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Abstract  

Graduates of Nigerian 

universities are being 

criticized for their rote 

learning and 

acquisition of low 

hands-on skills. For 

this to be corrected 

there ought to be 

fundamental changes 

in the method of 

learning in the 

universities. This 

Paper attempts to 

show one of such  

changes to be a shift 

away from high stake 

examinations by 

jettisoning the present 

National Universities 

Commission (NUC) 

Benchmark Minimum 
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Introduction  
A major task in 

teaching and learning 

is carrying out 

assessment of the 

students (through 

examinations) to 

determine students’ 

level of 

understanding of the 

knowledge passed on 

to them. An 

Examination is 

therefore about how 

to know if students 

have achieved the 

desired results and 

met the standards. It 

is a generally 

accepted evidence of 

students’ 

understanding and 

proficiency. Knowing 

the level of student’s 

understanding is very 

important as it is used 

by the larger society 

in knowing the level 

of ability of the 

student (upon 

graduation) to handle 

responsibilities  
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Academic Standard 

(BMAS) model 

whereby higher marks 

(60%-70%) are 

awarded for end-of-

semester 

examinations and 

lower marks (30%-

40%) are awarded for 

term papers, 

continuous 

assessments, short 

quizzes or short tests. 

It is being proposed 

that in its stead, a 

model be adopted in 

which higher marks 

(60%-70%) are 

awarded for term 

papers, continuous 

assessments, short 

quizzes or short tests 

and lower marks 

(30%-40%) are 

awarded for end-of-

semester 

examinations. With 

case study of 

Environmental 

Valuation course in 

Nigerian universities 

and cross-sectional 

research design type, 

this work used 

structured 

questionnaires 

administered in 

Nigerian Universities 

among Specialist 

Lecturers of 

Environmental 

Valuation and the 

related discipline of 

Land Economics as 

well as 

undergraduates 

studying the course. 

The result showed that 

83.33% of the 

Specialist Lecturers 

and 100% of 

Environmental 

Valuation 

undergraduates voted 

for a change from the 

current assessment 

model to a model that 

awards higher marks 

for term papers, 

continuous 

assessments, short 

quizzes or short tests 

and lower marks for 

high-stake semester 

examinations. To 

remove rote learning 

and produce hands-on 

graduates in Nigerian 

universities, we 

therefore recommend 

that, by a review of the 

present National 

Universities 

Commission’s 

Benchmark Minimum 

Academic Standard 

(BMAS), Nigerian 

universities should 

shift away from over-

emphasis on end-of-

semester 

examinations and 

move towards 

emphasis on term 

papers, continuous 

assessments, short 

quizzes or short tests.

 

equiring the knowledge for which the student was assessed. 

Several assessment models have been in use over time in education 

history. Principal among these is the use of high stakes 

examinations which are examinations outcomes of which are used in 

making decisions about promotion, admissions, graduation, and salaries. 

r 
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End-of-semester examinations have become high stake examination in 

Nigerian universities given that as high as 60%-70% marks are awarded 

for them while paltry 30%-40% marks are given for term papers, 

continuous assessments, short quizzes or short tests.  

Unfortunately, high stakes examinations are being criticized for its 

weaknesses of its encouragement of rote learning. This paper therefore 

reviews its continued use in Nigerian Universities with emphasis on 

Environmental Valuation course studied in BSc Estate Management 

programmes in Nigeria. The aim of the study is to recommend a shift away 

from high stake examinations so as to produce hands-on graduates of 

Environmental Valuation. This will be achieved by three Objectives, 

namely, 

(1)To determine the various skill sets for the practice of Environmental 

Valuation in Nigeria 

(2)To determine the relative importance of Class attendance, Practical 

work and Written Examination in the teaching and learning of 

Environmental Valuation in Nigerian universities 

(3)To determine the better method of awarding marks in assessing 

students of Environmental Valuation in Nigerian Universities 

 

LITERATURE REVIEW 

High stakes examination (test) has been defined as when the outcomes of 

an examination are used in making decisions about promotion, admissions, 

graduation, and salaries (Jones and Ennes, 2018). Over-emphasis on this 

kind of assessment in Environmental Science generally and Environmental 

Valuation in particular, breeds an education whereby so much knowledge 

is acquired through cramming and regurgitation without understanding of 

the why, how and practical aspects of the knowledge. Prof. Wale Omole was 

quoted in Lawal (2017) as decrying this type of learning while lamenting 

the colonial British Education in Nigeria, thus: 

• ……  We acquired so much knowledge through cramming and 

regurgitation 

• We passed all our examinations with little understanding of the 

content of subject taught 

https://ced.ncsu.edu/people/mgjones3/
http://www.fi.ncsu.edu/about-us/directory/name/megan-ennes/
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• Comprehension as taught in most subjects particularly in English 

grammer, English Literature, History and even Religious studies 

were limited to what happened, by whom they happened, to who 

they happened, by whom they happened. There was nothing about 

Why and How they happened. It was seen as rudeness for students 

to ask Why and How at that time; denying young minds the art of 

critical thinking. This explains our difficulties in project 

implementation. We invite Chinese and Indians etc to help…… 

 

Shisha, Nonglait and Kimathi (2017) equally stated that “Effective schools 

for the 21st century call for an education system that prepares holistic 

learners that is transformative but not one that lays a lot of emphasis on 

examinations….” 

Environmental Valuation as part of Estate Management/Environmental 

Sciences, is a practical course which practice requires various hands-on 

skill sets such as Problem Framing, Critical Thinking and Scientific Inquiry 

(Pontius and Alan, 2020; thebalancecareers.com, 2019). Its teaching 

should therefore focus, rather on class attendance and those things that 

lead to practical work as against emphasis on high stake examinations. 

UNSW Teaching Gateway (nd) shows that grading classroom participation 

is very suitable for such courses in which students need to develop 

practical and generic skills. 

Practical and generic skills themselves are developed through class 

attendance/participation, term papers, continuous assessments and short 

quizzes or short tests. They are therefore more important than high stake 

written examinations. Unfortunately, under 2007 National Universities 

Commission (NUC) Benchmark Minimum Academic Standard (BMAS) for 

Estate Management (under which Environmental Valuation is studied in 

Nigeria), 60%-70% marks are awarded for semester examinations while 

30%-40% marks are awarded for term papers, continuous assessments, 

short quizzes or short tests. One should think that this marks-awarding 

scheme need to be reversed such that the higher (60%-70%) marks are 

awarded for term papers, continuous assessments, short quizzes or short 

tests while lower (30%-40% ) marks are reserved for semester 

examinations  
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High-Stakes Test (Examination) is being criticised, also for its debatable 

credibility. The result of an online debate on “Are examinations the true 

test of knowledge?” showed the “Say Yes” having 38% while the “Say No” 

having 62% (Debate.org, n.d). A typical example of how High-Stakes Tests 

are flawed is shown by the case of a student who sat the Lagos State 2017 

Basic Education Certificate Examination for promotion from JSS to SSS and 

her result indicated that she could not pass six subjects and so, was to 

repeat JSS3. Meanwhile she was one of the best students in her class based 

on her performance from JSS1 to the second term of her JSS3. Details of the 

result in the Lagos State 2017 Basic Education Certificate Examination 

were as shown in the Table 1 below:  

 

Table 1: A Candidate’s Result in the Lagos State of Nigeria 2017 Basic 

Education Certificate Examination 

Subject                                                                Grade 

English                                                                   C 

Mathematics                                                           P 

Basic Science and Tech.                                        F 

Pre-Vocational Studies (Agric./Home Econs) C 

Religion and National Values                                F 

Yoruba                                                                   C 

BTS                                                                        A 

CCA                                                                       F 

Source: A Petition to Lagos State 2017 Basic Education Certificate 

Examination 

 

Meanwhile, her internal term examination results from JSS 1-3 were as 

shown in the Table 2. 

 

Table 2: Researcher’s Analysis of a Candidate’s Internal Examinations 
Results from JSS 1-3 

Subject Scores   Scores                          Average Score 

English    75, 75, 85, 84, 77, 77, 82    79 

Mathematics                                      79, 72, 97, 90, 84, 92, 97    87 

Basic Science and Tech.                  92, 62, 93, 81, 83, 71, 85    81 
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Pre-Vocational Studies  

(Agric./Home Econs)      79, 78, 74, 80, 77, 56, 79           75 

Religion and National Values        85, 62, 68, 79, 88, 93, 68           78  

Yoruba                                                  52, 53, 50, 77, 85, 46, 63           61 

BTS                                                        78, 84, 75, 68, 73, 62, 70           73 

CCA                                                        75, 78, 69, 71, 73, 75, 92            76 

Over-all Average      76 

Source: A Petition to Lagos State 2017 Basic Education Certificate 

Examination 

 

So many things could cause this kind of scenario, including health 

challenges, examination fright, victimization, misplacement of scripts by 

the handlers, computing error, etc. Whatever be the reason, if the results of 

JSS1-3 were given a high proportion of the final marks for the promotion 

examination, this student ought not to have been asked to repeat JSS. Prof. 

Pius Obanya, a seasoned Educationist and former Chairman of West 

African Examinations Council is in agreement. He was quoted in Lawal 

(2017), as stating as follows: 

We sit for too many examinations in Africa whereas what we need is to 

assess each student based on their peculiarity because there are thousands 

of factors that can affect one’s performance in an examination. So who you 

are and what you can do are what really matter just as it is the practice in 

the developed countries of the world. 

These should serve as a signal that the present assessment model in 

Nigerian institutions is flawed. The model has resulted in the “pass all or 

fail out” syndrome identified as detrimental to education (Kpee, Oluwuo 

and Baridam, 2012). 

One cannot agree less with the view that high stake tests are not the true 

test of knowledge and that it has propensity for encouraging rote learning. 

Its use in teaching and learning a practical-based course as Environmental 

Valuation/Estate Management or the general Environmental Sciences, is 

therefore flawed. Ways of addressing the issue include reversing the 

present marks-awarding model such that term papers, continuous 

assessments, short quizzes or short tests and much more, practical skills 

and class attendance/participation, are awarded more marks than is done 
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now. In fact, Singapore has since 2018 taken steps to reduce the number of 

examinations in the nation’s school curriculum (Chia, 2018). 

 

RESEARCH METHOD 

Research Design  

This work has adopted the cross-sectional research type of design (a 

survey research approach) as the research is a fact-finding one. Survey 

research approach used in studying phenomena, situations, problems, 

attitudes or issues, taking a cross-section of them at one time, is very 

suitable for the study of opinion poll as this (Babbie, 2013).  

 

Research Population and Sampling Design 

Two clusters of population were identified for this research, namely (i) 

Specialist Lecturers in Environmental Valuation and the related discipline 

of Land Economics in Nigerian Universities (SL) and (ii) Undergraduates 

studying Environmental Valuation in Nigerian Universities. As at 2017 

when the research was carried out, only Department of Estate 

Management, Rivers State University was teaching Environmental 

Valuation as a stand-alone Course. The population of students was 

therefore limited to the students of the said school. However, only final 

year students of the school were chosen for the research as it was 

considered that they are about completing their studies, in which case one 

can confidently use them to assess the curriculum of their Department. 

Their population was 55 and the number was retained as the Sample as it 

was small. 

For the Lecturers of Environmental Valuation in Departments of Estate 

Management, it was necessary to select the Universities they will come 

from in an unbiased manner. To do this, a sample was taken out of all the 

14 Universities shown by the 2017 Directory of the Nigerian Institution of 

Estate Surveyors and Valuers (NIESV) to be recognized by the two 

professional regulatory bodies, namely, NIESV and the Estate Surveyors 

and Valuers Registration Board of Nigeria (ESVARBON). Reflecting 

geographical spread, ownership (private or state-owned) as well as age, 

the following universities were chosen for the research: University of Uyo 

(UNIUYO), Rivers State University (RSU), University of Nigeria, Nsukka 

https://www.channelnewsasia.com/author/7532654
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(UNN); Imo State University (IMSU); University of Lagos (UNILAG); 

Covenant University, Ota (CU); Federal University of Technology, Minna 

(FUTMIN); and Abubakar Tafawa Balewa University, Bauchi (ATBU). The 

distribution of the Lecturers is shown in Table 3. 

 

Table 3: Breakdown of the Population for Lecturers (L), Departments of 

Estate Management of Selected Universities, 2017 

Selected 
Universities 

Lecturers in   Departments of Estate Management (L) 

Profs Ass. 

Profs 

Snr.  

Lec. 

Lec-1 Lec-2 Ass. 

Lec 

Grad. 

Ass. 

Total No. 

of  

Lectur-

ers 

UNIUYO 1 0 3 4 4 1 0 13 

RSU 1 1 1 3 2 1 1 10 

UNN 2 1 2 4 0 0 3 12 

IMSU 0 1 0 2 4 1 0   8 

UNILAG 2 2 1 2 12 0 3 22 

CU 2 3 2 0 4 0 0 11 

FUTMIN 0 2 4 3 6 3 0 18 

ATBU 0 0 6 3 3 16 2 30 

Total 8 10 19 21 35 22 9 124 

Source: Compiled by the Researcher (2017). 

 

All the Lecturers were asked the Question: Is Environmental Valuation 

your area of Specialization? Those that said Yes (a total of 8) became the 

population of the cohort of Specialist Lecturers (SL) for the research. The 

8 were used as sample because the number is few. The questionnaires were 

distributed to the UGs and SLs and their rates of response are in Table 4 

 

Table 4: Rate of Response by the Respondents  

Respondents Population 

(PP) 

Sample (S) Questionnaires 

Returned 

Specialist EV Lecturers (SL) 8 8 (100% of Population) 6 (75% of Sample) 

Students 55 55 (100% of Population) 36 (65.45% of Sample) 

    

Source: Field Survey (2017) 
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The composition of the SL who responded, according to their cadres is 

shown in Table 5. 

 

Table 5: Distribution of the Respondent Specialist Environmental 

Valuation Lecturers (SEVL), 2017 

Cadre No. Percentage 

Professors 2 33.33 

Associate Professors 3 50.00 

Senior Lecturers 1 16.67 

Total 6 100.00 

Source: Field Survey (2017) 

 

Table 5 shows that Professors accounted for 33.33% of the SL, Associate 

Professors 50% and Senior Lecturers, 16.67%. The statistics shows high 

calibre Lecturers specialised in Environmental Valuation and the related 

discipline of Land Economics. Their views are considered to be reliable 

enough for issues of Learning, Teaching and Assessment (LTA) of 

Environmental Valuation in Nigeria.  

 

Units of Data 

The Primary Data Units and their bases of measurement are shown in 

Table 6. 

 

Table 6: Data Units and their Bases of Measurement  

Data Unit Basis of Measurement 

1. Relative Importance of Various Skill sets for the practice 
of Environmental Valuation 

Opinions of Undergraduates 

studying Environmental 

Valuation (UG) and 

Specialist Lecturers of 

Environmental 

Valuation/Land Economics 

(SL) 

2. Relative importance of Class attendance, Practical work 
and Written Examination in the teaching and learning of 
Environmental Valuation 
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3. The better marks-awarding model between (1) 60%-70% 
marks for semester examinations and 30%-40% marks 
for term papers, continuous assessments, short quizzes or 
short tests; and (2) 60%-70% marks for term papers, 
continuous assessments, short quizzes or short tests; and 
30%-40% marks for semester examinations   

 

Research Variables 

The research variables of this work are set out in Table 7. 

Table 7: Research Variables and their Sources  

Data Unit Basis of Measurement 

1. Level of Importance of Various Skill sets for the practice of 
Environmental Valuation 

Opinions of 

Undergraduates studying 

Environmental Valuation 

(UG) and Specialist 

Lecturers of Environmental 

Valuation/Land Economics 

(SL) 

2. Level of importance of Class attendance, Practical work and 
Written Examination in the teaching and learning of 
Environmental Valuation 

3. Level of choice of marks-awarding model between (1) 60%-
70% marks for semester examinations and 30%-40% 
marks for term papers, continuous assessments, short 
quizzes or short tests; and (2) 60%-70% marks for term 
papers, continuous assessments, short quizzes or short 
tests; and 30%-40% marks for semester examinations 

 

  

 

Techniques of Data Analysis 

The data obtained were analysed using simple percentages.  

 

Data Presentation and Analysis 

To confirm whether Environmental Valuation is a practical-based 

discipline, questions were posed in the questionnaires for both 

undergraduates (UG) and Specialist Lecturers (SL) regarding the relative 

importance of various skill sets. Responses were received as shown in 

Table 8. 
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Table 8: Responses of SL and SS on the Skill Sets for the study and practice 

of Environmental Valuation 
Please indicate how important 
these skills are for the study 
and practice of Environmental 
Valuation  

Respondents Very 
important  

Important  
 

Moderately 
important 

Slightly 
important  

 

Not 
important 

Analytical skills SL 5 

(83.3%) 

0 

(0%) 

0 

(0%) 

0 

(0%) 

1 

(16.7%) 

SS 28 

(77.8%) 

8 

(22.2%) 

0 

(0%) 

0 

(0%) 

0 

(0%) 

Problem solving skills SL 4 
(66.7%) 

1 
(16.7%) 

0 
(0%) 

0 
(0%) 

1 
(16.7%) 

SS 18 
(50.0%) 

16 
(44.4%) 

2 
(5.6%) 

0 
(0%) 

0 
(0%) 

Skills for business start-
up/entrepreneurship 

SL 1 

(16.7%) 

0 

(0%) 

3 

(50.0%) 

0 

(0%) 

2 

(33.3%) 

SS 15 

(41.7%) 

17 

(47.2%) 

4 

(11.1%) 

0 

(0%) 

0 

(0%) 

Networking skills for 
interfacing with other 
professionals 

SL 2 
( 33.3%) 

3 
(50.0%) 

0 
(0%) 

0 
(0%) 

1 
(16.7%) 

SS 19 
(52.8%) 

9 
(25.0%) 

8 
(22.2%) 

0 
(0%) 

0 
(0%) 

Dispute resolution skills SL 1 

(16.7%) 

1 

(16.7%) 

2 

(33.3%) 

1 

(16.7%) 

1 

(16.7%) 

SS 15 

(41.7%) 

15 

(41.7%) 

6 

(16.7%) 

0 

(0%) 

0 

(0%) 

Research skills SL 5 
(83.3%) 

0 
(0%) 

0 
(0%) 

0 
(0%) 

1 
(16.7%) 

SS 28 
(77.8%) 

8 
(22.2%) 

0 
(0%) 

0 
(0%) 

0 
(0%) 

Technical skills SL 3 

(50.0%) 

1 

(16.7%) 

0 

(0%) 

1 

(16.7%) 

1 

(16.7%) 

SS 24 

(66.7%) 

12 

(33.3%) 

0 

(0%) 

0 

(0%) 

0 

(0%) 

Generic skills-set for written 
and oral communication 

SL 1 
(16.7%) 

4 
(66.7%) 

0 
(0%) 

0 
(0%) 

1 
(16.7%) 

SS 12 
(33.3%) 

20 
(55.6%) 

4 
(11.1%) 

0 
(0%) 

0 
(0%) 

Computational and numeracy 
skills 

SL 2 

(33.3%) 

2 

(33.3%) 

1 

(16.7%) 

0 

(0%) 

1 

(16.7%) 

SS 10 

(27.8%) 

22 

(61.1%) 

4 

(11.1%) 

0 

(0%) 

0 

(0%) 

SL 3 
(41.9%) 

2 
(28.6%) 

1 
(14.3%) 

0 
(0%) 

1 
(14.3%) 
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Interpersonal skills for 
working in multidisciplinary 
teams 

SS 18 
(50.0%) 

8 
(22.2%) 

6 
(16.7%) 

4 
(11.1%) 

0 
(0%) 

Time management and 
organisational skills 

SL 2 

(33.3%) 

2 

(33.3%) 

1 

(16.7%) 

0 

(0%) 

1 

(16.7%) 

SS 14 
(38.9%) 

12 
(33.3%) 

10 
(27.8%) 

0 
(0%) 

0 
(0%) 

Study skills for continuous 
professional development 
(CPD). 

SL 2 

(33.3%) 

3 

(50.0%) 

0 

(0%) 

0 

(0%) 

1 

(16.7%) 

SS 16 

(44.4%) 

16 

(44.4%) 

4 

(11.1%) 

0 

(0%) 

0 

(0%) 

 

From Table 8, the following are very important/important Skill sets: 

Analytical skills, Problem solving skills, Networking skills for interfacing 

with other professionals, Research skills, Technical skills, Generic skills-set 

for written and oral communication, Computational and numeracy skills, 

Interpersonal skills for working in multidisciplinary teams, Time 

management and organisational skills and Study skills for continuous 

professional development (CPD). Dispute resolution skills are considered 

equally important. These are skills that are mainly practical.  

To ascertain the rating of the relative importance of Class attendance, 

Practical work and Written examination in the study of Environmental 

Valuation/Science, question in that regard was posed to both SL and UG. 

The question and answers are shown in Table 9 

 

Table 9: Responses of SL and UG on the relative importance of Class 

attendance, Practical work and Written examination in the study of 

Environmental Valuation 
Please indicate your rating 

of the relative importance 

of the following in the 

teaching and learning of 

Environmental Valuation: 

Respondents Very 

Important 

(5) 

Important 

 

(4) 

Moderately 

Important 

(3) 

Slightly 

Important 

(2) 

Not 

Important 

(1) 

Class attendance SL 5 

(83.3%) 

1 

(16.7%) 

0 

(0%) 

0 

(0%) 

0 

(0%) 

SS 30 

(83.3%) 

6 

(16.7%) 

0 

(0%) 

0 

(0%) 

0 

(0%) 

Practical work SL 6 

(100%) 

0 

(0%) 

0 

(0%) 

0 

(0%) 

0 

(0%) 
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SS  32 

(89.9%) 

0 

(0%) 

0 

(0%) 

0 

(0%) 

0 

(0%) 

Written examination SL 3 

(50.0%) 

2 

(33.3%) 

1 

(16.7%) 

0 

(0%) 

0 

(0%) 

SS 28 

(77.8%) 

4 

(11.1%) 

4 

(11.1%) 

0 

(0%) 

0 

(0%) 

 
From Table 9, all the stakeholders are agreed on the importance of Class 
attendance, Practical work and written examination. However the support 
for written examination is the weakest.  
To know whether the present marks-awarding system captures the fact 
that Estate Management (under which Environmental Valuation/Science) 
is a practical-based course, question was posed to UG and SL as to their 
assessment of the present National Universities Commission (NUC) 
Benchmark Minimum Academic Standard (BMAS) for Estate Management 
recommendation whereby 60%-70% marks are awarded for semester 
examinations while 30%-40% marks are awarded for term papers, 
continuous assessments, short quizzes or short tests. The question and the 
responses are in Table 10 
 

Table 10: Response of SL and SS on the how marks are awarded presently 
Question Respondents Excellent Good Average Fair Poor 

As Estate Management is a 
practical-based course, 
please state how you rate 
assessments under 2007 
National Universities 
Commission (NUC) 
Benchmark Minimum 
Academic Standard (BMAS) 
for Estate management 
whereby 60%-70% marks 
are awarded for semester 
examinations while 30%-
40% marks are awarded 
for term papers, 
continuous assessments, 
short quizzes or short 
tests. 

SL 0 

(0%) 

1 

(16.7%) 

3 

(50.0%) 

2 

(33.3%) 

 

0 

(0%) 

SS 0 

(0%) 

0 

(0%) 

4 

(11.1%) 

13 

(36.1%) 

19 

(52.8%) 
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From Table 10, support by the SLs for the present model is weak while 

support by the SS is even weaker. To know which marks-awarding model 

is better, question was posed to the respondents and their responses are 

shown in Table 11. 

 

Table 11: Response of SL and SS on the how they prefer marks should 

rather be awarded  

 
Question 

Respondents Excellent Good Average Fair Poor 

1. Please indicate how 
well, intended goals 
of better learning 
can be achieved 
should the 
assessments model 
rather be 60%-70% 
for term papers, 
continuous 
assessments, short 
quizzes or short 
tests and 30%-40% 
for semester 
examinations. 

SL 2 

(33.3%) 

2 

(33.3%) 

2 

(33.3%) 

0 

(0%) 

0 

(0%) 

SS 6 

(16.7%) 

20 

(55.6%) 

2 

5.6%) 

2 

5.6%) 

6 

(16.7%) 

 
From Table 11, both SL and SS would prefer if the marks-awarding model 
is changed to 60%-70% for term papers, continuous assessments, short 
quizzes or short tests and 30%-40% for semester examinations.  
 
Discussion of Results 
It was confirmed that the skill sets stated in the 2007 National Universities 
Commission (NUC) Benchmark Minimum Academic Standard (BMAS) for 
BSc (Estate Management) programmes in Nigeria are very important for 
the practice of the profession. These are  Analytical skills, Problem solving 
skills, Networking skills for interfacing with other professionals, Research 
skills, Technical skills, Generic skills-set for written and oral 
communication, Computational and numeracy skills, Interpersonal skills 
for working in multidisciplinary teams, Time management and 
organisational skills and Study skills for continuous professional 
development (CPD) as well as dispute resolution skills. As Environmental 
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Valuation is a sub-set of Estate Management, it follows that the said skill 
sets are very important for it too. They are hands-on skills which 
assessment should emphasize critical thinking as against rote learning 
produced by over-emphasis on written examinations. Rote learning has 
been criticized for its inability to make graduates relevant for societal 
problem-solving (Lawal, 2017; Shisha, Nonglait and Kimathi, 2017; 
Pontius and Alan, 2020)  
All the stakeholders are agreed on the relative importance of Class 
attendance, Practical work and written examination. However, the 
statistics show that support for written examination is the weakest. This is 
a vote against the priority being given to high stake written examinations 
by the Nigerian school system presently. Indeed the current assessment 
model which awards as high as 60-70% marks to high-stake semester 
examination and the low 30%-40% for term papers, continuous 
assessments, short quizzes or short tests was faulted by majority of the 
respondents. A change in the present assessment model to a model that 
will rather award 60-70% marks for term papers, continuous assessments, 
short quizzes or short tests and 30%-40% for terminal examinations will 
increase critical-thinking learning and hands-on skill rather than rote 
learning whereby students cram and pass examinations.  Environmental 
Valuation is a practical course which practice requires various hands-on 
skill sets such as Problem Framing, Critical Thinking and Scientific Inquiry 
(Pontius and Alan, 2020; thebalancecareers.com, 2019). Its teaching 
should therefore focus, rather on class attendance and those things that 
lead to practical work as against emphasis on high stake end-of-semester 
examinations in line with UNSW Teaching Gateway (nd). 
 
CONCLUSION AND RECOMMENDATIONS 
This work has shown that Environmental Valuation is a course that 
requires hands-on skill sets and so assessment of students should focus 
more on assessing the practical exposure of students of Environmental 
Valuation. Unfortunately the present marks-awarding model which gives 
as high as 60-70% marks for the high stakes end-of –semester 
examinations and 30%-40%  marks for term papers, continuous 
assessments, short quizzes or short tests; is incapable of doing so.  
We therefore recommend that: 

1. The teaching and assessment of students of Environmental 
Valuation in Nigeria should focus more on practical exposure and 
hands-on training of students through term papers, continuous 
assessments, short quizzes or short tests. This is against the present 
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assessment model that focuses more on high stakes end-of-semester 
examinations. 

2. The present assessment model which gives as high as 60-70% marks 
for the high stakes end-of–semester examinations and 30%-40% 
marks for term papers, continuous assessments, short quizzes or 
short tests should be reversed such that as high as 60-70% marks 
are awarded for term papers, continuous assessments, short quizzes 
or short tests and 30%-40% marks are awarded for end-of –
semester examinations. This will best be achieved through a review 
of the present National Universities Commission (NUC) Benchmark 
Minimum Academic Standard (BMAS) for BSc (Estate Management) 
in Nigeria. 
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