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Abstract 
The study assessed the implementation of the Upper Basic English 

Language curriculum in Ondo city. Three research questions were 

formulated to serve as a guide for the investigation. Questionnaires 

designed by the researchers were utilized for the purpose of procuring 

relevant data or information to answer the research questions. The 

investigators used five school principals/vice principals and fifty Upper 

Basic English Language teachers that represented the randomly selected 

respondents. Fifty five respondents were used in total.  The data collected 

were analyzed using frequency distribution tables and simple 

percentages. Findings of the study suggested there were not enough 

English Language teachers for the Upper Basic English language 

curriculum, there was lack of commitment from the English Language 

teachers to implement the curriculum, there was inconsistency on the part 

of government at various levels. In conclusion, the research made some 

valuable recommendations. 

 
 

 

Introduction 
Education can be described as the 

process in its entirety through which 

prospective beneficiaries are assisted 

to cultivate and grow their potential 

abilities, attitudes, values and other 

forms of behavioural attributes that 
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represent positive values aimed at changing the individual to enable him/her 

contribute to the well-being of himself/herself and other members of the society 

and of course the society (Amadioha & Akor, 2018). This implies that education 

grows, advances and has the capability to induce a person with characteristics 

that would make the person function properly, and besides that, the capacity so 

developed are usually of value and that which could make the person to 

contribute positively to the development of the society that the people live in. 

According to the National Policy of Education,( NPE) (2013), education in  

Nigeria is departmentalised into; early childhood education, basic education, 

secondary education, mass literacy, adult and non-formal education, science 

education, technical and vocational education, tertiary education and open and 

distance education in Nigeria and in most parts of the world.  

Basic education according to Kanno & Onyeachu (2015) is defined as the 

foundational educational level.  This may also by implication be seen and 

perceived as the most fundamental education that is given to people. Basic 

education is seen as the base-line education on which all other educational 

advancement depend.  Basic education in this context is like the foundation of 

a building on which all other loads for the building are erected. This same 

foundational education from inference determines the stability of the entire 

educational building that anyone can ever have. Therefore, basic education is to 

a large extent what determines the success or failure of all other stages of 

education that may come on it. Hence, it becomes imperative to make this 

educational level functional to produce results worthy of the effort inputted by 

the implementers in Nigeria. 

Basic Education comprises Primary and Junior Secondary Schools Education 

(Upper Basic), which spans nine (9) years of learning. Basic Education under 

the Universal Basic Education (UBE) Law is compulsory, universal and free. 

Junior secondary school consists of both pre-vocational and academic 

education. It forms part of Universal Basic Education, which is free,   universal 

and compulsory. At this level, basic subjects are taught, which will enable 

pupils to acquire further knowledge and skills. 

The English language is regarded as the backbone of all other subjects taught in 

secondary school, because English language is the medium of instruction in 

most secondary and tertiary institutions of formal learning in Nigeria. In fact 

the English language is one of the few core subjects recommended for 

secondary schools in the National Policy on Education (NPE, 2013). It is, 
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therefore, an essential pre-requisite for further education. At least a pass (D7) 

in English is a requirement even for science — based students. Because of the 

emphasis placed on passing English language ‘0’ level in the Nigerian 

educational system, it is essential that the language is properly taught so that 

pupils can have effective mastery of the subject. Our political and social 

circumstances make the use of English language imperative not only as a 

foreign language but an official language. Being a country with over 270 

indigenous languages, English serves many other functions; entertainment, 

corporate business, commercials, lingua-Franca unifying language etc. English 

serves as an interface in world communication. According to Ethnologue.com, 

(2019) English is used in over 101 countries as an official or semi-official 

position. In this regard, out of any five people in the world, one speaks English 

to some level of competence. Considering the function it performs as 

aforementioned, English has come to stay as an unrivalled language of 

communication (Akintade, 2017). 

The school curriculum is very broad. It consists of the totality of experiences 

that students receive through all the activities that go on in the school, in the 

classroom, library, laboratory, workshop, play-ground and in the numerous 

contacts between the teacher and students. It is very flexible and tailored to the 

needs of the students at different age levels. It gives the students an increasing 

awareness of the environment around them so that they may easily fit in. 

Since English is the language of education and instruction from the upper 

primary education to tertiary education in Nigeria, much significance has been 

attached to English Language curriculum design and implementation in the 

country. The English Language curriculum was planned and patterned around 

the four language skills which are listening, speaking, reading and writing. With 

this curriculum, it is expected that learners’ reading ability and communication 

competence will be highly developed. Also, with the effective implementation 

of the curriculum, products of Nigerian school system would be sufficiently 

empowered to contribute to the society at large. 

The English Language students in Nigeria face many difficulties in writing 

well-structured English sentences and also in the use of punctuation marks. 

There are also problems with accent and placement of stresses on words when 

speaking the English Language. Many students cannot speak intelligible 

sentences that can be understood by native English speakers. Many students 

also lack confidence in speaking the Language because they are shy. English 
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language teachers should therefore know how to manage the class while 

teaching.  

For the successful implementation of the English Language curriculum, school 

facilities such as language laboratories, tape recorders, projectors, and teaching 

aids must be adequately provided. Lawson, Oluwakemi, and Tari (2011) posit 

that a successful implementation of any educational program depends on the 

quality of available school facilities that are provided for such program. 

However, the basic facilities needed for the implementation of the English 

language curriculum are still not fully provided (Anike and Tari 2011). This has 

affected the level of implementation of the English Language curriculum among 

teachers in Nigerian schools.  

Pandiyan, Maasu and Albert (2017) advance that teacher qualification is 

important, because in the business of teaching and learning the teacher offers 

what he has. An unqualified will not be able to handle the English curriculum 

properly and this can affect the learning of the students. The qualification of 

teachers involved, to a large extent has a great role in the performance of the 

students in English Language. Most teachers at the upper basic level do not have 

qualification in English education. Many of them have qualifications in other 

disciplines like Biology, Chemistry, Fine Art, Religious knowledge etc. Yet, 

they are asked to teach English language in class. Pupils in such classes will not 

be properly taught the English language and this could cause failure in English 

at the external level. Infrastructures are necessary tools for making access to 

English language learning easier and successful and making the curriculum 

contents achievable. In support of this view, Benjamin and Orodho (2014) 

affirm that provision of facilities like classrooms, language laboratories; audio-

visual resources and computers facilitate effective teaching and learning 

process. It is so sad that these facilities are not in place in most schools. Many 

students are compelled to receive classes on bare floor and with ordinary 

blackboard in this modern age. 

Curriculum implementation refers to how teachers deliver instruction and 

assessment through the use of specified resources provided in a curriculum. The 

problem with curriculum implementation results from a problem with the 

curriculum itself (Caropreso, Haggerty, & Ladenheim, 2016). There is problem 

in the implementation of the English Language curriculum. These problem 

ranges from lack of Sufficient Finance, Frequent Turnover of English Language 

Teachers, Policy Changes., Rapid Increase in Knowledge, lack of curriculum 
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review when needed., Lack of trained and well informed teachers. Some of the 

curriculum contents are also not relevant to the background of the students. 

Therefore, it is against this background that it is important to carry out this study 

so has to solve the problem of non-implementation of the English language 

curriculum.  

 

Statement of Problem 

There is an assumption among some scholars that Junior Secondary School 

Students’ poor performance in internal and external English examinations is not 

entirely dependent on teachers’ qualifications, teaching methods applied and 

available instructional materials but mostly on the lack of effective 

implementation of the approved English language curriculum. There is 

therefore the need to take a closer look at this development as it would go a long 

way at determining whether the teachers’ factors, teachers’ qualifications, 

methodologies employed, instructional resources among others are key to 

students’ performance in internal and external examinations. The 

implementation of the Upper Basic English Language curriculum in Nigeria has 

been an issue for debate among scholars over the years but whether the 

implementation is being carried out according to specification remains to be 

seen. Hence, the need for this study. 

 

Objectives of the Study  

The specific objectives of the study are: 

1. To assess the state of the Upper Basic English Language Curriculum in 

Ondo city. 

2. To determine how Upper Basic English language curriculum are being 

implemented in Ondo City. 

3. To find out the factors affecting the implementation of the Upper Basic 

English language curriculum in Ondo city.  

 

Research Questions 

The following questions are generated for the study: 

1. What is the state of the Upper Basic English Language Curriculum in 

Ondo city? 

2. How is the Upper Basic English language curriculum being implemented 

in Ondo city? 
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3. What are the factors affecting the implementation of the Upper Basic 

English Language curriculum in Ondo city? 

 

Methodology 

Survey research design was used for this study. The population of the study 

comprised of all junior secondary English Language teachers/principals/vice-

principals in the schools in Ondo West Local Government Area of Ondo State. 

The sample of the study consisted of 55 junior secondary schools English 

Language teachers and school principals in Ondo West Local Government. 

Simple random sampling technique was employed in picking the teachers and 

principals. That is, 10 teachers were selected randomly from 5 schools and one 

principal was selected from 5 schools each. This brought the total number of 

participants of the study to fifty-five. The instrument used in this research work 

was a structured questionnaire developed by the researcher and titled; 

“Questionnaire on Assessment of the Upper Basic English language curriculum 

and its implementation in Ondo city. The questionnaire is divided into two 

sections namely; Section A and section B. Section A contained the instruction 

on how to fill the questionnaires and the personal data of the respondents which 

included; names of  school, type of schools, and years of experience of the 

teacher. Section B contained fifteen (15) items on Assessment of the Upper 

Basic English language curriculum and its implementation in Ondo city. The 

instrument was validated by experts in Curriculum Studies in order to identify 

and avoid difficult and ambiguous questionnaire items which may render the 

results of the research less useful. The data collected was analyzed using 

frequency count and simple percentages. 

 

Results 

Interpretation of Demographic Data  

Table 1: Demographic Information Based on Gender of Principals/Vice 

Principals  

Gender Frequency Percentage 

Male 3 60% 

Female 2 40% 

Total 5 100 
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Table 1 shows that 5 (100%) principals/vice principals in Ondo West Local 

Government Area participated in the study, out of which 3(60%) were males 

while 2 (40%) were females. This implies that majority of the principals/vice 

principals that participated in the study were males. 

 

Table 2: Demographic Information Based on Gender of Teachers  

Age Frequency Percentage 

Male 35 70% 

Female 15 30% 

TOTAL 50 100% 

 

Table 2 shows that 50 (100%) English Language teachers took part in the study, 

from which 35 (70%) of the respondents were males while 15 (30%) were 

females. This implies that majority of the English Language teachers that 

participated in the study were males. 

 

Research Question 1: What is the state of the Upper Basic English 

Language curriculum in Ondo city? 

Table 3: Results of the Principal/Vice Principals’ Response on the State of 

the Upper Basic English Language Curriculum in Ondo city 

ITEMS SA A D SD TOTAL 

The upper Basic English Language 

curriculum is adequate for the 

students 

1 

(20%) 

4 

(80%) 

0 

(0%) 

0 

(0%) 

5 

(100%) 

The curriculum covers all the aspects 

of the JSS English Language curriculum 

2 

(40%) 

3 

(60%) 

0 

(0%) 

0 

(0%) 

5 

(100%) 

The school syllabuses are structure in 

line with the Upper Basic English 

Language curriculum in Ondo city 

 

2 

(40%) 

 

3 

(60%) 

 

0 

(0%) 

 

0 

(0%) 

 

5 

(100%) 

There are enough English Language 

teachers for the Upper Basic English 

language curriculum in Ondo city 

  

 0 

(0%) 

 

0 

(0%) 

 

3 

(60%) 

 

2 

(40%) 

 

5 

(100%) 

Most of the schools do not have a copy 

of the approved Upper Basic English 

Language curriculum in Ondo city 

  

 2 

(40%) 

 

1 

(20%) 

 

2 

(40%) 

 

0 

(0%) 

 

5 

(100%) 
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Majority of the JSS English Language 

teachers do not have access to the 

English Language curriculum in Ondo 

city 

  

  

1 

(20%) 

 

 

1 

(20%) 

 

 

1 

(20%) 

 

 

2 

(40%) 

 

 

5 

(100%) 

 

Table 3 revealed that the principals agreed with the following on the state of the 

Upper Basic English Language curriculum in Ondo city: about 100% strongly 

agreed and agree altogether that the upper Basic English Language curriculum 

is adequate for the students, 100% also agreed that the curriculum covers all the 

aspects of the JSS English Language curriculum. Also 100% agreed that the 

school syllabuses are structure in line with the Upper Basic English Language 

curriculum in Ondo city but all the principals (100%) disagreed that there are 

enough English Language teachers for the Upper Basic English language 

curriculum in Ondo city.  60% agreed that most of the schools do not have a 

copy of the approved Upper Basic English Language curriculum in Ondo city 

while only 40% agreed that majority of the JSS English Language teachers do 

not have access to the English Language curriculum in Ondo city with the 

remaining 60% disagreeing.  

 

Table 4: Results of the Teachers’ Response on the State of the Upper Basic 

English Language Curriculum in Ondo city. 

ITEMS SA A D SD TOTAL 

The upper Basic English Language curriculum is 

adequate for the students 

36 

(72%) 

13 

(26%) 

0 

(0%) 

1 

(2%) 

50 

(100%) 

The curriculum covers all the aspects of the JSS 

English Language curriculum 

36 

(72%) 

13 

(26%) 

0 

(0%) 

1 

(2%) 

50 

(100%) 

The school syllabuses are structure in line with the 

Upper Basic English Language curriculum in Ondo 

city 

 

27 

(54%) 

 

23 

(46%) 

 

0 

(0%) 

 

0 

(0%) 

 

50 

(100%) 

There are enough English Language teachers for the 

Upper Basic English language curriculum in Ondo city 

 

16 

(32%) 

 

25 

(50%) 

 

16 

(32%) 

 

3 

(6%) 

 

50 

(100%) 
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Most of the schools do not have a copy of the 

approved Upper Basic English Language curriculum 

in Ondo city 

 

15 

(30%) 

 

22 

(44%) 

 

10 

(20%) 

 

3 

(6%) 

 

50 

(100%) 

Majority of the JSS English Language teachers do not 

have access to the English Language curriculum in 

Ondo city 

 

18 

(36%) 

 

19 

(38%) 

 

10 

(20%) 

 

3 

(6%) 

 

50 

(100%) 

 

Table 4 revealed that the teachers agreed with the following on the state of the 

Upper Basic English Language curriculum in Ondo city:  about 98% agreed that 

the upper Basic English Language curriculum is adequate for the students while 

about 2% disagreed, 98% also agreed that the curriculum covers all the aspects 

of the JSS English Language curriculum while 2% disagreed, 100%  agreed that 

the school syllabuses are structure in line with the Upper Basic English 

Language curriculum in Ondo city while 82% also agreed that there are enough 

English Language teachers for the Upper Basic English language curriculum in 

Ondo city. 74% agreed that most of the schools do not have a copy of the 

approved Upper Basic English Language curriculum in Ondo city while 26% 

disagreed. Finally, 74% agreed that majority of the JSS English Language 

teachers do not have access to the English Language curriculum in Ondo city 

while the remaining 26% disagreed. 

 

Research Question 2: How is the Upper Basic English Language 

Curriculum being implemented in Ondo city? 

Table 5: Results of the Principal/Vice Principals’ Response on how the 

Upper Basic English Language Curriculum is being implemented in Ondo 

city 

ITEMS SA A D SD TOTAL 

Teachers use recommended 

textbooks/materials that are relevant to the 

curriculum  

2 

(40%) 

3 

(60%) 

0 

(0%) 

0 

(0%) 

5 

(100%) 

Most of the teaching and learning process as 

regards the English Language curriculum are 

carried out in line with the approved curriculum 

 

1 

(20%) 

 

4 

(80%) 

 

0 

(0%) 

 

0 

(0%) 

 

5 

(100%) 

Some of the contents are copied from the 

curriculum for actual teaching in the classroom 

2 

(40%) 

2 

(40%) 

1 

(20%) 

0 

(0%) 

5 

(100%) 
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Major topics/ contents are copied from the 

approved curriculum by the school management 

for teachers’ use 

 

1 

(20%) 

 

3 

(60%) 

 

1 

(20%) 

 

0 

(0%) 

 

5 

(100%) 

Teachers employ the approved curriculum 

during the teaching learning process 

1 

(20%) 

4 

(80%) 

0 

(0%) 

0 

(0%) 

5 

(100%) 

Tests and examinations are drawn by teachers 

from the curriculum 

2 

(40%) 

3 

(60%) 

0 

(0%) 

0 

(0%) 

5 

(100%) 

Students are assessed based on the approved 

curriculum 

2 

(40%) 

2 

(40%) 

1 

(20%) 

0 

(0%) 

5 

(100%) 

Teachers’ lesson plan/note are often drawn from 

the approved English Language curriculum 

 

2 

(40%) 

 

3 

(60%) 

 

0 

(0%) 

 

0 

(0%) 

 

5 

(100%) 

 

Table 5 revealed that the principals in secondary schools agreed with the 

following on how the Upper Basic English Language Curriculum is being 

implemented in Ondo city. 100% agreed that teachers use recommended 

textbooks/materials that are relevant to the curriculum. 100% also agreed that 

most of the teaching and learning process as regards the English Language 

curriculum are carried out in line with the approved curriculum while only 80% 

agreed major topics/ contents are copied from the approved curriculum by the 

school management for teachers’ use. In addition, 100% agreed that teachers 

employ the approved curriculum during the teaching learning process, while 

100% agreed that tests and examinations are drawn by teachers from the 

curriculum. However, 80% agreed that Students are assessed based on the 

approved curriculum same way 80% agreed that teachers’ lesson plan/note are 

often drawn from the approved English Language curriculum. 

 

Table 6: Results of the Teachers’ Response on how the Upper Basic English 

Language Curriculum is being implemented in Ondo city 

ITEMS SA A D SD TOTAL 

Teachers use recommended 

textbooks/materials that are relevant to 

the curriculum  

 

33 

(66%) 

 

14 

(28%) 

 

2 

(4%) 

 

1 

(2%) 

 

50 

(100%) 

Most of the teaching and learning process 

as regards the English Language 
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curriculum are carried out in line with the 

approved curriculum 

27 

(54%) 

20 

(40%) 

2 

(4%) 

1 

(2%) 

50 

(100%) 

Some of the contents are copied from the 

curriculum for actual teaching in the 

classroom 

 

22 

(44%) 

 

25 

(50%) 

 

3 

(6%) 

 

0 

(0%) 

 

50 

(100%) 

Major topics/ contents are copied from 

the approved curriculum by the school 

management for teachers’ use 

 

23 

(46%) 

 

27 

(54%) 

 

0 

(0%) 

 

0 

(0%) 

 

50 

(100%) 

Teachers employ the approved curriculum 

during the teaching learning process 

 

18 

(36%) 

 

32 

(64%) 

 

0 

(0%) 

 

0 

(0%) 

 

50 

(100%) 

Tests and examinations are drawn by 

teachers from the curriculum 

24 

(48%) 

23 

(52%) 

3 

(6%) 

0 

(0%) 

50 

(100%) 

Students are assessed based on the 

approved curriculum 

24 

(48%) 

26 

(52%) 

0 

(0%) 

0 

(0%) 

50 

(100%) 

Teachers’ lesson plan/note are often 

drawn from the approved English 

Language curriculum 

 

31 

(62%) 

 

19 

(38%) 

 

0 

(0%) 

 

0 

(0%) 

 

50 

(100%) 

 

Table 6 revealed that the English Language teachers in secondary schools 

agreed with the following on how the Upper Basic English Language 

Curriculum is being implemented in Ondo city. 94% agreed that teachers use 

recommended textbooks/materials that are relevant to the curriculum while 94% 

also believe most of the teaching and learning process as regards the English 

Language curriculum are carried out in line with the approved curriculum. 94% 

agreed that some of the contents are copied from the curriculum for actual 

teaching in the classroom while all the 100% agreed that major topics/ contents 

are copied from the approved curriculum by the school management for 

teachers’ use, teachers employ the approved curriculum during the teaching 

learning process, tests and examinations are drawn by teachers from the 

curriculum, Students are assessed based on the approved curriculum and 

teachers’ lesson plan/note are often drawn from the approved English Language 

curriculum. 
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Research Question 3: What are the factors affecting the implementation of 

the Upper Basic English Language Curriculum in Ondo city? 

Table 7: Results of the Principal/Vice Principals’ Response on the Factors 

Affecting the Implementation of the Upper Basic English Language 

Curriculum in Ondo city 

ITEMS SA A D SD TOTAL 

Lack of commitment from the English 

Language teachers to implement the 

curriculum 

 

1 

(20%) 

 

2 

(40%) 

 

1 

(20%) 

 

1 

(20%) 

 

5 

(100%) 

Inconsistency on the part of 

government at various levels 

3 

(60%) 

1 

(20%) 

1 

(20%) 

0 

(0%) 

5 

(100%) 

Lack of qualified teachers to implement 

the curriculum  

2 

(40%) 

1 

(20%) 

0 

(0%) 

2 

(40%) 

5 

(100%) 

Failure of government to produce 

enough copies of the curriculum to go 

round all the schools 

 

4 

(80%) 

 

0 

(0%) 

 

1 

(20%) 

 

0 

(0%) 

 

5 

(100%) 

Teachers are not carried along during 

the process of developing the 

curriculum  

3 

(60%) 

1 

(20%) 

0 

(0%) 

1 

(20%) 

5 

(100%) 

Lack of motivation on the part of the 

teachers 

1 

(20%) 

3 

(60%) 

0 

(0%) 

1 

(20%) 

5 

(100%) 

Lack of access to the approved 

curriculum by the English language 

teachers’ concerned  

1 

(20%) 

1 

(20%) 

2 

(40%) 

1 

(20%) 

5 

(100%) 

 

Table 7 revealed that the principals agreed with the following factors affecting 

the implementation of the Upper Basic English Language Curriculum in Ondo 

city. 80% agreed that there is lack of commitment from the English Language 

teachers to implement the curriculum, 80% agreed that there is inconsistency 

on the part of government at various levels, 80% agreed there is lack of qualified 

teachers to implement the curriculum, 80% agreed that failure of the 

government to produce enough copies of the curriculum to go round all the 

schools is a factor, 80% agreed that teachers are not carried along during the 

process of developing the curriculum, lack of motivation on the part of the 
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teachers while only 40% agreed that lack of access to the approved curriculum 

by the English language teachers’ concerned the remaining 60% disagreeing. 

 

Table 8: Results of the Teachers’ Response on the Factors Affecting the 

Implementation of the Upper Basic English Language Curriculum in Ondo 

city 

ITEMS SA A D SD TOTAL 

Lack of commitment from the English Language 

teachers to implement the curriculum 

 

18 

(36%) 

 

21 

(42%) 

 

10 

(20%) 

 

1 

(2%) 

 

50 

(100%) 

Inconsistency on the part of government at 

various levels 

28 

(56%) 

17 

(34%) 

2 

(4%) 

3 

(6%) 

50 

(100%) 

Lack of qualified teachers to implement the 

curriculum  

15 

(32%) 

20 

(26%) 

9 

(20%) 

6 

(22%) 

50 

(100%) 

Failure of government to produce enough copies 

of the curriculum to go round all the schools 

 

29 

(58%) 

 

17 

(34%) 

 

4 

(8%) 

 

0 

(0%) 

 

50 

(100%) 

Teachers are not carried along during the 

process of developing the curriculum  

20 

(40%) 

13 

(26%) 

13 

(26%) 

4 

(8%) 

50 

(100%) 

Lack of motivation on the part of the teachers 24 

(48%) 

13 

(26%) 

13 

(26%) 

0 

(0%) 

50 

(100%) 

Lack of access to the approved curriculum by 

the English language teachers’ concerned  

 

21 

(42%) 

 

20 

(40%) 

 

8 

(16%) 

 

1 

(2%) 

 

50 

(100%) 

      

Table 8 above revealed the English Language teachers at the upper basic level 

agreed with the following on the factors affecting the implementation of the 

Upper Basic English Language Curriculum in Ondo city. 78% agreed that there 

is lack of commitment from the English Language teachers to implement the 

curriculum, 90% agreed that there is inconsistencies on the part of government 

at various levels while 58% agreed that there is lack of qualified teachers to 

implement the curriculum. 90% agreed that the government fails to produce 

enough copies of the curriculum to go round all the schools and 66% agreed 

that teachers are not carried along during the process of developing the 

curriculum. Lastly, 74% agreed that there is lack of motivation on the part of 
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the teachers while 82% agreed that there is lack of access to the approved 

curriculum by the English language teachers concerned. 

 

Discussion of Findings  

The findings of this study revealed that the state of the Upper Basic English 

Language curriculum in Ondo city was fairly encouraging. This is because the 

upper Basic English Language curriculum is adequate for the students, and also 

covers all the aspects of the JSS English Language curriculum. School 

syllabuses are structured in line with the Upper Basic English Language 

curriculum in Ondo city; however there are not enough English Language 

teachers for the Upper Basic English language curriculum in Ondo city while 

most of the schools do not have a copy of the approved Upper Basic English 

Language curriculum. This agrees with the findings of Babatunde (2012) who 

believes insufficient number of English language teachers in the secondary 

school, the low incentives in terms of training and professional and intellectual 

development of the teachers is a major problem. Also, majority of the JSS 

English Language teachers do not have access to the English Language 

curriculum. 

Furthermore, findings revealed the Upper Basic English Language Curriculum 

is being implemented properly to a reasonable extent in Ondo city. This is 

because teachers use recommended textbooks/materials that are relevant to the 

curriculum. In addition, most of the teaching and learning process as regards 

the English Language curriculum are carried out in line with the approved 

curriculum while major topics/ contents are copied from the approved 

curriculum by the school management for teachers’ use. Likewise, teachers 

employ the approved curriculum during the teaching learning process while 

they also draw tests and examinations from the curriculum. Students are also 

assessed based on the approved curriculum same way teachers’ lesson plan/note 

are often drawn from the approved English Language curriculum. 

Finally, the findings of this study reveal some of the factors affecting the 

implementation of the Upper Basic English Language Curriculum in Ondo city. 

As revealed, there is lack of commitment from the English Language teachers 

to implement the curriculum, there is inconsistency on the part of government 

at various levels, there is lack of qualified teachers to implement the curriculum, 

while there is also failure of the government to produce enough copies of the 

curriculum to go round all the schools. The failure of the government to produce 
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enough copies of the curriculum corroborates with (Patrick, Sui, Didan & Ojo, 

2014)who all believe that for years, there has been a drop in the performance of 

students in English Language and the failure to address this issues is an evidence 

of the government’s inattention to educational issues. Some of the educational 

issues mentioned here is the failure of the government to produce enough copies 

of the curriculum to go round all the schools. In the same vein, teachers are not 

carried along during the process of developing the curriculum. However, if 

teachers are not involved, the curriculum will not be implemented effectively. 

The implementation of a curriculum is accelerated when teachers are involved 

in planning it. There is also lack of motivation on the part of the teachers as well 

as lack of access to the approved curriculum by the English Language teachers’ 

concerned. This corroborates with (Abiola, 2013) findings which reveal that 

poor achievement of students in English language is due to the attitude of 

teachers, their teaching mode, classroom administration, certification and most 

especially motivation. 

 

Conclusion 

The conclusion drawn from this study is that there are insufficient teachers to 

actualize the upper basic English Language curriculum, lack of commitment 

from most of the teachers handling the upper basic English Language 

Curriculum and inconsistencies in policy formulation and implementation. 

Therefore, for the implementation to be actualized there must be effective 

translation of policies into practice. This means there must be adequate 

provisions of necessary facilities that will enhance its implementation. All 

relevant stakeholders should work in synergy in order to ensure that the 

objectives for setting up the Upper Basic English Language Curriculum are 

achieved according to specification.  

 

Recommendations 

Based on the findings of the research, the following recommendations were 

made; 

1. Only qualified English Language teachers should be employed to teach 

English Language for proper implementation of the curriculum 

2. School administrators must provide adequate materials like textbooks 

and instructional materials for proper English language curriculum 

implementation 

3. Teachers should endeavour to use teaching aids in the teaching of 

English Language.  



96  africascholarpublications@gmail.com                                                                               

 2022 

 

4. English Language teachers must be motivated so they can give their best 

in the implementation of the curriculum 

5. In-service training should be arranged so as to provide the teachers with 

the opportunity to witness the curriculum and keep up with the current 

improvements in English Language teaching 

6. The English Language teachers should endeavor to make use of different 

teaching methods in the teaching of English Language for proper 

curriculum implementation.  

7. There should be constant observation, evaluation and audit from the 

Ministry of Education to ensure proper curriculum implementation by 

the teachers. 
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