communicative needs, speakers who live 

in a community and household where two or more languages coexist frequently 

switch from one language to another. This phenomenon, known as code switching 

(CS), has recently attracted a great deal of research attention, especially in the 

classroom Adler (2001), Aichun (2002), Zabrodskaja (2007), Setati, Reed, &  

Bapoo, (2002). 

 

Statement of the problem 

Most researchers on CS in Africa examined CS as social phenomenon with 

emphasis on its pragmatic and syntactic attributes(Kamwangamalu, 1999: 257; 

2000: 59). As a result, many of their studies have limited effect on current study 

on the subject because its main focus is on consistent scientific and moral 

significance of CS in classrooms. The impact of CS-CM on learning EL in 

secondary schools in Adamawa State, specifically in Yola-South, is a crucial study 

because no study has been documented on this subject in this region. Studies 

carried out in Nigeria showed that, inadequacies in learning English language were 

noticed even in undergraduate students which might have started in secondary 

school period. CS-CM on secondary students in Nigeria has also been documented 

as one of the most common reasons for students learning poor and ungrammatical 

English language which results to produce teachers who teach students 

ungrammatical English language in secondary schools (Qorro, 2002).  

 

Conceptual Clarification 

Code-Switching (CS) is one of the discourse strategies that bilingual and 

multilingual speakers can employ to perform different social functions such as to 

negotiate, challenge, or change different conversational situations (Kieswetter, 

1995:2). It is a dynamic conversational strategy that constantly changes. Speakers 

can employ CS to meet a number of identifiable communicative needs such as to 

express confidentiality (Gumperz, 1982, in Kamwangamalu, 2000: 60) and in-

group membership or solidarity (Kieswetter, 1995;) as well as modernization 

(Tshinki,2002). 

CS occurs  within the same speech event;  there must be at least two languages 

employed within the same speech event;  the speaker(s) who engage(s) in CS may 

be competent bilinguals or multilinguals; in that they can speak both languages 
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fluently; one language is the ML (main language of the interaction) and the other 

is the embedded language(EL)- (guest language); and the morpho-syntactic 

structure of the matrix language (ML) determines how the linguistic elements of 

the EL should be used in the utterance; such that the morphosyntactic structure of 

the former is preserved while that of the latter is violated; and as a result, the 

internal constituent structure of the EL conforms to the constituent structure of the 

ML.  

 

Code – switching and Code-mixing 

Code-switching is a bilingual-mode activity in which more than one language, 

typically speakers’ native language and second language (L2), are used 

intrasententially or intersententially (Cook, 2001). Code mixing occurs when 

speakers use two languages to the extent that they change from one language to the 

other in the course of a single utterance. It is a means where speakers alternate 

some language elements in their utterances(Wardhaugh,1986). 

 

Forms of code switching 

Tag switching 

Tag-switching involves inserting a tag or short phrase in one language into an 

utterance that is otherwise entirely in another language. This type of CS occurs the 

most easily for the reason that, tags typically contain minimal syntactic restrictions; 

thus, they do not break syntactic rules when inserted into a sentence that is given 

in the L1(Hamers & Blanc, 2000). Tags include interjections, fillers and idiomatic 

expressions. Examples of common English tags are ‘’you know’’ ‘’I mean’’ and 

‘’right’’ 

 

Inter-Sentential switching 

Inter-sentential CS involves switching at sentential boundaries where one clause or 

sentence is in one language and the next clause or sentence is in the other. Eldin 

(2014) and MacSwan (1999) state that since inter-sentential CS takes place within 

the same sentence or between speaker turns, it entails fluency in both languages 

such that a speaker able to follow the rules of the two languages. An example of 

inter-sentential CS between Malay and English is provided below: e.g. Itula. Mama 

dah agak dah. Adiknidemamni Pity you. Your voice is also different already. 

Translation: That’s why. I knew it. You are having a fever. Pity you. Your voice 

sounds different (Stapa & Khan, 2016). 
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Intra-Sentential switching 

Intra-sentential CS, according to Poplack (1980), is possibly the most complex type 

among the three as it can occur at clausal, sentential or even word level. A good 

example to cite here is one given by Poplack as the title of one of her papers: e.g. 

Sometimes I’ll Start a Sentence in English Y termino en espanol. Translation: 

Sometimes I’ll Start a Sentence in English and finish it in Spanish (Cakrawarti, 

2011). 

Code changing is defined as long clause(s) inserted into one language before or 

after a segment of the other language (Cheng & Butler, 1989) (Last Sunday, when 

I was in the church, while the choristers were singing melodiously, 

lojijiokunrinkansarewole, lo baberesinijo, kiagbogbowatifodide, it took awhile 

before the pastor could calm the situation. „…suddenly, a man ran in, and began to 

danced, every one of us fled immediately. 

Metaphorical code-switching is used to emphasize certain aspects of a statement 

or add meaning to relationships being expressed. This occurs when bilinguals 

switch languages to imply that they identify more with a group in a particular 

situation (Saville-Troike, 2003). 

 

The functions of code switching 

Code-switching is usually anticipated to be a sign of language knowledge 

insufficiency in bilingual speakers. Nevertheless, many researchers have argued 

that CS is usually utilized by bilingual speakers to accomplish specific 

communicative intentions in their conversations with others (Shin, 2010). 

Functions of CS can be understood within the framework of three major functions, 

these functions revolve around the social, linguistic and psychological motivations, 

Auer (2013) and Hawazen (2012) explain that the social motivations are the main 

cause for CS. Speakers code- switch because they negotiate a change in social 

distance between themselves and other participants in a conversation. So the social 

conditions determine the use of certain languages in certain communities (Myers-

Scotton, 1997). 

CS is a type of skilled performance with communicative intent i.e. speakers use 

other languages for the purpose of communication to convey the message easier 

and faster. When speakers are unable to remember the information or the words in 

their native language, they will take the foreign words instead, sometimes because 

these foreign words are widely spread and used in their society more than the 

equivalent words in L1(Heredia & Altarriba, 2001). 
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This can be attributed to the rare use of this information by the bilingual speakers, 

not to their lack of proficiency. This kind of CS is used by people who are proficient 

or fluent in both languages, and who code switch for purposes of communicative 

efficiency. 

Based on Hoffman, (1991), there are ten functions of CS: 

1. To talk about a particular topic 

2. To quote somebody else 

3. To provide emphasis about something 

4. To make an interjection 

5. To repeat in order to clarify 

6. To express group identity 

7. To show intention of clarifying speech content for interlocutor 

8. To soften or strengthen a command 

9. To meet a real lexical need or to compensate for lack of equal translation 

10. To exclude others when a comment is intended for an exclusive audience 

 

A functional model for CS has been proposed by Appel & Muysken (2006) which 

states that CS is used to achieve different functions in social interactions. As 

suggested by Hoffamn (1991), the ultimate reason for CS is to achieve effective 

communication between the speaker and receiver. It can be concluded that people 

code-switch from one language to another in a certain situation on purpose. These 

purposes vary according to the situation and the type of interlocutors involved. 

 

Impact of code switching and code mixing on English language 

The use of CS in classroom settings have (positive impact) in fostering bilingual 

education. This is because interjections in the local language such as “isn’t, is that 

so?” or “you know?” save to recapture the attention of learners even if the phrases 

themselves carry no content. Sa (2007) in his finding concludes that the effects of 

CS in African classrooms are often limited by the belief held by teachers and 

students that CS is unacceptable.  

Teachers who have been trained in subjects than language subjects are normally 

more concerned about teaching the subject matter to students. They often CS-CM 

to make students understand the content. This solution however, creates another 

problem. For example, a descriptive study carried out in Tanzania on the influence 

of code-switching and code-mixing on learning English language in secondary 

schools indicate that Code-Switching and Code-Mixing influence student’s failure 

to learn English language, creates lack of confidence in speaking, limit students 
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practice in speaking English language, retards the ability of students to master 

English language and fail to understand English (Johanes, 2017). 

One of the effects of CS-CM on students’ social interaction is that students finds it 

easy to interact when they code-switch in setting of bi- or multilingual environment 

especially when their English language proficiency is low. The negative effect of 

this is that their social interaction in exclusive English speaking /academic 

environment may be poor.  

In a study conducted on Code-switching and translanguaging inside and outside 

the classroom: bi-/multilingual practices of high school learners in a rural 

Afrikaans-setting by Strauss, (2016) where the aim of the study was to establish if 

linguistic strategies like code-switching and translanguaging are used by senior 

high school learners and teachers when they communicate in bi/multilingual 

settings where English is the target language. Furthermore, the study also 

investigated the reasons for using these linguistic strategies, as well as their 

educational value. The data collection procedure in the study included observation, 

audio-recordings and interviews. 

A significant number of code-switches were observed in the linguistic interaction 

of participants at the institutions used. The reasons for employing code-switching 

ranged from switching at word-finding difficulty and maintaining social cohesion 

in the group, to the very general switching of codes to explain, to expand, to clarify 

and to elaborate. It was also observed that translanguaging strategies formed a 

significant part of the participants’ linguistic repertoire and had been used to fulfill 

a number of functions, including reprimanding elaboration of content and 

exclusion. Both these linguistic strategies played an important role in simplifying 

the subject matter and improving understanding. 

From this study, it becomes clear that linguistic strategies like code-switching and 

translanguaging are helpful tools in bi-/multilingual educational settings, and that 

the most important role players in the educational setting, the teachers and learners, 

are using these strategies, regardless of the educational policies which favor the 

monolingual approach. There was a recommendation from the study that the 

notions of code-switching and translanguaging should be acknowledged as 

enhancing the educational process and should therefore be made part of the policies 

which influence the curricula at schools of learning. 

Similarly, Jørgensen’s study of polylingualism, while it attempts to challenge the 

notion of discrete language by using linguistic features, rather than languages, as 

the base of analysis, claims that ‘competent polylingual languagers tend to be 

competent when they choose to follow a monolingualism norm’ (Jørgensen, 
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2008:174). This again shows how fixed boundaries/practices and those which are 

fluid cannot be simplistically treated as discrete phenomena. As we shall see, our 

hybrid and multilingual office workers can ascribe to themselves and others a 

mixture of open-ended and closed identities. The notion of multiplicity can thus 

contain complex and apparently contradictory processes. 

Ashanti (2011) emphasized the various perspectives on why code-meshing—

blending minoritized dialects and world Englishes with Standard English—is a 

better pedagogical alternative than code-switching in the teaching of reading, 

writing, listening, speaking, and visually representing to diverse learners. It argues 

that code-meshing rather than code-switching leads to lucid, often dynamic prose 

by people whose first language is something other than English, as well as by native 

English speakers who speak and write with “accents” and those whose home 

language or neighborhood dialects are deemed “nonstandard’’. 

King, (2016) differentiated code-switching from code meshing in word practice, 

he said that when practicing codes-switching manner of speech and behavior are 

altered while code meshing is the alternative to this operative practice. Further, 

code meshing authentically embraces peoples’ cultural differences while their 

personality is authentically illuminated. In addition, code-switching is more of an 

official medium while code meshing is a medium mostly used among peers during 

social interaction. 

A sociolinguistic study of code-switching and code-mixing was conducted in 

university of Ilorin, Nigeria to examined the motivation for code-mixing and code-

switching among undergraduates. The natural conversations of some 

undergraduates of the University of Ilorin were recorded and analyzed and it was 

found that code-switching is a display of bilinguals’ competence while code-

mixing is a sign of vocabulary inadequacy in first language (L1). 

It was found out from the study that both code-mixing and code-switching were 

not only found among the Yoruba undergraduates on the school campus but are 

equally prevalent among Hausa and Igbo undergraduates in their bid to 

communicate effectively with one another. The conclusion from that was that 

bilingualism/multilingualism has taken its toll on undergraduate students who are 

confronted with two or more languages on their learning environment. (). In an 

analytic study at the phrase and clause levels conducted in Pakistan by Magul () 

show that the phenomenon is a rule-governed activity at different grammatical 

levels. The study concluded that code switching and mixing enhances 

communication among people that are linguistically united or disjointed.  

 



43  africanscholarpublications@gmail.com                                                                               

 2022 

 

Methodology 

The study was conducted in Yola South local government, Adamawa state. 

Adamawa state is a multilingual state with about 104 different languages but the 

official language for instruction in all institutions of learning is English language. 

Three government secondary schools constituted the study sample, they include: 

Government day (Junior) secondary school Shagari, Government day (Senior) 

secondary school Shagari, and BEST centre Yola, Yola town. The study adopted a 

cross sectional descriptive design. The data collection tools were audio recording 

and class observation, Patton (2002) noted that studies that use one method are 

susceptible to errors linked to a particular method than studies that used more than 

one method whereby different types of data provide cross-data validity checks.  

Observation allows first-hand experience of what is taking place in a setting 

(Patton, 2000). The researcher performed observation techniques in the study to 

observe participants in their natural surrounding with the aim of looking at specific 

details that enhanced verification of what was audio recorded. The researcher also 

performed class observations alongside with the audio recording which enabled 

confirmation of some of the recorded information. The period of class observation 

was forty minutes in each lesson. 

An audio tape recorder was used by the researcher in each lesson where the 

researcher sat at the class rare for the recording. During this period neither the 

teacher nor the students were aware of the researcher’s function in the class this 

was to avoid being bias from the subjects. The choice of area of study was 

purposely selected because of the rising awareness in education as there are large 

numbers of secondary schools located in urban as well as rural areas. Also, there 

is no selection bias during admission to government secondary schools when 

compared to private secondary schools in the same area. Junior secondary school 

(JSS) III and senior secondary school (SSS) class II were used for the study. The 

choice of this sets of classes are; the JSS III were preparing for their final junior 

examinations while SSS III were preparing for their final secondary school 

examinations. The data collected during the study was analyzed through the 

following steps: -there were careful transcript and translation of the raw data 

recorded. There were careful documentation of the data obtained during 

observation technique and data was interpreted. Data presentation and discussion 

were done. Writing up the report of all the findings was also done. 

 

Preliminary Findings  

Subject: Basic science 
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Table 1: Analysis of code switched words/statements from basic science class 

Instance of code switching 

(Teacher) 

Gloss  Pedagogic function of 

code switching 

‘ba’ (through) ‘iska ba, amma’ It is not through the air but Explanation  

ba ku yarda ba ne? Don’t you agree? Question   

‘ko, kuna ganewa duka’  is it not, are you all getting it?  Question  

‘kwai, kun san kwai? Wani abu ne 

kamar leda a bayan kwai a’ shell ‘na 

shi’ 

Egg, do you know egg? Is something 

like leather called shell that covered 

egg. 

Description  

‘zaku ji zafi sosai kamar wuta’ You will feel heat like that of fire 

flame 

Explanation  

‘ba muna samu nunu a wurin sahnu 

ba’? 

Don’t we get milk from cows?  Question  

damuwoyi ne na ido duka’  They  are all problems of the eyes Examples  

mun yarda? Have we agreed? Question  

Ai! Now! Expression  

‘ko? Is it? Question  

 kuna ganewa duka? Is it clear? Question  

Ko? muna tare?/ Is it? Are we together? Question  

ko? Is it? Question  

Ko? Is it? Question  

Ko? Is it? Question  

Ko? Is it? Question  

Muna tare? Are we together? Question  
 

Table 1 presents analysis of transcribed code switched/mixed words/statements 

from the basic science class where column 1 row 1 enlisted the instances of CS-

CM, column 2 row 1 is for the meaning of the CS-CM and column 3 row1for 

pedagogical function of the CS-CM with question appearing more than the other 

functions. 

 

Table 2: Frequency distribution table of Pedagogic function of code switching 

in basic science lesson 

Pedagogic 

function of code 

switching(PFCS) 

Frequency of 

PFCS 

Summation of 

PFCS 

Percentage of 

PFCS  

Explanation  2 2 14.2 

Question  9 11 64.3 
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Description 1 12 7.1 

Examples  1 13 7.1 

Expression  1 14 7.1 

 

Table 2 shows the frequency distribution of Pedagogic function of code switching 

in basic science lesson where column 1row 1 shows PFCS, column 2 row 1 shows 

its frequency, column 3 row 1for the summation of the frequencies and column 4 

row 1 their percentages. The function question has the most frequency(64.3%). 

 

 

Subject: Home Economics  

Table 3: Analysis of code switched words/statements from home economics 

class 

Instance of code switching  Gloss  Pedagogic function of 

codeswitching 

Ko ba haka ba? Is it not like that? Question  

Sai kamar su waye kenan? Like what then? Question  

yadda ake gyra gidaje’  the way houses are decorated. Description  

Su labule,  Like  curtain,   Examples  

Ko ba aka ba? Is it not like that? Question  

Ku rubuta? Have you written? Question  

(Girls) kuna bani kunya Girls you are not performing well Expression  

Kai bana so (market) answer Look, I don’t like chorus answer Expression  

Ashe zaku ci jarabawa nan Is like you will pass this exam Expression  

Allah ya sa May God answer Expression   

Amin Amen  Response  

Kun ji? Have you heard? Question  

Ba mu ji ba ( by students) We have not heard Response  

in ka shimfida’ carpet ‘naka, kana 

sai ka hada’ color carpet ‘naka ya 

hadu daidai da’ color curtain naka 

If you lay carpet on the floor, you 

make sure the curtain and carpet 

color rhyme together. 

Explanation  

Ko ba haka ba? Is it not so? Question  

ki rubuta? Have you written? Question  

kuna bani kunya! You are disappointing me! Expression  
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kuna bani kunya, ‘yan mata! Ladies!You are disappointing me  Expression  

Maza maza nan,  These gentle men Examples  

 tunda ‘yan matan su zama ‘yan 

kasuwa 

Since the ladies give chorus 

answers 

Expression  

 ashe za ku ci jarabawa nan!  It seems you will pass the exams! Expression  

Allah ya sa! Let it be so! Expression  

kun ji? Have heard? Question   

Mallam!  Teacher! Attention  

 

Table 3: Analysis of transcribed code switched/mixed words/statements from the 

home economics class where column 1 row 1 enlisted the instances of CS-CM, 

column 2 row 1 is for the meaning of the CS-CM and column 3 row1for 

pedagogical function of the CS-CM with expression appearing more than the other 

functions. 

 

Table 4: Frequency distribution table of Pedagogic function of code switching 

in Home Economics lesson 

Pedagogical function of 

code switching(PFCS) 

Frequency of 

PFCS 

Summation of 

PFCS 

Percentage of 

PFCS 

Question  8 8 34.8 

Description 1 9 4.3 

Examples 2 11 8.7 

Expression 9 20 39.1 

Response 2 22 8.7 

Explanation  1 23 4.3 

Attention  1 24 4.3 

Table 4 shows the frequency distribution of Pedagogic function of code switching 

in home economics lesson where column 1row 1 shows PFCS, column 2 row 1 

shows its frequency, column 3 row 1for the summation of the frequencies and 

column 4 row 1 their percentages. The function expression occurred to be the most 

frequent (39.1). 

 

Subject: English language  

Table 5: Analysis of code switched words/statements English language 

Instance of code 

switching 

Gloss  Pedagogic function of 

codeswitching 

kamar’  like  Purpose of example 
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dandano, Ji, tabawa’   taste, feel, touch, Examples  

‘kamshin turare’  fragrance of perfume Description  

‘wato abinda ba a gani 

ko tabawa’ 

That is, something that 

cannot be seen or touched 

Description  

‘ko tsosro’   or fear Explanation  

to ‘wato, ya kamata a 

samu ‘yanci koina a 

duniya’ 

Okay, that it is fair to have 

the right to anything in the 

world 

Explanation  

 

Table 5 denotes analysis of transcribed code switched/mixed words/statements 

from the English class where column 1 row 1 enlisted the instances of CS-CM, 

column 2 row 1 is for the meaning of the CS-CM and column 3 row1for 

pedagogical function of the CS-CM with none of the functions more than the other. 

 

Table 6: Frequency distribution table of Pedagogic function of code switching 

in English language lesson 

Pedagogical 

function (PFCS) 

Frequency of 

PFCS 

Summation of 

PFCS 

Percentage of 

PFCS 

Examples  2 2 33.3 

Description 2 4 33.3 

Explanation  2 6 33.3 

 

Table 6 shows the frequency distribution of Pedagogic function of code switching 

in English language lesson where column 1row 1 shows PFCS, column 2 row 1 

shows its frequency, column 3 row 1for the summation of the frequencies and 

column 4 row 1 their percentages. All of the functions have equal occurrences. 

 

Subject: Computer science  

Table 7: Analysis of code switched words/statements 

Instance of code switching  Gloss  Pedagogic function of 

codeswitching 

wadansu abubuwan da kimiya 

da fasaha suka kawo/ 

Some equipments and machines 

that we currently have as a 

result of advancement in 

modern technology. 

Explanation 

Me muke amfani da ICT? What do we use ICT for? Question 

Wato domin mu sami  That is, for us to have Explanation 

ko ba haka ba? Is it not like that? Question  

haka ne (by Students) Is like that Response  



48  africanscholarpublications@gmail.com                                                                               

 2022 

 

Wa ya taba gani?  Who has ever seen? Question  

mun taba gani! mun taba gani! 

(by the students)  

We have ever seen, we have 

ever seen 

Response  

ko,  Or Explanation  

wato (record) na marasa lafiya  That is the record of the sick 

people 

Explanation  

haka ko?  Is it like that? Question  

wani lokaci zaka je kasuwa da 

dubu ashirin  

Sometimes you will go to Market 

with twenty thousand, 

Examples  

ba wata wahala  No much difficulty Explanation  

Ba sai ka bi (all the books) ba  You don’t need to go through 

each self for all the books 

Description  

Kun gane? Do you understand? Question  

 

Table 7 denotes analysis of transcribed code switched/mixed words/statements 

from a computer science class where column 1 row 1 enlisted the instances of CS-

CM, column 2 row 1 is for the meaning of the CS-CM and column 3 row1for 

pedagogical function of the CS-CM with the function description appearing least 

of all. 

 

Table 8: Frequency distribution table of Pedagogic function of code switching 

in computer science lesson 

Pedagogical 

function of code 

switching(PFCS) 

Frequency of 

PFCS 

Summation of 

PFCS 

Percentage of 

PFCS 

Explanation  5 5 38.5 

Question 5 10 38.5 

Response 2 12 15.4 

Description  1 13 7.7 

 

Table 8 presents frequency distribution of Pedagogic function of code switching in 

computer science class where column 1row 1 shows PFCS, column 2 row 1 shows 

its frequency, column 3 row 1for the summation of the frequencies and column 4 

row 1 their percentages. The description function appeared the least (7.7%). 

 

Subject: Basic Technology  

Table 9: Analysis of code switched words/statements from basic technology 

class 
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Instance of code 

switching 

Gloss  Pedagogic function of 

codeswitching 

Ko? Is it not so? Question  

Ne kawai,  Is like that only Emphasis  

Idan muna Magana,  When we are talking Explanation 

Gas ba abu daya ba ne,  Gas is not a single thing Explanation  

Haka ne? Is it like that? Question  

Akwai  There is Description  

Duk wadanan,  All these things Explanation 

Wadansu ku suna da  Some of you have Emphasis  

Misali For example Examples  

Zan iya tsayawa a nan I can stand here Explanation  

Ba kun san pampo peshi 

ba? To 

Don’t you all know spray 

pump? Okay 

Question  

Ana amfani da su dabam 

dabam 

 They are been used in 

different forms 

Explanation  

Wato ta cikin (pipe) din, That is, through the pipe Description  

Shima yana bada  Tt also gives Example  

Wato ana amfani dashi a 

Zuga iska a taya  

It is used to inflate tires Description  

Wadanan su ne  Some of them are  Examples  

Wato  That is to say Explanation  

 

Table 9 denotes analysis of transcribed code switched/mixed words/statements 

from basic technology lesson where column 1 row 1 enlisted the instances of CS-

CM, column 2 row 1 is for the meaning of the CS-CM and column 3 row1for 

pedagogical function of the CS-CM with the function description appearing more 

than the others. 

 

Table 10: Frequency distribution table of Pedagogic function of code 

switching in basic technology lesson. 

Pedagogical 

function of code 

switching(PFCS) 

Frequency of 

PFCS 

Summation of 

PFCS 

Percentage of 

PFCS 

Question 3 3 17.6 

Emphasis 2 5 11.8 

Description 3 8 17.6 
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Explanation 6 14 35.3 

Examples 3 17 17.6 

 

Table 10 shows the frequency distribution of Pedagogic function of code 

switching in basic technology class where column 1row 1 shows PFCS, column 2 

row 1 shows its frequency, column 3 row 1for the summation of the frequencies 

and column 4 row 1 their percentages. The function emphasis appeared least 

(11.8%) in occurrence while the function explanation has the highest percentage 

(35.3). 

 

Subject: agriculture  

Table 11, analysis of code switched words/statements from agriculture class 

Instance of code switching (by 

the Teacher) 

Gloss  Pedagogic function of 

codeswitching 

Me ake nufi da? What does it mean to? Question  

Me wanan ke nufi?   What does this mean? Question  

Duk wanda ya kali (farm product) 

naka   

Anybody that looked at your farm 

product  

Explanation  

kamar su Like these Examples  

Wato (producing) kayan gona ko 

amfanin gona.  

That is, producing farm produce 

and farm products 

Description  

Shine kamar yashi,   Is the one like sand Example  

(Clay) kamar tabo,  Clay is like mud Example  

Kowa ya gane?  Is it clear to everyone? Question  

 

Table 11 presents the analysis of transcribed code switched/mixed 

words/statements from class of agriculture as a subject where column 1 row 1 

enlisted the instances of CS-CM, column 2 row 1 is for the meaning of the CS-CM 

and column 3 row1for pedagogical function of the CS-CM with the functions 

description and explanation have equal occurrence while question and example 

also have equal occurrence. 

 

Table 12: Frequency distribution table of Pedagogic function of code 

switching in Agric lesson  

Pedagogic function of 

code switching(PFCS) 

Frequency of PFCS Summation of PFCS Percentage of PFCS 

Question 3 3 37.5 

Explanation 1 4 12.5 

Example 3 7 37.5 
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Description 1 8 12.5 

 

Table 12 shows the frequency distribution of Pedagogic function of code 

switching in Agric science class where column 1row 1 shows PFCS, column 2 row 

1 shows its frequency, column 3 row 1for the summation of the frequencies and 

column 4 row 1 their percentages. The functions question and example have the 

highest (37.5% each) occurrence, while explanation and description appeared least 

(12.5%) in occurrence.  

 

Table 13: Frequency distribution table of PFCS for the 6 lessons 

Pedagogical 

function of code 

switching(PFCS) 

Frequency(f) of 

PFCS 

Summation (∑) 

of PFCS 

Percentage (%) 

of PFCS 

Explanation 17 17 20.7 

Question 28 45 34.1 

Description 9 54 11 

Examples 11 65 13.4 

Expression 10 75 12.2 

Response 4 79 4.9 

Emphasis  2 81 2.4 

Attention  1 82 1.2 

 

Table 13 shows the frequency distribution of Pedagogic function of code switching 

in all the 6 lessons where column 1row 1 shows PFCS, column 2 row 1 shows its 

frequency, column 3 row 1for the summation of the frequencies and column 4 row 

1 their percentages. The function question has the highest (34.1% each) occurrence, 

while attention occurred once representing (12.5%). 

 

Table 14: Frequency distribution table of PFCS used by the teachers and the 

students in the six lessons recorded 

PFCS Freq: T  Freq: S ∑fPFCS ∑f PFCS 

(used by 

teachers) 

∑fPFCS 

(used by 

students) 

% use 

(PFCS)- 

teachers 

% use 

(PFCS)- 

students 

Explanation 17 - 17 17 - 20.7 - 

Question 28 - 45 54 - 34.1 - 

Description 9 - 54 54 - 11 - 

Examples 11 - 65 65 - 13.4 - 
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Expression 10 - 75 75 - 12.2 - 

Response  4 79 75 4  4.9 

Emphasis  2 - 81 77 - 3.1 - 

Attention  1 82 77 5  1.2 

 

Table 14 shows the frequency distribution table of PFCS used by the teachers and 

the students where only two functions (response and attention) were used by the 

students while the rest were used by the teachers. This depicts the picture that 

Teachers code switched much more than the students in the class rooms during 

lessons as recorded. 

 

Table 15: Frequency distribution of use of various typed of one ach of the six 

lessons recorded. 

Pedagogy  Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 Lesson 6 

Question  Used  Used  Not used Used  Used  Used  

Explanation  Used  Used  Used  Used  Used  Used  

Examples  Used  Used  Not used Not used  Used  Used  

Description Used  Used  Used  Used  Used  Used  

Expression Used  Used  Not used Not used  Not used  Not used  

Emphasis  Not used  Not used  Not used Not used  Used  Not used  

Response Not used  Used  Not used Used  Not used  Not used  

Attention  Not used  Used  Not used Not used  Not used  Not used  

 

The use and not use of each pedagogical function of CS-CM in each lesson 

recorded is as depicted in Table 15. There are forty-eight instances of either used 

or not used pedagogical function of code switching and approximately forty four 

percent (43.75%) of the functions was not used while over fifty percent (56.25%) 

of the functions was used. 

 

Discussion of Results  

This section presents an overview of the types of pedagogic functions in different 

study areas. In the basic science lesson, the most frequently used pedagogical 

function of code switching (PFCS) was question, followed by explanation. This 

was probably to ensure that what the teacher was teaching was well understood and 

made clear in the mind of the listening students. Table 2 and figure 1show that 

there is over 50 per cent difference between the use of the pedagogy question and 

explanation where question was used more. Other pedagogical function of code 
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switching such as description, examples and expression were less frequently used 

probably because the lesson was a revision in preparation for upcoming junior 

secondary school certificate examination (JSSCE).The frequency of usage of the 

later PFCS were similar, Table 1 however shows the instances of code switching, 

the brief meaning (gloss) of each and their corresponding pedagogy.  

Table 4 depicts frequency distribution of PFCS used in Home economics revision 

class. Functions such as description, explanation and attention were the least to be 

used as recorded while expression was the most frequently used function as shown 

in Figure 2. The frequency of usage of the last three PFCS were similar. Table 3 

on the other hand shows the instances of code switching, the brief meaning (gloss) 

of each and their corresponding pedagogy. 

Table 6 and figure 3 show that the PFCS used were the same in English class lesson 

where each has equal frequency and percentage of distribution across board. This 

shows some disparity when compared with the PFCS used in the previous lessons. 

The instances of code switching, their brief meaning (gloss) and their 

corresponding pedagogy are shown in table 5. 

In Table 7, the analysis of code switched words/statements and the instances of 

code switching, the gloss and their pedagogy are shown as recorded from computer 

science class. The pedagogies: question and explanation have equal frequency of 

occurrence during the lesson, each occurred 38.5%. These appeared to be the most 

frequently used pedagogy as shown in table 8 and Figure 4. As also shown in figure 

4, the least frequently used pedagogies in this class were response and description 

with higher occurrence of response than description. Though the number of PFCS 

used in this computer science class was more than those used in the English 

language lesson, they are still fewer than those used during economics lesson, 

figures 2 and 3.  

The analysis of code switched words/statements in basic technology lesson where 

the instances of code switching, the gloss and the function of each instance are 

depicted in table 9 whereas table 10 and figure 5 showed the frequency of their 

distribution and their percentage occurrence respectively. The function, 

explanation, has the highest percent occurrence followed by question, description 

and examples while the function emphasis was the least, Figure 5. Explanation 

does not appear to be the most frequently used pedagogy in the basic science and 

the home economics lessons as in Figures 1 and 2. However it is the most frequent 

PFCS used in this class of basic technology (Figure 5). 

In the lesson of Agriculture, the analysis of code switched words/statements and 

the instances of code switching, their meaning and the pedagogy is shown in table 
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11. Table12 shows the frequency distribution of Pedagogic function of code 

switching where the least occurring pedagogy are explanation and description 

while question and examples appeared to be the most frequently used pedagogy, 

Table 12 and figure 6. 

There were six (6) lessons that were recorded in this study and the frequency 

distribution of PFCS used during the lessons is as depicted in table 13. Out of all 

the eight (8) pedagogy recorded the pedagogy, question was the most frequent 

which has the highest percentage of occurrence of 43%, Figure 7. During the six 

lessons, attention was the least (1.2%) pedagogy recorded followed by emphasis 

(2.4%), Figure 7. Attention was only observed in one of the lessons delivered, 

perhaps, this accounted for its least occurrence and emphasis was also recorded in 

one of the lessons and thus the second least pedagogy. In home economics lesson, 

all the pedagogical functions were used except emphasis, table 4. The pedagogical 

functions: question; explanation; description and response were only recorded in 

computer science while the functions: question; explanation; examples and 

description only were recorded in agric lesson as shown in Tables 8 and 12 

respectively. 

The frequency distribution of pedagogy used by the teachers and the students  in 

the six lessons recorded are illustrated in Table 14 and Figure 8 where 75% (6/8) 

of the functions were used by the teachers during teaching sessions. Only one 

fourth (2/8) of the pedagogy was used by the students during the lessons recorded. 

The teachers do more of the teaching, this perhaps accounted for the high percent 

usage of the displayed pedagogy during the lessons. Though basic science and 

home economics lessons were solely for revision as recorded, code switching was 

significantly observed during these lessons. 

The phenomenon code switching and code mixing emerged in order to meet the 

complex communicative needs in our environs. Speakers who live in a community 

and household where two or more languages coexist frequently switch from one 

language to another for various reasons. This study has looked into the use of the 

phenomenon in various classrooms in different schools in Yola South local 

government as it was similarly studied elsewhere by several authors in classrooms 

as well; Adler, (2001), Aichun, (2002), Zabrodskaja, (2007). In this study, analysis 

has shown that code switching and code mixing were used both by the teachers and 

the students in the schools where the study was conducted. From this study, Tables 

1, 3, 5, 7, 9 and 11 have shown us the occurrence of the instances of code switching, 

their brief meaning (gloss) and their pedagogic functions for code switching.  
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Hundred percent of the pedagogy (explanation, question, description, examples 

and expression) were used by the teacher in basic science lesson and if that has 

been the trend of teaching by this teacher, there will certainly be an effect on 

official language of communication by the students especially when the students 

may be asked to effectively communicate in the public verbally or in written form. 

A similar descriptive study was conducted by Johanes, (2007) and found that there 

was negative effect of code switching on students’ official language of 

communication. The study also found that Teachers code switched much more and 

this is similar to what was found in this study especially during the basic science 

lesson.  

Table 6 and figure 3 above show that the PFCS used were the same in English class 

lesson where each has equal frequency and percentage of distribution. This is not 

the case when compared with the PFCS used in the other lessons in this study. The 

instances of code switching, their brief meaning (gloss) and their corresponding 

pedagogy are shown in Table 5.The pedagogy: examples, description and 

explanation were used during teaching in this lesson and all were used by the 

teacher. Code switching/code mixing as recorded in these schools was primarily 

used to effectively pass information to the hearers (students). Similar observation 

was noted by the author, Hoffman, 1991. In an English class where it is not 

expected that CS-CM be expressed, one could infer that students learning English 

language would learn it poorly and ungrammatical, and it will eventually result to 

producing teachers who will teach students ungrammatical English language in 

secondary schools in due course. This vicious cycle created would have a negative 

impact/effect on overall academic system in a set environment, eg academic 

environment where English language is the accepted official language for both 

verbal and written academic exercises (as it is in Nigeria). This observation was 

noted elsewhere (Qorro, 2002). 

Though basic science and home economics lessons were solely for revision as 

recorded, code switching was significantly observed during these lessons. Only the 

functions: explanation and description were consistently used in all the six lessons 

recorded, Table 15. They were both used by the teachers, Table 14 and Figure 8. 

Though the pedagogies: explanation and description were used through and 

through, Table 15, the pedagogy: question was the most frequent occurring 

pedagogical function of code switching/code mixing in this study, figure 8. The 

pedagogies used by the students were only two: response and attention, figure 8. 

The use and not use of each pedagogical function of CS-CM in each lesson 

recorded is as depicted in table 15 above.  
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There are forty eight instances of either used or not used pedagogical function of 

code switching in this research. Approximately forty four percent (43.75%) was 

not used while over fifty percent (56.25%) was used in the recorded lessons. 

Having known the high use of code switching in secondary schools, should code 

switching/code mixing be considered adopted as official (King, 2016) method of 

teaching in institutions of learning considering the potential demerit that may 

outweigh the merit of this phenomenon?  

As we saw from this study code switching and code mixing was significantly noted 

with high frequency among teachers in secondary schools in Adamawa state. This 

is consistent with studies conducted elsewhere; Adler, (2001) Aichun, (2002), 

Zabrodskaja, (2007), Setati, Adler, Reed, & Bapoo, (2002) around the world and 

could be attributed to the teachers being in multilingual communities like Yola 

south, Adamawa state. Though code mixing as noted in this study was for effective 

communication and interaction between the teachers and the students in class room 

and may be said to have a positive effect on the students as code mixing enhances 

interaction among linguistically united or disjointed community and that there 

could be negative effect on the students in the long run, especially when they 

change environment where English language is considered official. 

 

Conclusion and recommendations 

Based on the finding of the study, the study concludes that: 

A.  the pedagogical function of code switching (PFCS): question, explanation, 

expression, emphasis, description, examples, response and attention were 

used. All except response and attention were used by the teachers hence 

teachers code switched by four-fold. 

B. The PFCS question was the most frequently used (34.1%) by the teachers 

while the PFCS response was the most frequently used (4.9%) by the 

students. 

C. Explanation (20.7%) and description (11%) were the most consistently used 

PFCS by the teachers.   

D. The least frequently used PFCS by the teachers was emphasis (3.1%) while 

the least used PFCS by the students was attention (1.2%) 

 

This study revealed that there is wide spread use of code switching in class rooms 

where 75 per cent of CS-CM observed were practiced by the teachers while only 

25 per cent was used by the students. The pedagogical function of code switching; 

question, was the most frequently used (43%) while the functions; description and 
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explanation were the most consistently used. There was poor student-teacher (75% 

verse 25% wide gab in code switching) interaction in the class rooms from this 

study. As this study was cross sectional descriptive in design, the impact and/or the 

effect of this phenomenon on students-teacher interaction and students’ social 

interaction in schools remain to be determined by longitudinal prospective study. 

However, it could be inferred that CS-CM would have impact/effect on students 

learning and outcome in institution of learning.  

 

Recommendations  

During the course of this research it was observed that there were forty eight 

instances of either used or not used pedagogical function of code switching/code 

mixing phenomenon. Over forty percent (43.75%) of the pedagogy was not used 

while over fifty percent (56.25%) of the phenomenon was used in the six recorded 

lessons. Having known the high use of code switching/code mixing in secondary 

schools in this part of the country, should code switching/code mixing be 

considered adopted as official (King, 2016) skill/method of teaching in institutions 

of learning considering the potential demerit that may outweigh the merit of this 

phenomenon eventually on students? Though the answer to this question is beyond 

the scope of this project, I recommend that a further larger national and multi 

institution study on this interesting phenomenon be conducted to answer the 

question and for policy makers to make beneficial policy on it so that skill of 

communication in our national education system will have smooth pattern for 

excellent academic outcome. 

I also recommend that a longitudinal prospective study be conducted to know the 

impact/effect of this phenomenon on English language (being the main official 

language of communication in schools in Nigeria) proficiency and academic 

performance among students in our institutions (especially secondary schools) of 

learning in our environment.  It would also be impressive to have another study 

conducted to know whether the phenomenon is prominent during social interaction 

among students in academic environment. 
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