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Abstract 
The study focused on the effect of social skill treatment (delivered in a 

school counselling context) on secondary school students. The experimental 

design obtained its subjects from three secondary schools using cluster 

sampling to get the control and the experimental group. Socialability 

questionnaire was the instrument used with a sample of 368 (189 

constituted the control group and 179, the experimental group). Positive 

effect was found on the treatment, in addition, girls showed greater 

teachability in the study. It was recommended that social skills challenge 

should be deliberately addressed using school counselling among other 

strategies.  
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Introduction 
Social skills involve being able to 

communicate with others in a way that 

is both appropriate and effective 

(Corey 2009). The ability to form 

effective and meaningful social 

relationships has long been considered 

critical to human development 

(McConnel, 1985) The Nigeria 
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National Policy on Education states that one of the national educational goals is 

the acquisition of appropriate skills and the development of mental, physical 

and social abilities and competencies as equipment for the individual to live and 

contribute to the development of the society (FRN, 2014). Ray and Ksir (2002) 

said that public schools are clearly the most convenient conduct for attempts to 

achieve widespread social changes among young people. This is particularly 

strategic where you have meaningful or well implemented policy of education 

for all or equal opportunity for education platform. The desire to achieve 

socially competent citizenry has been demonstrated by Nigeria government 

through policies like the establishment of Federal Government Colleges (the 

unity schools), the National youth service corps (NYSC), school exchange 

programmes by state governments and the like. 

All the attempts listed above are against the backdrop of social stresses evident 

in the social system such as bullying in schools, teacher/learner relationship 

challenges, unassertiveness, aggression, depression, social loafing, rape (sexual 

violence) etc. For the adults social skills challenges take the form of marital 

adjustment challenges, communal classes, inter-party and intra-party political 

crisis, violence in legislative houses etc. Note that the position of this study is 

not about rightness or otherwise of the behavioural patterns listed, but the 

understanding that with social skills, citizens could interact even in the most 

provocative settings without resort to violence and still achieve amicable 

solutions to interpersonal challenges.  

A social skills challenge perspective assumes that specific identifiable skills 

form the basis for socially competent behaviour and that interpersonal 

difficulties may arise as a result of faulty behaviour repertoire. Some of the 

desirable aspects of social skills training are that it has a very good base of 

applicability and it can be easily tailored to suit the particular needs of 

individuals clients (Sergrin, 2003). Social skill training can take the form of 

psycho education, modeling, reinforcement, behaviour rehearsal, role playing 

and feedback (Antony and Roemer, 2003). While there are hundreds of 

important social skills for students to learn, we can organize them into skill 

areas to make it easier and determine appropriate interventions. For example, a 

synthesis of Meek and Heit (2001), Shea and Bauer (1994) and Greshan and 

Elliot (1984) shows that social skills can be organized into four areas namely: 

i. Survival Skills: Examples of survival skills include listening, following 

directions or instructions, ignoring distractions and rewarding yourself. 
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ii. Interpersonal Skills: Examples include sharing, asking for permission, 

joining an activity and waiting your turn.  

iii. Problem-Solving Skills: Examples include asking for help, 

apologizing, accepting consequences, saying “thank you”, setting goals, 

offering to help others, asking questions and deciding what to do. 

iv. Conflict Resolution Skills: Examples include dealing with teasing, 

losing arguments/accusations, being left out and peer pressure.  

 

Many children and adolescents experience interpersonal difficulties through 

development. Those with additional challenges such as learning, behavioural or 

emotional disabilities depression or anxiety are at a particular disadvantage in 

terms of gaining social competence. Such persons often display few positive 

social behaviour, lower rates of reinforcement and cooperation with peers and 

less initiating interacting with peers (Hops, 1983). Even in the absence of 

disabilities, some children are socially rejected. Bagwell, Molina, Pelham and 

Hoza (2001) reported that socially disadvantaged children have higher rates of 

anxiety and mood disorder, loneliness delinquency aggression and academic 

underachievement. Unfortunately, early social problems often endure through 

the lifespan and in adulthood can lead to higher rates of job unemployment more 

marital conflicts and even higher risk of suicide.  

In Adler’s opinion each individual is primarily a social being. He proposed a 

concept of social interest which he defined as the individual’s innate potential 

to cooperate with other people to achieve personal and societal goals 

(Ansbacher, 1990). Adler posits that getting along with others is the first task 

we encounter in life. Our subsequent level of social adjustment, which is part 

of our style of life influences our approach to all life problem (Adler, 1930). 

Siann and Ugwuegwu (1985) said that Albert Bandura has shown that children 

are more likely to model the behaviour of people who have been kind to them, 

who are admired and who have high status and this applies to constructive as 

well as aggressive behaviour. The work of Bandura and his colleagues has a 

great deal of applicability in the classroom because it suggests that if children 

admire and identify with their teachers they will tend to model the behaviour of 

the teacher. O’Reilly and Glynn (1995), Lagreca and Santgrossi (1980) and Lad 

(1981) found positive effect of social skill treatments using different techniques 

and subjects.  
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Havinghurst’s concept of “teachable moment” (1953:5) at which there is 

maximum inclination to take on new development tasks may be usefully applied 

in this context. Most teachable moments according to Perlman (1968) occur in 

the beginning experience of crucialness or in circumstances such as the early 

period of entering college, the first year in a professional school, the first months 

of marriage or parenthood, the first weeks following migration. At such times, 

readiness to take in the new ways is strongest. Shifts in roles, status or habitual 

behaviour upset a person’s equilibrium and send him groping for new ways in 

which to cope. Chodorow in Cobb (2001) attributes psychological differences 

in the make-up of women and men to the social fact that for most children the 

first intimate relationship is with a woman – their mother: He argued that 

because the primary caregiver is the same sex for girls, there is less need for the 

girl to differentiate herself in terms of ego boundaries. In curtailing their 

emotional attachment to the mother, boys limit their ability in general to relate 

emphatically to others. Thus differences in ego boundaries lay a foundation for 

greater capacity for empathy in females. Infact Chodorow sees the capacity for 

empathy to be a core part of the feminine personality, giving them a sense of 

connectedness with others. 

It is common knowledge that one of the key components of guidance and 

counseling is the personal/social (Olayinka, 1993; Schmidt, 1999, Okon, 1984; 

and Kolo, 1992). This component focuses on how to facilitate the personal and 

social development of all students. Schmidt (1999:38) said 

Many students achieve academic success in school only to fail in 

their personal and social development. These failures often lead to 

dissatisfying lives of social isolation, broken relationships, violent 

retaliations, substance abuse, depression and most tragically 

suicide. Comprehensive school counseling programmes design 

activities to help students learn social skills and identify personal 

attributes that will enable them to lead more satisfying lives.  

 

A variety of intervention procedures have been developed to modify the 

behavioural challenges in children that contribute to poor social function (Hops, 

Finch and McConnel, 1985). These procedures, which depend largely on social 

learning principles generally fall into three main categories: (a) individual and 

group reinforcement contingencies (b) modeling procedures and (c) skills 
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training involving the combined use of direct instruction, modeling behavioural 

rehearsal and verbal feedback (Hops, 1982).  

Social skills treatment using techniques such as modeling, peer as skills trainers, 

assertiveness training, coaching and the like have shown remarkable social 

skills improvement. For example, Nwamuo in Odoemelan (2006) conducted a 

study on impulsive behaviour in Owerri Urban, Imo State of Nigeria. He found 

that behaviour skills (self-instruction training and cognitive modelling) was 

effective in reducing impulsive behaivour of primary school children. Aremu 

(2006) studied the effect of two interactions - Social Skills Training (SST) and 

Problem Solving Skill Training (PST) on-police interpersonal relationships. 

Ninety (90) police officers (whose consents were sought through the 

commissioner of police, Osun State Command Nigeria), participated in the 

study. Participants whose age ranged between 28 and 47 year (�̅� = 37.8 years) 

were randomly and evenly distributed into two experimental and control groups. 

The result showed that participants treated with SST and PST improved 

significantly in their interpersonal relationship. The relative effectiveness of the 

interaction effects revealed that SST was more effective than the PST in the 

improvement of police interpersonal relationships. In another study, 

Onyeizugbo (2003) hypothesized that persons with higher educational 

attainment will report more assertiveness than persons with lower educational 

attainment. Results supported the hypothesis. In addition, it was found that 

younger men reported move assertiveness than younger women whereas older 

women reported more assertiveness than older men. Also women participants 

of lower educational attainment reported more assertiveness than their men 

counterparts whereas men of higher educational attainment reported more 

assertiveness than their women counterparts.  

A number of treatment procedures and their various degrees of effectiveness 

have been examined. However, most of the studies have not been done within 

the context of the conventional procedures that are unique to the professional 

calling of counsellors and teachers (who often serve as para-counsellors) in 

Nigeria. 

 

Statement of the Problem    

This study is designed to focus on a typical secondary school class which 

consists of various categories of social skills status, that is, high, medium and 

low. It is not designed to isolate these categories but to ascertain, how exposure 
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to counselling based social skills training can improve the social competence of 

the students.    

 

Purpose of the Study 

The general purpose of this study is to provide basis for enhanced use of 

counselling as a means of social skills training in secondary schools. The 

Nigeria school context is replete with cases of social skills challenge. Specific 

objectives of the study includes: 

i. To determine pre-treatment and post-treatment social skills status of 

secondary school students.  

ii. To determine the effect of social skills treatment of the students.  

 

Research Questions    

1. Will secondary school students exhibit social skills challenge using the 

socialability questionnaires?  

2. What will be the difference in the social skills status of secondary 

students exposed to treatment and those not exposed to treatment?  

 

Hypothesis    

HO1: There is no significant difference in the social skills status of secondary 

school students exposed to counselling based social skills treatment and 

those not exposed to counselling based treatment 

HO2:  There is no significant difference in the pre-treatment social skills status 

of secondary school girls and that of the boys.  

HO3:  There is no significant difference in the post-treatment social skills status 

of secondary school boys and that of the girls.   

 

Methodology 

The study adopted the experimental design. It used the pre-test-post-test group 

designs. The population consists of three multi-ethnic schools in Minna town of 

Niger State, Nigeria. The schools are;  

i. Hill-top model school, Minna. This is a co-educational institution. 

ii. Father O’Connel Science Secondary School, Minna. This is an only 

boys school.  

iii. Maryam Babangida girls science secondary school, Minna. This is an 

only girls school. 
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Part of the basis for the choice of these schools is the availability of Guidance 

Counsellors and the ethnic heterogeneity of the schools. Cluster sampling was 

used to select a classroom that served as experimental group and another 

classroom as control group in each of the three schools.     

 

Table 1.1 Population of SSS one students in the three schools  

S/No School No of 

students 

Percentage 

(%) 

No of 

Stream 

1. Father O’Connel 

Science School  

359 24.52 A – G(6) 

2. Hill-Top Model School  923 63.05 A – H (8) 

3. Maryam Babangdia S.S 182 12.43 A – D (4) 

 Total  1464 100  

 

A sample size of 368 subjects was obtained through cluster sampling. One class 

constituted the experiment group and another, the control group for each of the 

schools. 

 

Research Instrument   

Sociability questionnaire was used for data collection. The questionnaire 

derived from two sources.  

i. The sociability questionnaire: an index of skill designed by Jonathan 

Berent and Associates. 

ii. Self-esteem inventory by Stanley coppersmith of the University of 

California. 

 

All the items of the self-esteem inventory were adopted while item 26-44 of the 

questionnaire were picked from the socialability questionnaire true or false 

response pattern was preferred for the study. Hayes and Hapson (1987) reported 

that the test-retest reliability for Self-Esteem Inventory (SEI) over a five week 

period with a sample of thirty (30) fifty – grade (approximately eleven years 

old) children was 0.88 and the reliability after a three year interval with a 

different sample was 0.70. Hartup (1970) argued that self-esteem bears a 

relation to population, although the relation is not a simple linear one.  
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Validation of the Socialability Questionnaire    

The validity of the instrument was done through inspection and corrections by 

to professors of counselling psychology from two  Universities, Ibrahim 

Badamasi Babangida University and University of Abuja, Nigeria. The 

reliability was done by administering the instrument to secondary school 

students at Chanchaga Minna on 15th October, 2021 and 15th November, 2021. 

The Pearson product moment correlation coefficient was used to calculate 

reliability index of 0.81.  t-test was used for analysis of the two hypotheses and 

the mean for research questions.  

 

Treatment Procedure  

The experimental group were exposed to the nine session of the social skills 

programme. It was a five week of two sessions per week for the experimental 

group (N=179) except for the 5th week which had only one session. The 

treatment sessions were handled by the school counsellors of the participating 

schools.  

 

Data Analysis 

HO1: There is no significant difference in the social skills of secondary school 

students exposed to counselling based social skills treatment and those 

not exposed to counselling based treatment. 

 

Table 1: T-test comparison of the social skills status of control and 

experiment group of secondary school students 

Group N Mean (�̅�) SD t-calculated t-critical Df 

Control group 190 26.96 5.65  

2.78 

 

1.96 

 

350 Experimental group  162 28.60 5.34 

P. <0.05 

 

The mean �̅� of the control group is 26.96 while that of the experimental group 

is 28.60. It shows positive effect of treatment which answers research question 

one. The calculated t-test value is 2.78, while the t-critical is 1.96 implying that 

the t-calculated is greater than the t-tabulated. Therefore, the hypothesis that 

states that there is no significant difference in the social skills of the 

experimental group when compared to that of the control group is not accepted. 
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In other words, there is significant difference is the social skills of secondary 

school students exposed to social skills treatment when compared with that of 

students not exposed to the treatment.  

 

HO2: There is no significant difference in the pre-treatment social skills 

measure of secondary school girls and that of the boys. 

Table 2: t-test comparison of pre-treatment social skills scores of secondary 

girls and boys  

Group N Mean (�̅�) SD t-calculated t-critical Df 

Boys 103 28.81 4.87  

0.42 

 

1.96 

 

175 Girls 74 28.51 4.40 

P. <0.05 

The mean (�̅�) of social skills scores of boys is 28.81 while that of the girls is 

28.51. The t-calculated of the analysis of the means (�̅�) is 0.42 while the t-

critical is 1.96 implying that the t-calculated is less than the t-tabulated. 

Therefore, the hypothesis is not rejected at 0.05 level of significance.   

 

HO3: There is no significant difference in the post-treatment social skills of 

secondary school boys and that of girls.  

Table 3: t-test comparison of post-treatment social skills of secondary 

school boy and girls 

Group N Mean (�̅�) SD t-calculated t-critical Df 

Boys 102 27.02 6.33  

0.02 

 

1.96 

 

158 Girls 58 27.03 5.15 

P. <0.05 

 

The mean of the post-treatment social skills measures of secondary school boys 

is 27.02 while that of the girls is 27.03. The t-calculated is 0.02 while the t-

critical is 1.06 which implies that t-calculated is less than the t-critical. 

Therefore, the hypothesis is not rejected at 0.05 level of significance.  

 

Discussions   

A significant difference was found in the social skills measures of research 

subjects exposed to the counselling based social skills treatment. It was a 

positive treatment effect. The outcome supports the findings and positions of 
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O’Reilly and Glynn (1995), Lagreca and Santogrossi, (1980) and Lad (1981) 

which showed that teaching general social skills to adolescents might also be 

effective at promoting social competence of subjects.  

No significant difference was founding in the pre-treatment social skills of 

secondary school boys and girls. This disagrees with the position of theorists 

like Chodorox in Cob (2001) and Aremu (2006) who found that girls generally 

show higher social skills propensity. However, it should be acknowledged that 

this is a baseline data. The finding also suggest that gender may not always be 

a factor that explains difference in the social skills measures of adolescents 

particularly for populations that have not been deliberately subjected to social 

skills treatment.  

No significant difference was found in the post-treatment social skills status of 

secondary school boys and girls. However, there are salient revelations such as 

the rise in the post-treatment mean (�̅�) of the girls when compared with the pre-

treatment mean. The boys recorded a higher mean of 28.81 and the girls 28.51 

at pre-treatment stage while the boys recorded a mean of 27.02 and the girls 

27.03 at post-treatment stage implying that girls demonstrated greater response 

to the treatment thereby confirming the findings of Chodorow in Cobb (2001), 

that girls usually demonstrate greater efficiency in learning social skills. The 

finding also suggest that social skills treatment programme that worked for girls 

may not necessarily meet the social skills needs of boys.  

 

Conclusion    

Social skills challenge is measurable and remediable through school counselling 

context. The Nigeria public life is dotted with cases of social skills challenge 

and the virtual absence of any formalized approach to address the challenge 

shows that much that is known through research regarding the teachability of 

social skills amount to missed opportunities. Also, the whimsical 

implementation of counselling in Nigeria schools leaves much to be desired.  

 

Recommendations     

Based on the findings of the work, the following recommendations will go a 

long way to enhance any meaningful approach to resolve the challenge of socal 

skllk 

1. There is need to develop local and culture sensitive instruments for 

assessment of social skills challenge of social 
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2. Treatment social skills challenge should be deliberately planned and 

implemented through school counselling, infusing or integrating aspects 

of social skill into the core curriculum and regularly organize group 

activities that will provide learners to exhibit social competence.  
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