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Abstract  

This study is an 

assessment of 

administrators’ 

instructional 

supervisory practices 

for attainment of 

quality assurance in 

secondary schools in 

the Federal Capital 

Territory (FCT), 

Abuja. Five research 

questions guided the  

study and five null 

hypotheses 

formulated. A 

Harvard Research and Publications International 
 

September 30, 2021 Vol. 16 No. 2 ISSN: 0081 – 3998 
JOURNAL OF AFRICAN SUSTAINABLE DEVELOPMENT 

 

INTRODUCTION  

Secondary education 
is an educational level 
which is at the middle 
between primary and 
tertiary education. 
This type of education 
prepares students 
fora fulfilled life in the 
future and as well as 
for higher education. 
Secondary education 
empowers the youth 
by endowing them 
with great potentials 
that will help them to 
effectively participate 
in the world of work. 
The Federal Republic 
of Nigeria (FRN, 
2013) sees secondary 
education as post 
basic and career 
development 
education with two 
broad cycles of junior 
and senior secondary 
schools which 
children receive after 
a successful 
completion of 
primary/basic 
education. It offers 
diversified 
curriculum which 
prepares students for  
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descriptive survey 

research design was 

employed in the study. 

Population for this 

study comprised 3,339 

secondary school 

teachers which 

constituted 1,660 male 

and 1,679 female 

teachers respectively 

in 62 public secondary 

schools from the 6 

Area Councils in the 

FCT, Abuja. The sample 

size for this study 

consisted of 334 

teachers (166 male & 

168 female teachers) 

from 31 public 

secondary schools 

within the 6 Area 

Councils in the FCT, 

selected using the 

proportionate 

stratified random 

sampling technique. 

10% of the male and 

female teachers and 

50% of the secondary 

schools’ population 

were drawn for 

sampling. The 

instrument used for 

data collection was a 

25-item questionnaire 

titled “Administrators’ 

Instructional 

Supervisory Practices 

for Quality Assurance 

Questionnaire 

(AISPQAQ)” developed 

by the researchers. 

Validity and reliability 

of the instrument were 

established. Data 

gathered were 

analyzed using mean 

scores which were 

rated at 2.50 and 

standard deviation in 

order to answer the 

research questions, 

while the hypotheses 

formulated were 

tested using t-test 

statistics at 0.05 level 

of significance. The 

findings of the study 

revealed among other 

things that the 

secondary school 

administrators did not 

sufficiently apply 

majority of the 

instructional 

supervisory practices 

such as the classroom 

visitation and 

observation, 

individual-teacher 

conference, 

demonstration 

teaching, inter-school 

visitation and clinical 

instructional 

supervisory practices, 

for attainment of 

quality assurance in 

secondary schools in 

the Federal Capital 

Territory (FCT), Abuja. 

Hence, no significant 

difference exists 

between mean ratings 

of male and female 

secondary school 

teachers on all the 

administrators’ 

instructional 

supervisory practices 

for attainment of 

quality assurance in 

secondary schools in 

the Federal Capital 

Territory. From the 

findings of this study 

recommendations 

were made and among 

them included that: 

school administrators 

should apply sufficient 

classroom visitation 

and observation 

instructional 

supervisory practices 
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through walk-through 

practices, constant 

discussions with 

teachers and 

constructively 

criticizing teachers’ 

classroom activities 

for attainment of 

quality assurance in 

secondary schools in 

the FCT. 

 

ealth creation and entrepreneurship. Both the junior and 

senior secondary education has been set up with certain goals 

and objectives which include offering diversified curriculum 

to cater for the differences in talents, disposition, opportunities and future 

roles; providing trained manpower in applied sciences, technology and 

commerce at sub-professional grades; providing entrepreneurial, 

technical and vocational job-specific skills for self-reliance, and for 

agricultural, industrial, commercial and economic development; 

inculcating values and raise morally upright individuals capable of 

independent thinking and who appreciate the dignity of labour; developing 

and promoting Nigerian languages, art and culture in the context of world’s 

cultural heritage; inspiring students with a desire for self-improvement 

and achievement of excellence; among others (FRN, 2013). 

Achievement of the above goals and objectives requires that secondary 

schools provide quality instructions through effective classroom teaching 

for all her clients – (students) at the junior and senior secondary schools. 

This also requires that all the instructional activities in the secondary 

schools must be supported with adequate and quality instructional 

supervisory practices by the administrators. Supporting the above 

statements, Osuji and Etuketu (2019) opined that the performance of 

secondary school education is influenced by how the quality instructional 

supervisions activities are done to ensure effective curriculum 

implementation. At the secondary schools, the principal is the chief 

custodian of all academic activities. He or she is responsible for all 

curricular and extracurricular activities which go on in the school. It is part 

of the principal’s responsibility as the chief of administration to supervise 

all other personnel’s work in the school through effective instructional 

leadership. The principal as the administrator of the school guides, 

stimulates and leads teachers through criticism, appraisal and practices in 

their education and procedures, this is called supervision. In supervision 

of instruction in schools, the administrator acts as the supervisor and he or 

she engages in certain supervisory activities and practices in order to 

w 
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achieve the goals of supervision in the school. The instructional 

supervisory activities of the administrator include direction, control and 

the stimulation of human efforts towards achievements of instructional 

goals and objectives (Ivase, 2019; Odeh, Bua & Agbe, 2014). 

Administrator’s instructional supervisory practices as also perceived by 

Ayandoja, Aina and Idowu (2017), Odeh, Bua and Agbe (2014) are a set of 

activities which are carried out with the purpose of making teaching and 

learning better for the learner, which puts the learner as the main 

beneficiary of a supervision exercise. According to Nasreen and Shah 

(2019), they are a set of activities that are aimed at improving the teaching 

and learning process for the students. The Federal Republic of Nigeria 

(FRN, 2013:63) highlighting the importance of instructional supervision in 

schools stated that the success of any system of education is hinged on 

efficient administration and supervisory services whose objectives is to 

ensure quality assurance through regular and continuous supervision of 

instructional and other educational services. As regards, secondary school 

administrators (that is, principals) as one of the quality assurance officers 

shall employ effective supervisory practices in order to monitor 

instructions in schools (pg.68).Examples of administrators instructional 

supervisory practices as pointed out be Nwaham (2011), Odeh, Bua and 

Agbe (2014) and Udeozor (2004) are classroom visitation and 

observation, educational workshop, seminar and conference, micro 

teaching, demonstration, individual-teacher conference, research, inter-

school visitation, clinical supervision, among others. The present study 

therefore focused on investigating five of these practices from all these 

instructional supervisory practices for attainment of quality assurance in 

secondary school as they are commonly utilized in the secondary schools. 

Classroom visitation and observation is one of the oldest instructional 

supervisory practice adopted for the improvement of teaching and 

learning. Its aim is mainly to measure and improve the teachers’ methods 

of teaching in the classroom. According to Ivase (2019), Odeh, Bua and 

Agbe (2014) and Udeozor (2004), classroom visitation and observation 

involves a direct contact supervision during which the supervisor visits the 

classroom while teaching is going on and observes and evaluates the 

teacher. Observations are made during the visit to throw new light upon 

the quality of learning experiences presented in a teaching situation, the 

kinds of experiences provided, the relationship between the various 
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experiences; and as well, the roles of the teacher and students in planning 

and evaluating their experiences and the quality of instructions delivery 

are factors analyzed during the classroom visitations.  

Fischer (2011), supervision of teachers through classroom visits may 

include: walk-through, informal class observations and formal class 

observation. For him, walk-through refers to an observation interlude 

lasting a minute or two which provides a quick look at teacher performance 

and environmental factors in the classroom. Informal visit is an announced 

visit lasting more than ten minutes. During such visit, the teacher’s 

practices are observed and documented. A formal visit is an announced 

visit lasting within an agreed upon amount of time. Afolabi and Loto (2008) 

note that formal visit consists of pre and post conference sessions where 

the supervisor and the teacher hold discussion on the lesson. Individual-

teacher conference according to Udeozor (2004) can also be referred to as 

individual teacher interview which is an invaluable asset in tackling the 

problems of the individual teacher. It is a direct and one-on-one approach 

between the teacher and supervisor. Here, the teacher is curious to know 

what the supervisor has to say about his teaching after supervision, then 

this calls for the individual-teacher conference. Attention is usually focused 

on the needs of the students in the classroom not the teacher and his 

techniques. Demonstration teaching is another instructional supervisory 

practice that could be employed by the administrator for attainment of 

quality assurance in the school. According to Nwaham (2011), Osuji and 

Etuketu (2019) and Udeozor (2004) this instructional supervisory 

practice involves supervisor and teachers observing, analyzing, and 

criticizing certain techniques or procedures of teaching. It is meant to 

provide models of good teaching using various methods. In this case, 

skillful teachers are brought to demonstrate some methods for providing 

learning experiences to other members of the staff, especially the new 

teachers. This method is most effective when it is used for introducing new 

practices, or showing the use of new facilities and equipment and thereby 

helping teachers to become familiar with the techniques. Inter-school 

visitation according to Ivase (2019), Nwaham (2011), Odeh, Bua and Agbe 

(2014) and Udeozor (2004) involves teachers of a particular school 

visiting teachers in another school in order to interact with more 

experienced teachers for the purpose of improving classroom management 

and methods of teaching. It helps teachers to develop their skills in 
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classroom instruction. Clinical supervision on the other hand aids the 

professional growth of teachers and instruction through face-to-face 

interaction. It is a process which is used during instructional supervision 

for aiding teachers to enhance their performance through analysis of 

observed teaching events and processes that have already taken place in 

the classroom. Anuna (1997) describes clinical supervision as a deliberate 

intervention in teaching processes; a system that has regard for both needs 

of the schools and the needs of the teachers in them that emphasizes trust 

between the supervisor and the supervised and also creates a healthy state 

of tension. Oraemesi (1997) says this technique aimed at improving the 

teachers’ activity in the classroom and utilizes both counselling and the 

skill training models as well as taking into account, teacher behaviour and 

teacher feelings in a supportive, analytical, and non-evaluative context. All 

the aforementioned instructional supervisory practices are very necessary 

for attainment of quality assurance in the secondary schools. Attainment of 

quality assurance in schools’ instructional delivery cannot be possible if 

administrators do not employ effective instructional practices.  

Quality assurance on the other hand embraces all the plans and systematic 

actions taken to confidence that the products and services of the school 

system satisfy stipulated requirement for quality. It has to do with 

proactive means of ensuring quality inputs, teaching and learning process, 

students’ achievement and school environment (Eze, 2012). Akpotohwo 

cited in Ezoem (2014) defines quality assurance as the consistent 

provision and utilization of good and high quality resources that enhances 

meaningful teaching and learning in every stage and aspect of the 

educational system. Hence, quality assurance in educational system such 

as the secondary education will usually capture certain key elements in the 

programme or system which when qualitatively implemented will usually 

assure the quality of the programme or system. It ensures that a particular 

system maintains total quality control in service delivery which includes 

using instructional supervisory practices for assure that quality is 

attainable in secondary schools. Therefore, to ensure that quality 

assurance is attainable in secondary schools, administrators must assist to 

employ quality control system strategy like in monitoring and supervision 

of instructions (Ezoem, 2014). Given the benefits of administrators’ 

instructional supervisory practices in schools, yet it is saddened to see 

most public secondary schools in the FCT are still faced with internal 
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instructional problems/challenges which have kept them in ugly state or 

bad shape and situation. Many administrators fail to use these instructional 

supervisory practices in order to accomplish task and achieve the goals of 

the school. The bad situation of most of the secondary schools in the FCT 

has kept the researchers worried and has equally motivated them to 

conduct the present study. Several studies like those of Ayandoja, Aina and 

Idowu (2017), Chigudu (2016), Eze (2006), Ivase (2019), Nasreen and 

Shah (2019), Osuji and Etuketu (2019), Panigrahi (2012) and Umoh 

(2013) have been conducted on principals’ instructional supervisory roles 

and each of these studies has their own mix and findings which has left 

some gaps which have equally warranted the present study. It however 

upon this background that the present study assessed administrators’ 

instructional supervisory practices for attainment of quality assurance in 

secondary schools in the Federal Capital Territory (FCT), Abuja. 

 

Statement of the Problem 

The success of secondary education in attaining their goals and quality 

assurance hinges on quality and continuous supervision of instructions. 

Administrators, that is, principals, in the secondary schools are the chief 

custodian of all administrative, academic or curricular and extra-curricular 

activities in their school. As regards, they ensure that all their activities are 

channeled towards achieving all instructional objectives and educational 

goals. The administrator in executing his or her instructional leadership 

responsibilities is expected to employ instructional supervisory practices 

such as classroom visitation and observation, individual-teacher 

conference, demonstration teaching, inter-school visitation and clinical 

instructional supervisory practices in order to ensure that quality 

assurance is guaranteed in the school. From observations with the ugly or 

devastating situations and bad happenings in most public secondary 

schools in the FCT was has to do with cases of both teachers and students’ 

indiscipline, teachers’ lateness to school and poor commitment to duty, 

students’ poor performances in the secondary schools, among others, 

therefore, the school administrators, instructional supervisory practices 

remains questionable. The inadequacies or lack of many secondary school 

administrators to effectively apply quality instructional supervisory 

practices for attainment of quality assurance in their schools has created a 

gap which needs to be filled by the present study. The need to assess and 
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ascertain administrators’ instructional supervisory practices for 

attainment of quality assurance in secondary schools in the Federal Capital 

Territory (FCT), Abuja, is therefore the problem of the present study. 

 

Purpose of the Study 

The purpose is this study was to assess administrators’ instructional 

supervisory practices for attainment of quality assurance in secondary 

schools in the Federal Capital Territory (FCT), Abuja. Specifically, the study 

aimed at assessing administrators’ instructional supervisory as regards to 

following: 

1.  Administrators’ classroom visitation and observation for attainment of 

quality assurance in secondary schools in the Federal Capital Territory. 

2. Administrators’ individual-teacher conference for attainment of quality 

assurance in secondary schools in the Federal Capital Territory. 

3. Administrators’ demonstration teaching for attainment of quality 

assurance in secondary schools in the Federal Capital Territory. 

4. Administrators’ inter-school visitation for attainment of quality 

assurance in secondary schools in the Federal Capital Territory. 

5. Administrators’ clinical instructional supervisory practices for 

attainment of quality assurance in secondary schools in the Federal 

Capital Territory. 

 

Research Questions 

The following research questions were raised in order to conduct the 

study: 

1.  What are the administrators’ classroom visitation and observation 

instructional supervisory practices for attainment of quality assurance 

in secondary schools in the Federal Capital Territory? 

2. What are the administrators’ individual-teacher conference 

instructional supervisory practices for attainment of quality assurance 

in secondary schools in the Federal Capital Territory? 

3. What are the administrators’ demonstration teaching instructional 

supervisory practices for attainment of quality assurance in secondary 

schools in the Federal Capital Territory? 

4. What are the administrators’ inter-school visitation instructional 

supervisory practices for attainment of quality assurance in secondary 

schools in the Federal Capital Territory? 
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5. What are the administrators’ clinical instructional supervisory practices 

for attainment of quality assurance in secondary schools in the Federal 

Capital Territory? 

 

Hypotheses 

The following null hypotheses were formulated and tested at 0.05 level of 

significance:  

1.  There is no significant difference in the mean ratings of male and female 

teachers on administrators’ classroom visitation and observation for 

attainment of quality assurance in secondary schools in the Federal 

Capital Territory. 

2. There is no significant difference in the mean ratings of male and female 

teachers on administrators’ individual-teacher conference for 

attainment of quality assurance in secondary schools in the Federal 

Capital Territory. 

3. There is no significant difference in the mean ratings of male and female 

teachers on administrators’ demonstration teaching for attainment of 

quality assurance in secondary schools in the Federal Capital Territory. 

4. There is no significant difference in the mean ratings of male and female 

teachers on administrators’ inter-school visitation for attainment of 

quality assurance in secondary schools in the Federal Capital Territory. 

5. There is no significant difference in the mean ratings of male and female 

teachers on administrators’ clinical instructional supervisory practices 

for attainment of quality assurance in secondary schools in the Federal 

Capital Territory. 

 

Methods 

A descriptive survey research design was employed in the study. To 

employ this design, the researchers conducted a field investigation using a 

research instrument (questionnaire) to obtain and gather information 

from a sample of teachers’ population who were the respondents in order 

assess administrators’ instructional supervisory practices for attainment 

of quality assurance in secondary schools in the Federal Capital Territory 

(FCT), Abuja. Nworgu (2015) explained that this design involved the 

researcher collecting data and describing them in a systematic manner of 

the characteristics, features or facts about a given nature of a population or 

phenomenon and thereafter, generalization and conclusion will be drawn 
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on the variables based on the findings. The population for this study 

comprised 3,339 secondary school teachers which constituted 1,660 male 

and 1,679 female teachers respectively in 62 public secondary schools 

from the 6 Area Councils in the FCT, Abuja. This information was obtained 

from the FCT Secondary Education Board as at May, 2019. Justification of 

selecting only teachers in the secondary schools in the FCT was to enable 

the researcher gather enough facts based on the study. Teachers in the 

secondary schools work under and are equally supervised by the 

principals; so therefore, they would be in better position to describe the 

instructional supervisory practices of the principals which has make 

remarkable impact on their work.  

The sample size for this study consisted of 334 teachers (166 male & 168 

female teachers) from 31 public secondary schools within the 6 Area 

Councils in the FCT, selected using the proportionate stratified random 

sampling technique. 10% of the teachers and 50% of the secondary 

schools’ population were drawn for sampling. Because the population of 

teachers were large that justified selecting some sample for the population 

which enabled the researcher to manage a sizeable sample for the study. 

Nworgu (2015) equally confirmed that a sample size of 10% drawn out 

from a large population of elements is sizeable and okay for any study 

including studies of this nature. The instrument used for data collection 

was a 25-item questionnaire titled “Administrators’ Instructional 

Supervisory Practices for Quality Assurance Questionnaire (AISPQAQ)” 

developed by the researchers. Construction of the questionnaire was 

guided by the purpose of the study and research questions, which was 

structured on a 4-point scale of Strongly Agree (SA) - 4, Agree (A) - 3, 

Disagree (D) - 2 and Strongly Disagree (SD) - 1. The questionnaire was 

validated by three experts from the Department of Educational 

Management, Faculty of Education, University of Abuja. These three 

experts were requested to validate the instrument, that is, questionnaire 

based on the face and content validity. After validating the questionnaire, 

they offered useful suggestions and made corrections on places where 

necessary on the instrument. Areas where corrections were given on the 

questionnaire included on items that were double barrel and sentences 

which were poorly constructed were also corrected. All the corrections 

were incorporated before the final printing of the questionnaire.  

Reliability of the instrument was established by conducting a pilot-test and 
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administering the validated draft of the questionnaire on a sample of 25 

secondary school teachers from 5 public secondary schools in Nasarawa 

State which were not part of the study. The scores obtained from the 

sample after the pilot-test were measured using Cronbach Alpha statistics 

which yielded internal consistency reliability value of 0.94, 0.85, 0.90, 0.82, 

and 0.87for each of the clusters respectively, and added up to give an 

overall internal consistency reliability value of 0.88, in order to confirm 

that the instrument as reliable. This result showed that the instrument was 

trustworthy in order to collect the necessary data required for the study. 

Method of data collection involved a personal and hand delivery contact 

with the secondary school teachers who were the respondents for the 

study. The information were gathered not only the researchers alone but 

with the help of six research assurance who were familiar with the six Area 

Councils in the FCT, Abuja. These research assistants were brief about the 

purpose of the study in order to enable them communicate with the 

teachers and thereby collect the necessary data with the questionnaire. 

First and foremost, in distributing the copies of the questionnaire, the 

researchers and the research assistants took permission from the 

principals before communicating to the teachers. It took both the 

researchers and research assistants a period of one week to distribute all 

the 334 copied of the questionnaire to the teachers, in which all of them 

were retrieved at a 100% return rate and sent for computer analysis. Data 

gathered were analyzed using mean scores which were rated at 2.50 and 

standard deviation in order to answer the research questions. The decision 

rule was based on the midpoint of 2.50, that whereby any mean score 

which rated from 2.50 and above was accepted as agreement with such 

statement and any mean score which rated below 2.50 was termed as 

disagreement with such statement and was not accepted. All the 

hypotheses formulated were tested using t-test statistics at 0.05 level of 

significance. The decision rule for testing the hypotheses using t-test 

statistics was based on the premise that whenever the t-calculated value or 

t-observed value is greater than the table t-value or t-critical table value, 

the null hypotheses – H0 of no significant difference between the two means 

sampled was rejected and alternative hypotheses - Ha accepted, which 

states that there is a significant difference between the two means 

sampled. Whenever the t-calculated value or t-observed value is lesser 
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than the t-critical table value, then the null hypotheses – H0 was accepted 

and alternative hypotheses - Ha rejected. 

 

Results 

Research Question 1:  What are the administrators’ classroom visitation 

and observation instructional supervisory practices for attainment of 

quality assurance in secondary schools in the Federal Capital Territory? 

 

Table 1: Mean Scores and SD of Teachers concerning Administrators’ 

Classroom Visitation and Observation Instructional Supervisory Practices 

for Attainment of Quality Assurance in Secondary Schools in the Federal 

Capital Territory  

N = 334 (166 male & 168 female teachers)   
S/N  Please give your opinion concerning your 

school administrators’ classroom 

visitation and observation instructional 

supervisory practices 

Male Female 

X SD Decision X SD Decision 

1 The principal frequently walk-through the 

classrooms to ensure teachers punctuality 

to their lessons 

1.93 0.97  

Disagree  

1.90 0.89  

Disagree  

2 The principal occasionally pay teachers’ 

unannounced informal classroom visits in 
order to observe their teaching  

2.99 1.08  

Agree  

3.11 0.96  

Agree  

3 The principals always promptly holds 

discussions with the teachers in order to 
improve their competence after a formal 

long visit in the classroom 

1.89 0.91  

 

Disagree 

1.73 0.85  

 

Disagree 

4 During the classroom visits, the principal 

criticizes teachers classroom presentations 
constructively 

1.90 0.99  

Disagree 

1.84 0.88  

Disagree 

5 The principal advises the teachers on new 

teaching methodologies after observing 
teachers in the classroom 

2.00 0.97  

Disagree 

1.80 0.89  

Disagree 

6 The principal has time to inspect students 
assessment including their notes during his 

or her classroom visits 

1.92 1.01  

Disagree 

1.95 0.91  

Disagree 

OVERALL MEAN & SD  2.10  1.07 Disagree 2.05 1.02 Disagree 

 

Analysis of the result from the male and female teachers’ responses 

presented in Table 1 showed that only item 2 rated above the acceptable 

mean score of 2.50 to agree with the statement, all other items which 

include items 1 and 3 to 6 rated below the acceptable mean score of 2.50 
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in order to disagree with these statements. The overall mean and standard 

deviation of the male and female teachers’ responses of 2.10 and 1.07 for 

male teachers; 2.05 and 1.02 for the female teachers respectively, indicated 

that they both reacted negatively to majority of the statements and that the 

mean scores of the respondents’ responses were very close to each other 

to show that the school administrators did not deploy sufficient and most 

of the classroom visitation and observation instructional supervisory 

practices for attainment of quality assurance in secondary schools in the 

FCT. 

 

Research Question 2: What are the administrators’ individual-teacher 

conference instructional supervisory practices for attainment of quality 

assurance in secondary schools in the Federal Capital Territory? 

Table 2: Mean Scores and SD of Teachers concerning Administrators’ 

Individual-Teacher Conference Instructional Supervisory Practices for 

Attainment of Quality Assurance in Secondary Schools in the Federal 

Capital Territory  

N = 334 (166 male & 168 female teachers) 

S/N  Please give your opinion concerning your 

school administrators’ individual-teacher 

conference instructional supervisory 

practices 

Male Teachers Female Teachers 

X SD Decision X SD Decision 

7 The principal creates out time to constantly 

discuss with each teacher privately on one-

to-one basis after supervising their 

classroom activities 

1.95 0.91  

Disagree 

1.81 0.87  

Disagree 

8 The principal allows teachers to express 
their displeasures or dissatisfaction on 

matters relating to instructional 

supervision during their individual 
conference meeting with teachers  

2.00 0.97  

 

Disagree 

1.88 0.96  

 

Disagree 

9 The principal always allows the teacher 
without delay through an individual 

conference to know areas he or she is 

faulty after a classroom visit 

1.77 0.85  

 

Disagree 

1.86 0.97  

 

Disagree 

10 The principal at all times collaborates with 
teachers to identify students problems 

during their one-on-one conference 

without sending/turning in a 
representative 

1.76 0.87  

 

Disagree 

2.02 0.96  

 

Disagree 
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11 The principal creates opportunities or 

avenues where a teacher can make positive 

inputs that will improve teaching and 

learning during the individual-teacher 

conference 

1.92 0.96  

 

Disagree 

2.04 1.04  

 

Disagree 

OVERALL MEAN & SD 1.88 0.92 Disagree 1.92 0.97 Disagree 

 

Analysis of the result from the male and female teachers’ responses 

presented in Table 2 showed that none of the items rated above the 

acceptable mean score of 2.50 to agree with any of the statements, 

however, all the items which include from items 7 to 11 rated below the 

acceptable mean score of 2.50 in order to disagree with these statements. 

The overall mean and standard deviation of the male and female teachers’ 

responses of 1.88 and 0.92 for male teachers; 1.92 and 0.97 for female 

teachers respectively, indicated that they both reacted negatively to 

majority of the statements and that the mean scores of the respondents’ 

responses were very close to each other to show that the school 

administrators did not deploy enough of the individual-teacher conference 

instructional supervisory practices for attainment of quality assurance in 

secondary schools in the FCT. 

Research Question 3: What are the administrators’ demonstration teaching 

instructional supervisory practices for attainment of quality assurance in 

secondary schools in the Federal Capital Territory? 

 

Table 3: Mean Scores and SD of Teachers concerning Administrators’ 

Demonstration Teaching Instructional Supervisory Practices for 

Attainment of Quality Assurance in Secondary Schools in the Federal 

Capital Territory  

N = 334 (166 male & 168 female teachers) 
S/N  Please give your opinion concerning your 

school administrators’ demonstration 

teaching instructional supervisory practices 

Male Teachers Female Teachers 

X SD Decision X SD Decision 

12 The principal consistently brings in skillful 
teachers to demonstrate some methods in order 

to provide learning experiences to other 
colleagues  

1.93 0.98  

 

Disagree 

1.86 0.89  

 

Disagree 

13 The principal sometimes takes charge of the 
lesson in the classroom as a way of improving 

teachers’ professional growth  

1.89 0.90  

Disagree 

1.80 0.99  

Disagree 
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14 The principal frequently uses demonstration 

teaching  when introducing the use of any new 

equipment that will improve teaching in the 
classroom 

2.01 1.01  

 

Disagree 

1.99 0.94  

 

Disagree 

15 The principals constantly allows the experienced 
or senior teachers to work with the 

inexperienced teachers through demonstration 
teaching  so as to improve on their job 

3.18 0.93  
 

Agree  

3.06 0.90  
 

Agree  

OVERALL MEAN & SD 2.25 1.09 Disagree 2.18 1.06 Disagree 

 

Analysis of the result from the male and female teachers’ responses 

presented in Table 3 showed that only item 15 rated above the acceptable 

mean score of 2.50 to agree with the statement, all other three items which 

include items 12 to 14 rated below the acceptable mean score of 2.50 in 

order to disagree with these statements. The overall mean and standard 

deviation of the male and female teachers’ responses of 2.25 and 1.09 for 

male teachers; 2.18 and 1.60 for female teachers respectively, indicated 

that they both reacted negatively to majority of the statements and that the 

mean scores of the respondents’ responses were very close to each other 

to show that the school administrators did not deploy sufficient and most 

of the demonstration teaching instructional supervisory practices for 

attainment of quality assurance in secondary schools in the FCT. 

 

Research Question 4: What are the administrators’ inter-school visitation 

instructional supervisory practices for attainment of quality assurance in 

secondary schools in the Federal Capital Territory? 

 

Table 4: Mean Scores and SD of Teachers concerning Administrators’ Inter-

School Visitation Instructional Supervisory Practices for Attainment of 

Quality Assurance in Secondary Schools in the Federal Capital Territory  

N = 334 (166 male & 168 female teachers) 
S/N  Please give your opinion concerning your 

school administrators’ inter-school visitation 

instructional supervisory practices 

Male Teachers Female Teachers 

X SD Decision X SD Decision 

16 The principal frequently allows teachers to visit 

other colleagues from other schools in order to 
observe and learn new ideas or skills from them 

1.94 0.95  

Disagree 

1.89 0.92  

Disagree 

17 Newly employed teachers are sent out through 
guided practice to observe other experienced 

teachers teaching methodologies in their schools  

1.89 0.93  

Disagree 

1.88 0.93  

Disagree 
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18 Outcome of the visit are usually discussed between 

the principal and all the teachers for teaching and 

learning improvement in the school 

1.83 0.92  

Disagree 

1.92 0.99  

Disagree 

19 The principal consistently engages teachers in 

inter-school visitation over a period of time during 
school sessions in order to give teachers a broader 

understanding of teaching processes from other 
schools  

2.08 0.92  

 

Disagree 

1.85 0.86  

 

Disagree 

20 The principals plans short visit to other schools 

with the teachers during long vacations to 
experience or sensitize them with the teaching 

practices in other school 

2.02 0.87  

 

Disagree 

1.78 0.88  

 

Disagree 

OVERALL MEAN & SD 1.95 0.92 Disagree 1.86 0.92 Disagree 

 

Analysis of the result from the male and female teachers’ responses 

presented in Table 4 showed that none of the items rated above the 

acceptable mean score of 2.50 to agree with any of the statements, 

however, all the items which include from items 16 to 20 rated below the 

acceptable mean score of 2.50 in order to disagree with these statements. 

The overall mean and standard deviation of the male and female teachers’ 

responses of 1.95 and 0.92 for male teachers; 1.89 and 0.92 for females 

teachers respectively, indicated that they both reacted negatively to 

majority of the statements and that the mean scores of the respondents’ 

responses were very close to each other to show that the school 

administrators did not deploy sufficient inter-school visitation 

instructional supervisory practices for attainment of quality assurance in 

secondary schools in the FCT. 

 

Research Question 5: What are the administrators’ clinical instructional 

supervisory practices for attainment of quality assurance in secondary 

schools in the Federal Capital Territory? 

Table 5: Mean Scores and SD of Teachers concerning Administrators’ 

Clinical Instructional Supervisory Practices for Attainment of Quality 

Assurance in Secondary Schools in the Federal Capital Territory  

N = 334 (166 male & 168 female teachers) 
S/N  Please give your opinion concerning your 

school administrators’ clinical  

instructional supervisory practices 

Male Teachers Female Teachers 

X SD Decision X SD Decision 

21 The principal constantly supervises teachers 

professional records such as the scheme of 
work during the classroom visit  

3.08 0.92  

Agree 

3.13 1.03  

Agree 
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22 Update of both teachers and students note of 

lesson are frequently check by the principal 

during this visit 

2.02 0.98  

Disagree 

1.84 0.92  

Disagree 

23 In observing teachers during this visit, the 

principal guides teachers to prepare their 
lesson plans so as to improve their teaching in 

the classroom 

1.80 0.93  

 

Disagree 

1.98 0.91  

 

Disagree 

24 The principal goes to visit teachers in the 
classroom with a team of other supervisors 

like vice principals, form teachers and various 
subject heads to observe teachers 

professionalism during this visit 

3.08 0.93  
 

Agree 

3.14 0.92  
 

Agree 

25 A conference is consistently held between the 

principal and teachers when clinical 

supervision has been observed in the school 

1.87 0.96  

Disagree 

1.96 0.97  

Disagree 

OVERALL MEAN & SD 2.37 1.11 Disagree 2.41 1.12 Disagree 

 

Analysis of the result from the male and female teachers’ responses 

presented in Table 5 showed that only items 21 and 24 rated above the 

acceptable mean score of 2.50 to agree with these statements, all other 

items which include items 22 to 23 and 25rated below the acceptable mean 

score of 2.50 in order to disagree with these statements. The overall mean 

and standard deviation of the male and female teachers’ responses of 2.37 

and 1.11 for male teachers; 2.41 and 1.12 for the female teachers 

respectively, indicated that they both reacted negatively to majority of the 

statements and that the mean scores of the respondents’ responses were 

very close to each other to show that the school administrators did not 

deploy sufficient and most of the clinical instructional supervisory 

practices for attainment of quality assurance in secondary schools in the 

FCT. 

 

Test of Hypotheses 

Hypothesis 1: There is no significant difference in the mean ratings of male 

and female teachers on administrators’ classroom visitation and 

observation for attainment of quality assurance in secondary schools in the 

Federal Capital Territory. 

Table 6: Test of Difference in the Mean Ratings of Male and Female 
Teachers on Administrators’ Classroom Visitation and Observation for 
Attainment of Quality Assurance in Secondary Schools in the Federal 
Capital Territory 
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       Teachers  x SD N Df t-cal. t-crit. Decision 

       Male 2.10 1.07 166 332    0.44 1.960 Retain H0 

       Female 2.05 1.02 168     

*t-cal<1.960 
 

Table 6 reveals that t-test analysis was run to determine the difference in 

mean ratings of male and female secondary school teachers on 

administrators’ classroom visitation and observation for attainment of 

quality assurance in secondary schools in the Federal Capital Territory. 

The analyses yielded a t-calculated value of 0.44 and t-critical value of 

1.960. Since the t-calculated value is less than t-critical value (0.44 < 

1.960), the null hypothesis was retained, hence, no significant difference 

exists between mean ratings of male and female secondary school teachers 

on administrators’ classroom visitation and observation for attainment of 

quality assurance in secondary schools in the Federal Capital Territory. 

 

Hypothesis 2: There is no significant difference in the mean ratings of male 

and female teachers on administrators’ individual-teacher conference for 

attainment of quality assurance in secondary schools in the Federal Capital 

Territory. 

Table 7: Test of Difference in the Mean Ratings of Male and Female 
Teachers on Administrators’ Individual-Teacher Conference for 
Attainment of Quality Assurance in Secondary Schools in the Federal 
Capital Territory 
      Teachers  x SD N df t-cal. t-crit.  Decision 
       Male 1.88 0.92 166 332 -0.39 1.960  Retain H0 
       Female 1.92 0.97 168     

*t-cal<1.960 
 

Table 7 reveals that t-test analysis was run to determine the difference in 

mean ratings of male and female secondary school teachers on 

administrators’ individual-teacher conference for attainment of quality 

assurance in secondary schools in the Federal Capital Territory. The 

analyses yielded a t-calculated value of -0.39 and t-critical value of 1.960. 

Since the t-calculated value is less than t-critical value (-0.39 < 1.960), the 

null hypothesis was retained, hence, no significant difference exists 

between mean ratings of male and female secondary school teachers on 
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administrators’ classroom visitation and observation for attainment of 

quality assurance in secondary schools in the Federal Capital Territory. 

 

Hypothesis 3: There is no significant difference in the mean ratings of male 

and female teachers on administrators’ demonstration teaching for 

attainment of quality assurance in secondary schools in the Federal Capital 

Territory. 

Table 8: Test of Difference in the Mean Ratings of Male and Female 
Teachers on Administrators’ Demonstration Teaching for Attainment of 
Quality Assurance in Secondary Schools in the Federal Capital Territory 
      Teachers  x SD N df t-cal. t-crit. Decision 

       Male 2.25 1.09 166 332 0.60 1.960 Retain H0 

       Female 2.18 1.06 168     

*t-cal<1.960 
 

Table 8 reveals that t-test analysis was run to determine the difference in 
mean ratings of male and female secondary school teachers on 
administrators’ demonstration teaching for attainment of quality 
assurance in secondary schools in the Federal Capital Territory. The 
analyses yielded a t-calculated value of 0.60 and t-critical value of 1.960. 
Since the t-calculated value is less than t-critical value (0.60 < 1.960), the 
null hypothesis was retained, hence, no significant difference exists 
between mean ratings of male and female secondary school teachers on 
administrators’ demonstration teaching for attainment of quality 
assurance in secondary schools in the Federal Capital Territory. 
 

Hypothesis 4: There is no significant difference in the mean ratings of male 
and female teachers on administrators’ inter-school visitation for 
attainment of quality assurance in secondary schools in the Federal Capital 
Territory. 
 

Table 9: Test of Difference in the Mean Ratings of Male and Female 
Teachers on Administrators’ Inter-School Visitation for Attainment of 
Quality Assurance in Secondary Schools in the Federal Capital Territory 

      Teachers  x SD N df t-cal. t-crit. Decision 

       Male 1.95 0.92 166 332 0.89 1.960 Retain H0 

       Female 1.86 0.92 168     

*t-cal<1.960 
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Table 9 reveals that t-test analysis was run to determine the difference in 

mean ratings of male and female secondary school teachers on 

administrators’ inter-school visitation for attainment of quality assurance 

in secondary schools in the Federal Capital Territory. The analyses yielded 

a t-calculated value of 0.89 and t-critical value of 1.960. Since the t-

calculated value is less than t-critical value (0.89 < 1.960), the null 

hypothesis was retained, hence, no significant difference exists between 

mean ratings of male and female secondary school teachers on 

administrators’ inter-school visitation for attainment of quality assurance 

in secondary schools in the Federal Capital Territory. 

Hypothesis 5: There is no significant difference in the mean ratings of male 

and female teachers on administrators’ clinical instructional supervisory 

practices for attainment of quality assurance in secondary schools in the 

Federal Capital Territory. 

 

Table 10: Test of Difference in the Mean Ratings of Male and Female 
Teachers on Administrators’ Clinical Instructional Supervisory Practices 
for Attainment of Quality Assurance in Secondary Schools in the Federal 
Capital Territory 

      Teachers  x SD N df t-cal. t-crit.  Decision 

       Male 2.37 1.11 166 332 -0.33 1.960  Retain H0 

       Female 2.41 1.12 168     

*t-cal<1.960 
 
Table 10 reveals that t-test analysis was run to determine the difference in 

mean ratings of male and female secondary school teachers on 

administrators’ clinical instructional supervisory practices for attainment 

of quality assurance in secondary schools in the Federal Capital Territory. 

The analyses yielded a t-calculated value of 0.89 and t-critical value of 

1.960. Since the t-calculated value is less than t-critical value (-0.33 < 

1.960), the null hypothesis was retained, hence, no significant difference 

exists between mean ratings of male and female secondary school teachers 

on administrators’ clinical instructional supervisory practices for 

attainment of quality assurance in secondary schools in the Federal Capital 

Territory. 
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Discussions of Results 

From all the findings of this present study, it was observed that the 

secondary school administrators did not sufficiently apply or deploy 

majority of the instructional supervisory practices such as the classroom 

visitation and observation, individual-teacher conference, demonstration 

teaching, inter-school visitation and clinical instructional supervisory 

practices, for attainment of quality assurance in secondary schools in the 

Federal Capital Territory (FCT), Abuja. However, there was no significant 

difference in all the mean ratings. The findings included that the school 

administrators did not deploy sufficient and most of the classroom 

visitation and observation instructional supervisory practices for 

attainment of quality assurance in secondary schools in the FCT. The 

principals only occasionally paid teachers’ unannounced informal 

classroom visits in order to observe their teaching. The hypothesis 

indicated that there was no significant difference between mean ratings of 

male and female secondary school teachers on administrators’ classroom 

visitation and observation for attainment of quality assurance in secondary 

schools in the Federal Capital Territory. This finding does not agree with 

the study of Nasreen and Shah (2019) whose finding indicated that 

principals’ supervisory practices had significant effect on teacher 

motivation. However, it was found out that the principals did not 

frequently walk-through the classrooms to ensure teachers punctuality to 

their lessons, and they did not always promptly hold discussions with the 

teachers in order to improve their competence after a formal long visit in 

the classroom. During the classroom visits, the principals did not criticize 

the teachers’ classroom presentations constructively. The principals did 

not advise the teachers on new teaching methodologies after observing 

teachers in the classroom, and they had no time to inspect students’ 

assessment including their notes during his or her classroom visits. This 

situation had made it impossible for the attainment of quality assurance in 

secondary schools in the Federal Capital Territory (FCT), Abuja. Whereby, 

the school administrators like the principals fails to adequately or 

sufficiently apply enough strategies while performing the classroom 

visitation and observation role, this creates difficulties in carrying out 

quality instructional supervision in the school. This finding corroborates 

and is in line with Onuma (2016) which observed through the finding of a 

study that principals’ classroom visitation was attributed to principals' 
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supervisory dispositions but they had little or no time to visit and observe 

the classroom or conduct in-school conferences/seminar workshops for 

the teachers.  

It was also confirmed through the finding of this present study that the 

school administrators did not deploy enough of the individual-teacher 

conference instructional supervisory practices for attainment of quality 

assurance in secondary schools in the FCT. The hypothesis indicated that 

there was no significant difference between mean ratings of male and 

female secondary school teachers on administrators’ classroom visitation 

and observation for attainment of quality assurance in secondary schools 

in the Federal Capital Territory. This means that the principals did not 

create out time to constantly discuss with each teacher privately on one-

to-one basis after supervising their classroom activities. The principals did 

not allow teachers to express their displeasures or dissatisfaction on 

matters relating to instructional supervision during their individual 

conference meeting with teachers; and they did not always allow the 

teacher without delay through an individual conference to know areas he 

or she is faulty after a classroom visit. The principals did not at all times 

collaborate with teachers to identify students’ problems during their one-

on-one conference without sending/turning in a representative. The 

principals did not create opportunities or avenues where a teacher can 

make positive inputs that will improve teaching and learning during the 

individual-teacher conference. This finding does not agree with the finding 

Osuji and Etuketu (2019) study whose analysis indicated that the different 

supervision strategies are adopted by school administrators in the 

implementation of the curriculum in junior secondary school in Owerri 

Municipal area of Imo State. However, the present study finding agrees and 

concurs with the studies of Onuma (2016) and Eze (2006) including the 

rest of other researchers who found that the principals had not time to 

engage teachers individually in conversions and discussions concerning 

their classroom practices. This situation which is similar with that of the 

present study makes it difficult for the school administrators to understand 

the areas where teachers face difficulties during instructional delivery. 

Without consistently or constantly having a one-to-one interview and 

heart-to-heart discussion with individual teachers in the school, 

sometimes, this situation might create difficulties in accomplishing both 

instructional objectives and school’ goals; which equally makes it 
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impossible to effectively attain quality assurance in the school. It is through 

the individual-teacher conference that it is possible for the principals and 

teachers to know each other socially, preside and encourage good attitudes 

and procedures, that permits desired participation and sharing to come 

without the release of fear and train from the teachers.  

It was further discovered through one of the findings of the study that that 

the school administrators did not deploy sufficient and most of the 

demonstration teaching instructional supervisory practices for attainment 

of quality assurance in secondary schools in the FCT. The hypothesis 

indicated that there was no significant difference between mean ratings of 

male and female secondary school teachers on administrators’ 

demonstration teaching for attainment of quality assurance in secondary 

schools in the Federal Capital Territory. This includes that the principals 

did not consistently bring in skillful teachers to demonstrate some 

methods in order to provide learning experiences to other colleagues and 

they did not sometimes take charge of the lesson in the classroom as a way 

of improving teachers’ professional growth. The principals did not 

frequently use demonstration teaching when introducing the use of any 

new equipment that will improve teaching in the classroom. The principals 

only constantly allow the experienced or senior teachers to work with the 

inexperienced teachers through demonstration teaching so as to improve 

on their job. The above situations clearly indicated that the principals did 

not employ much of the demonstration teaching instructional supervisory 

practices for supervision of instructions in their schools. This could have 

also been responsible for the poor quality of teaching in most of the 

secondary schools in the FCT, which creates difficulties for the attainment 

of quality assurance in secondary schools in the FCT. This finding 

corroborates and is in consonance with Eze (2006) in his study which 

discovered that the principals as supervisors found little or no time to 

practice teaching demonstration and providing other supervisory services 

for instructional improvement. Umor (2013) confirmed through his 

findings that the role of the principals in supervision of teachers in the 

schools was limited. 

The finding of the study revealed that the school administrators did not 

deploy sufficient inter-school visitation instructional supervisory practices 

for attainment of quality assurance in secondary schools in the FCT. The 

hypothesis indicated that there was no significant difference between 
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mean ratings of male and female secondary school teachers on 

administrators’ inter-school visitation for attainment of quality assurance 

in secondary schools in the Federal Capital Territory. Such inter-school 

visitation instructional supervisory practices like the principal frequently 

allowing teachers to visit other colleagues from other schools in order to 

observe and learn new ideas or skills from them, and the newly employed 

teachers’ sent out through guided practice to observe other experienced 

teachers teaching methodologies in their schools, were not deployed by the 

principals. Also, the outcomes of any inter-school visit are usually not 

discussed between the principal and all the teachers for teaching and 

learning improvement in the school whenever it took place. The principal 

did not consistently engage teachers in inter-school visitation over a period 

of time during school sessions in order to give teachers a broader 

understanding of teaching processes from other schools. The principals did 

not plan short visit to other schools with the teachers during long vacations 

to experience or sensitize them with the teaching practices in other school. 

This finding does not agree with the finding of Ivase (2019) which revealed 

of that principals’ leadership effectiveness do significantly impact on 

instructional supervision in public secondary schools in North Central 

Nigeria. The frequency of various supervision of instruction, type of 

supervision as regards to classroom observation and inter-school visits, 

coupled with the purposes of supervision all point to the fact that teachers 

perceived supervision in a positive way. However, the present study 

finding agrees with Umor (2013) study which found that the role of the 

principals in supervision of teachers in the schools was limited. Udeozor 

(2004) and Nwaham (2011) further confirmed that the use of inter-school 

visitations is one of the supervision techniques that have not been 

popularly utilized in the secondary schools. For quality assurance 

sustenance in the secondary schools, school administrators should also 

apply or deploy the inter-school visitation practice which helps teachers to 

learn new ideas, skills and procedures of teaching especially the 

importance and use of new materials. It also creates opportunity to a fresh 

or new teacher to see a supervisor or an experienced teacher in action. This 

instructional supervisory practice enlightens the teacher on how to use 

new teaching aids or equipment effectively in the classroom having 

observed other teachers from different schools.   
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It was finally discovered through the finding of the study that the school 

administrators did not deploy sufficient and most of the clinical 

instructional supervisory practices for attainment of quality assurance in 

secondary schools in the FCT. The hypothesis indicated that there was no 

significant difference between mean ratings of male and female secondary 

school teachers on administrators’ clinical instructional supervisory 

practices for attainment of quality assurance in secondary schools in the 

Federal Capital Territory. This finding included that principals in carrying 

out the clinical instructional supervisory practices only constantly 

supervised teachers’ professional records such as the scheme of work 

during the classroom visit. The principal also only goes to visit teachers in 

the classroom with a team of other supervisors like vice principals, form 

teachers and various subject heads to observe teachers’ professionalism 

during this visit. These two clinical supervisory practices could not have 

been enough for the attainment of quality assurance in the secondary 

schools in the FCT. It was however found out that update of both teachers 

and students note of lessons were frequently not checked by the principal 

during this visit. In observing teachers during this visit, the principals did 

not guide teachers to prepare their lesson plans so as to improve their 

teaching in the classroom. Also, a conference was not consistently held 

between the principal and teachers when clinical supervision has been 

observed in the school. Without the above practices being included, it will 

difficult for attainment of quality assurance in the secondary schools in the 

FCT. This finding corroborates with Panigrahi (2012) study which found 

that school did not use some of the instructional techniques due to 

leadership challenges, that is, clinical supervision, collegial supervision, 

self-supervision, among others in schools. Panigrahi further found that the 

existing supervisory programme exercised in Harari region is inadequate 

in many respects, ranging from its highly centralized administration to the 

rigidity of its practice. Supporting the above finding, Ayandoja, Aina and 

Idowu (2017) study on the situation on supervision in schools reported in 

their finding that there has not been thorough supervision in schools in 

recent past decades. The lack of supervision in schools has been the bane 

of educational policies. Umoh (2013) confirmed in a study that principals’ 

clinical supervisory activities such as checking of teachers’ records, 

classroom visits and team teaching were often delegated to HODs and 

Subject heads. Chigudu (2016) established in a finding of a study that most 
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supervisors are overburdened with administrative work which makes 

supervision of instruction to suffer greatly. Nevertheless, they have a 

positive perception of their roles despite the confounding constraints at a 

rural day secondary school. Supervision was not being effectively done 

because the supervisory practices were entrusted to people who were not 

well informed about the concept of supervision; young and inexperienced. 

They had little or no time to apply all the instructional supervisory 

practices that will foster quality assurance in the secondary schools, just 

like in the case of the FCT and this situation invariably creates a lot of 

concern for all education stakeholders to focus priority interest in schools’ 

internal or instructional supervision if quality assurance needs to be 

attained and sustainable in secondary schools’ in the FCT. 

 

Conclusion  

School administrators are one of the most important personnel just like the 

teachers in the school. They take charge and responsibility of all the 

curricular and extracurricular activities in the school. The goals and 

objectives of secondary schools therefore cannot be effectively 

accomplished without the contributions or effectiveness of the principals 

whose duty is to supervise students’ and teachers’ instructional practices. 

As part of the instructional leadership roles, the school administrator, that 

is principal, must apply or deploy certain instructional supervisory 

practices for task accomplishment in the school. Whereby teachers 

effectively accomplish their tasks to meet up with instructional objectives 

and achieve positive outcomes, quality assurance will be highly fostered. 

However, it was discovered through the findings of the present study that 

the secondary school administrators did not sufficiently apply or deploy 

majority of the instructional supervisory practices such as the classroom 

visitation and observation, individual-teacher conference, demonstration 

teaching, inter-school visitation and clinical instructional supervisory 

practices during instructional supervision in their schools. This equally 

makes is difficult for the attainment of quality assurance in secondary 

schools in the Federal Capital Territory (FCT), Abuja. This situation which 

currently exists in the secondary schools in the FCT needs absolute redress 

for quality assurance to be sustained in the schools, and therefore brought 

about the following recommendations which have been proffered below. 
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Recommendations 

From the findings of the study, the following recommendations have been 

made: 

1. The school administrators should apply sufficient classroom visitation 
and observation instructional supervisory practices through walk-
through practices, constant discussions with teachers and 
constructively criticizing teachers’ classroom activities for attainment 
of quality assurance in secondary schools in the FCT.  

2. The school administrators should apply enough of the individual-teacher 
conference instructional supervisory practices by promoting teachers’ 
freedom, autonomy and collaborations in school, for attainment of 
quality assurance in secondary schools in the FCT.  

3. The school administrators from their own part should use 
demonstration teaching instructional supervisory practices for 
attainment of quality assurance in secondary schools in the FCT. The 
FCT secondary education board should assist the administrators in this 
course by organizing constant training and retraining programmes for 
the administrators to use demonstration teaching instructional 
supervisory practices in the school.  

4. The FCT secondary education board should encourage principals in 
application of inter-school visitation instructional supervisory 
practices through constant school collaboration, guided practice and 
effective feedback mechanisms. This should be supported through 
adequate funding and facilities provisions in order to empower the 
school administrators to effectively run this course. 

5. The FCT secondary education board should constantly supervise the 
school administrators’ clinical supervisory practices in the school to 
ensure that they apply the right strategies, approaches or practices 
towards this course for attainment of quality assurance in secondary 
schools in the FCT.  
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