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Abstract 
Tsangaya’ is a Hausa word which literally means a learning centre, 

destination or location. But in this modern era the word is technically and 

commonly used to refer to a form of Islamic education specially intended for 

preparing young persons to become Islamic scholars. In Nigeria, especially in 

the northern part of the country particularly, this system of education has 

succeeded in graduating many eminent scholars and judges who helped 

immensely in the sectors of education and judiciary. But nowadays the system 

suffers from lack of parental and institutional care as well as community 

support which consequently makes the children enrolled into it vulnerable to 

all kinds of social vices. This has generated concern among Nigerians to 

advocate for government intervention to make the old tradition as perfect as 

formal education in order to suit the contemporary social realities. Today, we 

are witnessing reforms in this system of education by government under the 

auspices of Universal Basic Education Commission which integrated the 

Almajiri education, hence, offers opportunities for the vulnerable children to 

explore their potentialities. This paper attempts to examine the role of 

community – based radio (FM) stations on the development of the ‘Tsangaya’ 

integrated model schools in Bauchi state. Methods adopted were survey and 

content analysis. The paper identifies the capacity of radio, especially 

community – based, in sensitizing parents, policy makers, stake holders and 

the society generally on the benefits that could be derived from such reforms. 

More so the paper identifies lack of commitment from the stakeholders to 
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actualized the intended goal of the project, misplacement of priorities and 

corruption were identified as major laxities that hinders the total progress of 

the project. It is thus recommended that commitment from government and 

stakeholders must be ensured in order to actualize the goals of the project.   

 

Keywords: ‘Tsangaya’, Contributions, community – based, Radio stations, 

and Development.   
 

 

Introduction 
It is not certain for sure when the 

‘Tsangaya’ Islamic system of education 

began. In Nigeria it preceded the 

emergence of colonialism. The term has 

been given different names in northern 

Nigeria such as ‘Almajirci’ ‘Karatun 

Allo’, or ‘Islamiyya’. Whereas in the 

south, it is known by names as ‘Ile – 

kewu’, Ma’had, etc all referring to 

Qur’anic education undertaken in an 

itinerant or roving manner. Two kinds 

of ‘Tsangaya’ education were identified 

by scholars, the resident and the mobile. 

While the resident one involves the 

child living with his parents, and going 

to the ‘Tsangaya’ School, like normal 

day school in western type of education, 

the mobile one requested the total 

handing over of the pupil to the Islamic 

teacher mostly to live in the Tsangaya 

outside the parent’s community or 

residential town.  

According to Mahdi (1978), Almajiri is 

a powerful vehicle for the transmission 

of culture among Muslims and for 

preparing boys for their future roles as 

men and cultural members of their 

societies. This education has been in 

existence in Northern Nigeria for over a 

thousand years; students of former 

Kanem Bornu Empire travelled as far to 

Cairo in large number for their Qur’anic 

and related studies. The association of 

this people with the people of North 

Africa as a result of Trans-Sahara trade 

led to their conversion to Islam (Ozigi 

A. and Onocho L., 1981). 

In the same vein, Taiwo (1998) 

maintained that the system have been in 

existence for centuries before the 

advent of western education and has 

produced such persons as Religious 

Reformers, Judges, Rulers and scholars 

all literate in Arabic language culture. 

In Nigeria today, the mobile ‘Tsangaya’ 

system is conducted in most 

disorganized manner and it lacks the 

basic framework to sustain the system 

for effective learning of moral and 

spiritual lessons and eventual 

productivity that will make its graduates 

contribute to the development of the 

society. Al-Amin (2008), posits that a 

mobile type of  ‘Tsangaya’ is a system 

where young boys at tender ages live in 

the Islamic scholar’s house, which 
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serve as boarding school, until they memorizes the whole of the Qur’an. Usually 

and always the feeding, clothing, and general up keeping of the boys rests on the 

shoulders of the Islamic teacher whose other domestics and personal 

responsibilities would not allow him to take appropriate care of the Almajiris. 

This in particular, according to Yusuf, I.U. (2013) made the Almajiris to engage 

into street nagging and consequently become beggars, as the parents hardly pays 

any form of tuition or allowance to the cleric who in most cases is poor; as such 

street begging and scavenging within the society remains the only option to the 

pupils. 

It is also noted that, under the pretext of sending children to Qur’anic schools, the 

pupil stand the risk of being diverted for other criminal purposes by their 

custodians, or anybody that entices them with material gifts. 

Because of numerous problems, major media stations in Bauchi state, including 

BRC were incapable of satisfying the rural populace, as such; the Bauchi state 

government extended the tentacles of the BRC by establishing ten (10) community 

– based FM radio stations in various local governments of the state. They are 

established essentially to promote development by improving the general life 

quality of the people in the rural areas through social mobilization broadcast and 

thereby raising the consciousness of the people and public education in spheres of 

all human endeavors. The BRC is made the supervising and monitoring agency of 

these stations. The stations were mandated to use local languages of their host 

communities in transmitting their programs and to adopt the principles of access 

and participation, volunteerism, diversity, Independence and locality in their 

operation.  

The need to use the media especially Radio to promote the ‘Tsangaya’ integrated 

model schools is highly acknowledged. Parents, guardians, the government, local 

communities, opinion leaders, policy makers and all stakeholders need to be 

mobilize to act the desired way with regards to the reforms made, the progress 

made and the challenges ahead in relation to full implementation of the ‘Tsangaya’ 

integrated model schools. 

 

STATEMENT OF THE PROBLEM 

The implementation as well as the development of the ‘Tsangaya integrated model 

schools across the country has in particular touched the life being of the pupils 

enrolled into the system, and their parents and society leaders in general. The 

Nigerian government designed the integrated Almajiri education essentially to 

integrate the Islamic school system to provide quality education for these children. 
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In Bauchi State like in many state of the nation, the project was implemented in 

three strategic models; and the models are categorized, thus:                                             

Model I: Integration of traditional ‘Tsangaya’ Qur’anic schools into the formal 

education system within its original location. This involves providing additional 

classrooms and other facilities. 

Model II: Building of model Boarding Almajiri Schools to serve a group of 

‘Tsangaya’ Qur’anic schools. 

Model III: Integration of basic education into the existing Islamiiyya, Madrasah, 

Ma’had or Tahfeez schools through provision of infrastructures and other facilities 

based on needs of specific schools. 

Since the inception of the project through the stated strategic models, community 

– based radio stations in the State were well engaged in educational programmes 

of enlightenment in relation to issues arising from the implementation of the 

‘Tsangaya’ model schools project. The programmes addressed issues to do with 

misconception about the project by the Parents, Pupil, and even the local leaders 

of the localities of the State.  

It is in this regard that this paper attempts to examine the contributions of these 

radio stations towards the development of the ‘Tsangaya’ integrated model 

education in the State. The expectation is that Radio, especially community – 

based, can sensitize Parents, policy makers, stake holders and the society in 

general, through consistent enlightenment programmes, on the benefits that could 

be derived from such a policy. 

 

LITERATURE REVIEW 

ORIGIN OF ‘TSANGAYA’ EDUCATION  

Tsangaya is a learning centre for the ‘Almajiri’ which is derived from the Arabic 

word Almuhajirun meaning Emigrant. Initially Emigrants were well known for 

seeking knowledge wherever they settled and that is why later on the word 

connotes migration in quest for knowledge. The word is presently hinged on 

Islamic concept of migration which is widely practical especially where acquisition 

of knowledge at home is either inconvenient or insufficient. 

Imam Shafi’i was seen to be the major proponent of migration for seeking of 

knowledge. The concept was later on extended to era of business and a number of 

other things (Yusuf I. U., 2013). Shafi’i linked knowledge to a precious stone 

which He said is nothing unless it is mined and transported away from its soil. He 

himself travelled the entire present day Middle East seeking for knowledge until 

He finally settles in Egypt. Danfodio travelled to Niger to learn from Sheik Jibrila. 
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Today, Ulma’a in many states of Nigeria still receives students from distant places 

like Mali, Chad, Cameroon, Central Africa etc (Yusuf I. U., 2013).    

The Almajiri education system, originally called the ‘Tsangaya’ was established 

during pre- colonial era under the Kanem-Bornu Empire, one of the oldest ruling 

empires in the world, jurisprudence and extending from frontiers of northern 

Nigeria across the Chadian region up to the boarders of Libya. It was charged with 

the learning of Islamic principles, values and theology. It was a replica of Islamic 

learning centers in many Muslims countries such as Madrasah in Pakistan, 

Malaysia, Egypt and Indonesia among others (Garba I. A., 2014). 

Zakkat funds from the state treasury were used to sustain the system under the 

direct control of the Emir of the traditional government which existed before the 

coming of the British. The system was as then responsible for the production of 

Teachers, Clerks, and Judges; and helps strongly in building an elaborate system 

of administration in Northern Nigeria. It even provided the colonial administration 

with the needed staff and workforce. 

 

THE POSITION OF ‘TSAGAYA’ EDUCATION IN THE STATE POLICY 

AND GOVERNMENT INTERVENTION 

It is unfortunate that the means applied by the ‘Tsangaya’ system of education does 

not reflect the fundamental objectives and directive principles of state policy in 

Nigeria. 

Educational objectives were clearly stated in the 1999 constitution of the Federal 

Republic of Nigeria and it is summarized, thus: 

I. Provision of equal and adequate educational opportunities, 

II. Provision of science and technology; and 

III. Eradication of illiteracy. 

 

By this then, the government bears the responsibility when practicable to provide 

free, compulsory and universal primary, secondary, tertiary and adult literacy 

programme (Okolo C. and Idris O. 2011). 

A landmark was achieved in the year 2004 when the UBE Act came into being. 

Universal Basic Education is defined by section 15 of the Act as “early childhood 

care and education, the 9 years of formal schooling , adult literacy and non formal 

education; skills acquisition programme and the education of special groups such 

as the Nomads and Emigrants, Girl-child and Women; Almajiri, Street Children 

and Disabled group”. 

Eventually, UBEC in the year 2010, developed a national framework for 

integration of Almajiri education into UBE programme with stated objectives 
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among which is to ensure the institutional development of Islamic schools system 

and the provision of requisites infrastructure and welfare facilities such that it 

functions as a true Almajiri education system. The objectives include also, 

providing a viable education platform and modeling Almajiri schools that could 

integrate conventional disciplines into the Islamic education system. 

Now the UBEC have incorporated A.B.U. Zaria and have developed a curriculum, 

text books, and instruction materials. More so, NCCE would introduce special 

NCE programme on Almajiri programme to facilitate teacher development 

The funding mechanism of the project involves the federal government through 

allocations from UBEC fund, ETF, State and Local Government as well as the 

office of MDG. 

 

COMMUNITY – BASED RADIO STATIONS AND EDUCATIONAL 

DEVELOPMENT IN BAUCHI STATE  

The concentration of major media houses in Bauchi town in particular has led to 

the exclusion of majority of the rural populace in accessing their various 

development programmes, inclusive of education. This has reduced to some extent 

the effectiveness of these stations for developmental campaigns. It will suffice the 

advantages of participatory communication if rural broadcasting would be 

supported through community-base radio stations to reach the majority of the 

population living in countryside and to catalyze attitudinal and behavioral changes. 

In what seem to be an apparent effort to overcome some of these problems, the 

Bauchi Radio Corporation (BRC) extends its tentacles by establishing ten (10) 

community-based FM radio stations in various local governments of the state. They 

are established essentially to promote development by improving the general life 

quality of the people in the rural areas through social mobilization broadcast and 

thereby raising the consciousness of the people and public education in spheres of 

human endeavor. The BRC is made the supervising and monitoring agency of these 

stations. The stations were mandated to use local languages of their host 

communities in transmitting their programmes and to adopt the principles of access 

and participation, volunteerism, diversity, Independence and locality in their 

operation. Effective communication of better skills and knowledge to community 

is essential for modern development. 

 Although the stations were established and inaugurated as community radio 

stations, yet they are scholarly regarded as community – based stations because 

they did not fit the true definition of community radio stations. This is because they 

are established, financed and managed by Bauchi State Government. 
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The stations, in collaboration with UBE, SUBEB and Bauchi State Ministry of 

Education, with reasonable support from some cooperative societies and 

community development associations, using the community initiatives, have been 

able to transfer information on educational development projects to the people of 

Bauchi state through various programs mainly in Hausa, Fulfulde and English. 

Famous among the programmes includes; ‘Ilmi garkuwa’, ‘Mu koyi rubutu’, ‘A 

koma makaranta’, ‘Ilmin’mata, and so on (BRC programme schedule of 2013). 

 

THEORETICAL FRAMEWORK: 

This paper uses the functionalist perspective on education system theory and 

development media theory to explore its potentials.  

The functionalist perspective on education theory posits and viewed society as a 

self-regulating system of inter-related elements with structured social relationship. 

One of the major proponents of this theory was Emile Durkheim (1858 - 1917), 

and he considered a sociological approach to the study of education where he said 

society can only survive if there exists amongst members of society a sufficient 

degree of homogeneity. The basic tenets of functionalist perspective of education 

are summarized as prospered by Emile Durkheim: 

1. Educational system re-enforce moral values which are foundations for 

social order and solidarity in the society. 

2. Educational system plays an active role in the process of social change, and 

the mode of the exchange is gradual and peace-meal. 

3. Education system also maintains division of labor and specialization. 

4. Similarly it maintains social roles since schools are seen as society in 

miniature with its hierarchy, rules and expectation from the outside world.     

It is important to understand that the relevance of this theory on education system 

and constitutional changes in human society should not be overemphasized. 

 

On the other hand, the development media theory was propounded by Denis 

McQuail in 1987. The main theme of Development Media Theory is that the mass 

media have a role to play in facilitating the process of development in developing 

countries; hence educational development is not left out. The theory works with 

the idea that mass media and communication can positively influence the 

development process. In this regard therefore, mass media such as radio can be 

employed to consolidate educational reforms to achieve development. 

In a more precise understanding, the development media theory preaches and 

advocates mass media support for the development goals of a country. The theory 
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opines that for developing nations mass media and government must work hand in 

hand to ensure the attainment of development of a country. The theory argues that 

Media are to be primarily concern with providing information to accelerate 

development. They are to produce contents that meet specific cultural and social 

needs in order to promote country’s development goals such as social and 

economic development, educational development, cultural development, and 

national integration and to direct sense of national purpose (Baran and Devis, 

2009:123).  

McQuail (1987:121) presents in a nutshell the principles of the development media 

theory as follows: 

1. Media must accept and carry out positive development tasks in line with 

established national policy. 

2. Freedom of the media should be open to economic priorities and 

development needs of a society. 

3. Media should give priority in their content to national culture, educational 

systems and Languages to help citizens in all faces of development. 

4. Media should give priority in news and information that with other 

developing countries, which are close geographically, culturally or 

politically. 

 

In relation to the above foregoing therefore, employment of mass media to 

consolidate the effort of federal government in formalizing the ‘Tsangaya’ 

education system is relevant. Thus, the use of community – based radio stations in 

Bauchi State to highlights issues arising from the implementation of the ‘Tsangaya’ 

model schools, through sensitizing parents, community leaders, pupils, stake 

holders and general public to appreciate the gains and benefits that will come out 

from it, is highly imperative.  

It is also important to acknowledge that Journalists and other media workers have 

responsibilities as well as freedom in their information gathering and dissemination 

tasks; and in the interests of development ends, the state has right to intervene in 

or restrict media operation provided that the devices and direct control can be 

justified.     

 

METHODOLOGY 

For the purpose of this work survey method was employed and was complimented 

with content analysis. Okoye (1996:5) defined survey research as a ‘method which 

is geared towards the study of people, their attitudinal frame of minds, their 
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systems, opinions, motivational range and behavioral manifestations’. A survey 

involves asking people questions about their behaviors, attitudes, beliefs, 

knowledge, feelings, plans and backgrounds. A survey is done through the 

administration of questionnaires or face to face interviews and thereby filling in 

responses. On the other hand, content analysis is a method of gathering information 

through observing, examining and analyzing the messages in text or audio 

programs. 

About 90 parents of the pupils enrolled into the ‘Tsangaya’ integrated model 

schools were surveyed. Questionnaires were administered to 30 parents at each of 

the three senatorial districts of the state, while an in depth interview was conducted 

with about 7 persons that were directly linked with the programme in the state. 

Those interviewed were the State desk officer of the ‘Tsangaya’ integrated 

education, 3 teaching staff one from each senatorial district, and 3 Local 

Government desk officers one from each senatorial districts of the State.  

The interview was aimed at knowing the state of the programme in the state as well 

as the nature, scope and the way in which public mobilization on ‘Tsangaya’ 

integrated education is undertaking and through which medium or channel. In the 

same vein questions addressed to the parents were to ascertain the level of their 

understanding of the programme itself as well as whether the radio programmes 

aired on community – based radio stations have mobilization capabilities in relation 

to sensitizing parents, local leaders, traditional leaders and the general public on 

the issues arising. 

 

DISCUSSION ON FINDINGS 

As mention in the methodology, parents of the pupils enrolled into the ‘Tsangaya’ 

integrated model schools were surveyed. Questionnaires were administered to 30 

parents at each of the three senatorial districts of the state, while an in depth 

interview was conducted with about 7 persons that were directly linked with the 

programme in the state. Those interviewed were the State desk officer of the 

‘Tsangaya’ integrated education, 3 teaching staff one from each senatorial district, 

and 3 Local Government desk officers one from each senatorial districts of the 

State. Also, 48 programmes were content analyzed in order to ascertain whether 

the programmes were capable of dispelling misconceptions about government 

interventions on traditional ‘Tsangaya’ system of education. 

The result thus, revealed that there is a remarkable breakthrough in terms of 

government commitment to the development of ‘Tsangaya’ integrated model 

schools. Teachers were recruited for the model II schools and many more were 
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recruited for the model III with an allowance of #5, 000.00 monthly temporarily 

before the permanent appointment. The result indicated also that preparation has 

gone far for the creation of state board for Qur’anic education. 

With regard to the state, nature and scope of the ‘Tsangaya’ schools project, the 

result indicated that the model I section of the project have been fully implemented, 

while significant achievement in the model II section have been attained and there 

is remarkable progress in the model III segment of the  project. 

The result also indicated that the parents of the enrolled pupils were not only aware 

of the existence of the community – based radio stations in their areas, but they 

also listen to them consistently and do not usually face problems in accessing the 

stations. They also attest to having knowledge of ‘Tsangaya’ integrated model 

schools programmes transmitted by these stations and most of them can mention 

the names of the programmes aired. They are also conscious of the variations of 

time that the programmes are transmitted.  Although they slightly differ on the 

appropriateness of the timing but majority acknowledged the current timing as 

more appropriate. 

The result also indicated that the respondents believe that the programmes 

transmitted by the community - based radio stations addressed the ‘Tsangaya’ 

integrated model schools and its implementation issues in their areas, and that the 

programmes highlighted issues regarding individual’s responsibility in the 

community and the need for the community members to engage in activities that 

encourages literacy and self reliance. Majority of them also agreed that the 

programmes; ‘Ilmi garkuwa’, ‘Mu koyi rubutu’, ‘A koma makaranta’, ‘Ilmin’mata, 

and so on are capable of creating good awareness to the people in relation to 

reforms made by government on ‘Tsangaya system of education, and also that the 

mentioned programmes influence people’s attitudes regard (BRC programme 

schedule of 2013). 

Majority of the respondents also felt that they benefited more from the community 

- based radio stations in terms of easy access, nearness, participation and consistent 

programme flow. That they attested as been rare in the major stations that are 

concentrated in Bauchi city. 

 

CONCLUSSION AND RECOMMENDATIONS 

In a  way, it is now certain that programmes on educational reforms in respect of 

‘Tsangaya’ traditional education system aired by community – based radio stations 

in Bauchi State has impacted positively on the beliefs practices and attitudes of the 

people in relation to religious and social implications which the generality of the 
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people perceived on ‘Tsangaya’ education. This is in passion with our belief that 

radio as a medium of communication is an instrument of social change, thus, the 

BRC radio stations being proximate to their host communities, has the capacity of 

reaching large number of geographically dispersed, remote and often not highly 

literate people and can improve their social conditions through information 

dissemination, knowledge creation and teaching skills.   

In consideration of the findings above, the following recommendations are 

proffered: 

1. Federal government shall, through its broadcasting agency (NBC), commit 

to granting license for the establishment of Community Radio stations in 

the country as once promised by the President. This will boast development 

because while majority of Nigerians relied mostly on Radio as their source 

of information, community Radios are characterized by easy access, 

nearness to rural people as well as guarantees rural participation. 

2.  State governments must be encouraged to establish Community – based 

Radio stations whether FM, AM or even MW and SW across their localities 

to encourage rural participation in democratization and various 

developmental processes in the nation. 

3. Bauchi state government shall maintain and support the current BRC fm 

stations through adequate equipment maintenance, workers motivation and 

other means as may deem appropriate in order to justify the patronage 

accorded to the stations.  

5. Governments and nongovernmental organizations shall partner with CDAs 

and CSs to embark on extensive educational campaign using Radio as a 

medium to support communities in their quest for literacy and self reliance. 

6. Time frame mechanism for the ‘Tsangaya’ integrated model schools should 

be enforce by government to ensure uniformity of commitment by the state 

SUBEB in terms of calendar for academic sessions and provision of 

infrastructure 

7. Effective management of the programme must be adhered to for the 

programme’s sustainability. 

8. Feeding as a retention strategy should be guaranteed in the ‘Tsangaya’ 

model schools as this will even check begging and itinerancy. 

9. More funds should be committed for recruitment and deployment of 

teachers which can indirectly affects students’ enrollment. 
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