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Abstract 
This paper was an examination of attitudes of private school owners 

towards effective teaching and learning of Hausa language in private 

secondary schools in Taraba State. It was a descriptive design and simple 

random sampling was used to select five hundred and forty-four (544) 

sampled respondents from sixteen thousand six hundred and eight (16,608) 

total population. In order to achieve the objectives of the study, two (2) 

research questions guided the study, while self-developed questionnaire 

titled Attitudes of School Proprietors towards Teaching and Learning 

Hausa Language Questionnaire (ASPTLHLQ) was used for data collection. 

In order to ascertain the reliability coefficient of the instruments, a pilot test 

was conducted with the aid of split-half analysis which yielded 63% 

coefficient. Descriptive statistics was employed for answering research 

questions and bar chart was used for interpretation of data collected. The 

findings revealed low economic nature of Hausa language, parents demand 

for English language, request for global language and better job 

opportunities as factors instigating negative attitudes of school proprietors 

towards effective teaching of Hausa language. The study further revealed 

low interest in local language, inadequate learning materials, low 

workload, lack of students’ interest in speaking Hausa language and 

insufficient trained teachers as factors affecting effectiveness of students in 

learning Hausa language. Therefore, this paper concluded that attitudes of 

private school owners negatively impact on teaching and learning of Hausa 
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language in private secondary schools in Taraba State. Based on the 

findings, it was recommended among others that school proprietors should 

be made to adhere to language policy in educational system to ensure 

promulgation of indigenous languages; and that parents and guardians 

should teach their children the value of indigenous languages irrespective 

of dominance of westernization and civilization.  

 

Keywords: Hausa language, economic value, job opportunity, school 

proprietor, private school, global language. 
 

 

Introduction 
There is no doubt that Nigeria made 

the list of countries with numerous 

native languages spoken. The reports 

revealed over 500 native language 

spoken in Nigeria while Hausa has 

over 63 million when including L2 

speakers (Roger, 2014). Taraba State 

like other states in the Northern 

Nigeria utilizes Hausa language as the 

main medium of communication 

irrespective of other dialects spoken in 

the state. Perhaps, this explains why 

transmission of Hausa language to 

younger children through formal 

education is most desirous by all and 

sundry. In fact, the teaching and 

learning of Nigerian major languages 

(Yoruba, Hausa and Igbo) was 

enshrined in the national policy on 

education (FGN, 2013). In the same 

vein, UNESCO (1953) argued for the 

use of native language in education on 

the grounds of socialization and 

cognitive development of children. 

For Nyota (2009), one of the aims of 

teaching native language is to 

cultivate the love of language on the 

side of the children. This entails that if 

Hausa language has not been taught 

expertly and if the students and 

teachers look down the teaching and 

learning of the subject, it may lead to 

lack of interest and pride towards the 

language. Little wonder, Brock-Utne 

(20015) maintained that if one wants 

to overcome poverty, children must be 

allowed access to knowledge in a 

language they understand. Obviously, 

this is one of the justifications for 

African countries for declaring a 

language in education (LiD) policy 

that promotes indigenous language 

use at early education. In alignment 

and furtherance of this policy, the 

Federal Government of Nigeria 

emphasized the use of native 

languages as a medium of instruction 

at early education; a must learn subject 
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in secondary education and recognized area of specialization at tertiary 

education (FGN, 2013).   

However, the quality of what is being taught and learnt at the secondary level 

has been x-rayed by different scholars and linguistic experts on the basis of 

students’ performance in Hausa language as a subject. The results in the public 

domain revealed that students are failing to punch quality grades in Hausa 

language in both internal and external examinations. Scholars like Mudzanire 

and Mazuruse (2013) blame this poor performance on acute attitudinal 

prejudices towards the subject. Stressing that when people are dispossessed of 

their will to do anything, there is no bidding; they are bound to fail for attitude 

determines altitude. Simply put, ambition, resolution and the energy injected 

into teaching and learning of Hausa language stem from attitude of private 

school owners. In support of this, Nyaungwa (2013) opined that attitudes are 

very important in handling teaching-learning process in language classroom 

because when attitudes of school owners are asymmetric with language 

accommodation and interpretation then students’ learning may be doomed for 

it. In other words, attitudinal disposition of school owners and misinterpretation 

of private school programmes are crucial issues affecting teaching and learning 

of Hausa language in private secondary schools.   

Over the years, studies of attitudes in the realm of education were mostly 

concerned with student attitudes towards school, school subjects, teachers, and 

other students. However, Baker and Gardner (2015) identified instrumental 

attitudes (i.e. the desire to learn a language for personal interest) and integrative 

attitudes (i.e. the desire to be included in, and function in a community) as the 

inferential grounds for private school owners to include native language in 

school subjects. For these authors, student of now are days seem not to have 

personal interest in learning Hausa language as expressed in their choice of 

language subject thereby igniting cold attitudes of private school owners 

towards Hausa language. For Obasi (2015), globalization has brought about 

unwitty feeling towards learning of Hausa language on the part of students since 

schools are now meant for preparatory ground for global citizens where global 

language (English) dominate. In other words, private school owners are 

determined to deliver in producing global citizens who will be able to compete 
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their counterparts from other parts of the world and in such huge task, native 

language may not have significant impact.  

However, it could be recalled that the Federal Government of Nigeria gave 

approval for individuals, groups, and cooperate bodies to establish and run 

private schools from nursery to university level. The public school system, 

which ordinarily, should accommodate all school age children, usually runs 

short of required facilities. Conversely, the private schools are doing relatively 

well, when compared with their public school counterparts. This is because the 

proprietors of these private schools injected the required facilities and 

commitments that keep the schools running efficiently. Johnson (2018) argued 

that private schools in Nigeria education system gained support from parents 

who see reason for involving in decision-making concerning the quality of 

education provided for their children. Besides, population explosion 

necessitated private institution since existing public school cannot meet the 

demand of prospective students. For Ajayi and Ekundayo (2010), in order to 

align with practices in other parts of the world, the need for involvement of 

private sector in provision of education cannot be underestimated. In developed 

countries of the world, both private and public sector of the economy are 

involved in the provision and management of education.  

Evidently, the role of private secondary schools in meeting the demand of 

secondary education cannot be denied. But the way manner and manner in 

which some private school owners play down on native language (Hausa) is 

uncalled for. This explains why Baker (2015) relayed that school is meant for 

promotion of cultural heritage from generation to generation. That is, native 

language (Hausa) is the main form of interaction that guarantee preservation of 

local stories, traditions, culture and identity. When teaching of such language is 

disallowed, the indigenous traditional knowledge (stories, legends, songs, 

values, myths) also wiped off. In support of this, Adeoye (2016) recounts the 

relevance that is placed on the time load of a foreign language being greater 

than the time dedicated to the learning of native language. That is, limited time 

load for teaching of native language discreet preservation and revitalization of 

native languages that strengthen indigenous peoples. 

In addition, majority of the private school owners are not compliance to the 

global consensus on the Human Rights of indigenous peoples. This consensus 
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is the United Nations Declaration on the Rights of Indigenous People (2007), 

which states in article 14 that “Indigenous peoples have the right to establish 

and control their educational systems and institutions providing education in 

their own languages, in a manner appropriate to their cultural methods of 

teaching and learning”. Similarly, the fourth objective of 2030 Agenda for 

Sustainable Development states “To ensure an inclusive and equitable quality 

education and to promote lifelong learning opportunities for all” (Agenda for 

Sustainable Development, 2015). Invariably, for indigenous youths, the fourth 

objective means ensuring an education that guarantees the learning of their own 

language and culture. Besides, the year 2019 has been decaled the International 

Year of Indigenous Language aiming to generate global cooperation to protect, 

promote and revitalize languages to improve the lives of its speakers. Simply 

put, education must be a source of revitalization of the cultural identity of 

indigenous peoples, which ought to be taught in all institutions of learning, 

private sector inclusive. 

From the foregoing, it is obvious that private school owners in Taraba State are 

concerned about economic and global recognition attached to foreign language 

than native (Hausa) language. Teaching-learning process speaks volume about 

input committed to the process in relation to its degree of output. Among others, 

attitudes of school owners in terms of engagement of qualified staff, provision 

of materials, time allotment, and commitment are germane inputs- indices that 

determine amount of what students learnt in Hausa classroom. In spite of 

numerous benefits of Hausa language to secondary school students in Taraba 

State, little or no study has unraveled the impact of attitudes of private school 

owners in teaching and learning of Hausa language in private secondary schools 

Taraba State.  

 

Statement of Problem 

The significant of native (Hausa) language as a subject of study and medium of 

transmitting cultural heritage to children are usually looked down upon 

especially by private school operators in many states in Nigeria, Taraba State 

inclusive. Even studies have shown that teaching and learning in native (Hausa) 

language promotes academic achievement of learners in all course of studies 

and most importantly in learning of second language L2 (see D’Souza, 2017). 
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However, the essential role of Hausa language to secondary school students has 

been de-emphasized in lieu of English language by many private school owners 

in Taraba State. But the extent at which attitudes of private school owners 

impact on teaching and learning of Hausa language among secondary school 

students in private schools in Taraba State is not yet ascertained. It is against 

this background that this paper examines the attitudes of private school owners 

towards effective teaching and learning of Hausa language in private secondary 

schools in Taraba State.  

 

Research Objectives  

The paper aims at examining the attitudes of private school owners towards 

effective teaching and learning of Hausa language in private secondary schools 

in Taraba State. Specifically, the study will ascertain:  

i. The extent at which attitude of private school owners impact on 

effective teaching of Hausa language in private secondary schools in 

Taraba State. 

ii. The extent at which attitude of private school owners impact on 

effective learning of Hausa language in private secondary schools in 

Taraba State. 

 

Research Questions 

The following research questions guided the study: 

i. To what extent does attitude of private school owners impact on 

effective teaching of Hausa language in private secondary schools in 

Taraba State? 

ii. To what extent does attitude of private school owners impact on 

effective learning of Hausa language in private secondary schools in 

Taraba State? 

 

Literature Review  

Attitude could be described as a psychological factor that exposits dispositional 

emotion of individuals towards object. This explains why Eagly and Chaiken 

(2013) viewed attitude as a psychological tendency that is displayed by 

evaluating a specific issue/entity with some degree of favour or disfavor. 
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Needless to say it is a predisposition to like or dislike an object, perhaps with 

approach or avoidance consequences (Krosnick, Judd, & Wittenbrink, 2005). 

That is, attitude is closely linked with emotions and mood states that a person 

associates with an object. In this context, private school owners could be said 

to assign emotions to the concept of Hausa language and accumulated 

considerable knowledge through personal, educational, and professional 

experience, which informed their critical attitudes towards the language.   

The assertion above shows that attitude is a mental state of readiness to respond 

to something based on experiences thereby influencing posterior behaviour 

towards Hausa language. This speaks to the major roles of attitudes as 

instrumental and integrative processes (see Gardner & Lambert, 1972). 

Definitely, private school owners ought to fine-tune learning environment for 

Hausa language to perform instrumental (desire for learning Hausa language for 

personal interest) and integrative (desire for learning Hausa language for being 

integrated into community) functions among the students. This is based on the 

feelings that Hausa language reflects societal reality of Hausa community, 

which is not limited to but including social interactions, politics, and economics. 

This shows that language is one of the most important means of supporting the 

interaction and communication between people from the same language 

background. As Shohamy and Donitsa-Schmidt (2012) observed, language 

helps bring communities together and therefore, plays a critical role in society. 

Because of the critical role of language in society, the need to acquire Hausa 

language by private secondary school students in Taraba State cannot be over-

emphasized. 

However, secondary education is the pivot around which the development of 

the nation’s economy revolves. It is the engine room that provides the input 

resources into the nation’s economy and higher (tertiary) education production 

system. Thus, Federal Government of Nigeria (2013) described secondary 

education as the education children receive after primary education and before 

the tertiary stage; the broad goals of secondary education shall be to prepare the 

individual for: a useful living within the society, a higher education. In addition, 

the language policy is very clear about the roles that the Federal Government 

wants indigenous languages to play. The section 5, No 22b of the policy states 

that secondary education shall develop and promote Nigerian languages, art and 
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culture in the context of world’s cultural heritage. Also, the Junior Secondary 

School education provides that a student should compulsorily take the language 

of his/her environment, which is to be taught as his/her first language (L1). The 

document states further that the language of environment shall be taught as L1 

where it has orthography as L2. It is also compulsory for the students to learn 

one major Nigerian language other than that of the environment to be taught as 

L2.  

On the contrary, the language policy has been thwarted by private school 

owners who take teaching and learning of Hausa language with levity approach 

as being shown in the academic performance of private secondary school 

students in standardized examinations. Several studies have investigated the 

relationship between attitudes and effective teaching and learning of indigenous 

languages in Nigeria. For instance, Babajide (2011) reported that English is 

regarded as a unifying tongue with a great instrumental significance by 

Nigerians and that is why less emphasis was placed on learning and speaking 

of the various indigenous languages. Presently, Nigerian languages are often 

associated with unfavourable attitudes. This is supported by Oyetade (2011) 

who described the attitudes of private school owners towards teaching and 

learning of indigenous languages as being negative. Stressing that most parents 

have less concern for indigenous languages and they believe that English is not 

only associated with prestige and success, but also an important resource for 

self-enhancement, social and political empowerment, and access to educational 

and job opportunities. For this author, the private school owners must do the 

needful to keep their clients (students) by providing them with their desirous 

need, since the primary goal of private business (school) is to maximize profits.    

Perhaps, the statement above shows why private school owners stop calibrating 

resources for effective teaching and learning of Hausa language. For Awule 

(2010), private schools do have good infrastructural development, adequate 

trained teachers and good leadership but without academic items required for 

teaching and learning, the success of students becomes a mirage. This shows 

that the deliberate action of private school owners of not providing teaching and 

learning materials in Hausa language defines their lackadaisical attitude towards 

Hausa language. This is obvious in their advertisement whereby success 

recorded in mathematics and science subjects are widely stated without 
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mentioning success recorded in indigenous language. Simply put, availability 

of Hausa teaching and learning materials contributes to academic achievement 

of students in Hausa language. 

Again, the negative attitude of private school owners is noted in workload of 

Hausa teacher in which he/she has less periods per week compared to other 

teachers in the school. This clearly shows that students have limited time to 

spend with Hausa teacher for teaching and learning, which totally hamper 

students’ interest in the subject. This is supported by Reistra and Johnson (2014) 

that students learn more about a particular language when they develop more 

positive attitudes towards the people who speak the language. In other words, 

the more time the students spend learning the language, the more positive their 

attitudes become towards the speaking community. This means that teaching 

Hausa language once a week is not enough for effective learning of the language 

by the students. Besides, most of the students in private schools rarely speak the 

language at home or in neighbourhood, because their parents and or neigbours 

expend low perception with primary speakers of the language. 

Conversely, some studies on the maintenance of positive attitudes by the private 

school owners towards teaching and learning Hausa language indicate that 

attitudes tend to decrease over time as students get older (see Jordan, 2014). 

This is supported by Kraemer and Zizenwine (2009) that teachers and school 

administrators have less positive attitude towards teaching indigenous 

languages for post-primary students. This is grounded on the rationale that post-

primary students could communicate effectively in indigenous language, which 

teaching of Hausa language intended to internalize in them, therefore they may 

not require rigorous level of teaching. Similarly, the longitudinal study by 

Donato, Antonek and Tucker (2016) revealed that students’ attitudes towards 

learning indigenous language in junior secondary programme became less 

positive as they moved into senior secondary programme. This is because 

students at this level want command of second language and tend to pay less 

attention to indigenous language. However, students’ interests serve as 

contributory factors for private school owners in prioritizing English language 

over and above Hausa language. Therefore, resources (textual, visual and audio 

materials) including elongated periods are provided towards teaching and 

learning of English language by the private school owners.  
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Methodology  

This study was quantitative finding of selected private secondary schools in 

Taraba State, using a descriptive survey design. The target population included 

all fifteen thousand six hundred and eight (15,608) students and one hundred 

and fifty-eight (158) proprietors as well as one hundred and thirty-two (132) 

Hausa teachers from private secondary schools in Taraba State. On the whole, 

fifteen thousand eight hundred and ninety-eight (15,898) constituted target 

population for this study. Simple random sampling was used to select one 

hundred (100) students, twenty (20) proprietors, and sixteen (16) Hausa 

teachers from each of the four educational zones in Taraba State. Hence, the 

sample size stood at five hundred and forty-four (544). The respondents were 

requested to respond to questionnaire on attitudes of school proprietors towards 

teaching and learning of Hausa language (ASPTLHLQ). A pilot test was 

conducted on thirty (30) respondents outside the sample population and 

reliability coefficient yielded 68.3% using split-half analysis. The data collected 

were subjected to descriptive statistics for proper analysis such as arithmetic 

mean, percentage table, standard deviation and charts.  

 

Results 

Research Question 1: To what extent does attitude of private school owners 

impact on effective teaching of Hausa language in private secondary schools in 

Taraba State? 

Table 1: Showing respondents frequency and percentage on the extent at which 

attitude of private school owners impact on teaching of Hausa language in 

private secondary schools in Taraba State. 

N/S Item Description  VHE HE LE VLE Total 

F % F % F % F % F % 

1. Low economic reason.  221 41 170 31 85 16 68 12 544 100 

2. Parents demand. 68 12 340 63 71 14 65 11 544 100 

3. Request for global language. 272 50 170 31 68 13 34 6 544 100 

4. For better job opportunities. 170 31 136 25 221 41 17 3 544 100 

5. It attracts low prestige, social 

and political empowerment.   

289 53 136 25 34 6 85 16 544 100 

Table 1 showed the frequency and percentage of respondents to each of the 

questionnaire-items and data collected were used to plot bar chart below. 
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Fig. 1: School Proprietors and Teaching of Hausa Language  

 

The chart above revealed forty-one percent (41%) of the respondents who 

agreed that to a very high extent, low economic nature of Hausa language is one 

of the reasons for negative attitude of school proprietors towards teaching Hausa 

language in private schools. Also, the chart indicated sixty-three percent (63%) 

of the respondents who agreed that parents demand for English language at high 

extent is one of the main reasons for negative attitude of school proprietors 

towards teaching Hausa language. In addition, the chart showed fifty percent 

(50%) of the respondents who agreed that to a very high extent, request for 

global language is another reason for negative attitude of school proprietor 

towards teaching Hausa language. Whereas forty-one percent (41%) of the 

respondents agreed that to low extent, school proprietors have negative attitude 

towards teaching Hausa language on the basis of better job opportunities while 

fifty-three percent (53%) of the respondents agreed that to a very high extent, 

school proprietors have negative attitude towards teaching Hausa language due 

to its low prestige.   

Research Question 2: To what extent does attitude of private school owners 

impact on effective learning of Hausa language in private secondary schools in 

Taraba State? 
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Table 2: Showing respondents frequency and percentage on the extent at which 

attitude of private school owners impact on learning of Hausa language in 

private secondary schools in Taraba State. 

N/S Item Description  VHE HE LE VLE Total 

F % F % F % F % F % 

6. Low interest in local 

language.   

221 41 154 28 34 6 136 25 544 100 

7. Inadequate learning 

materials. 

289 53 136 25 34 6 85 15 544 100 

8. Low workload. 102 19 221 41 136 25 85 15 544 100 

9. Students rarely speak it.  68 13 34 6 170 31 272 50 544 100 

10. Insufficient trained 

teacher.  

221 41 136 25 170 31 17 3 544 100 

 

Table 2 showed the frequency and percentage of respondents to each of the 

questionnaire-items and data collected were used to plot bar chart below.  

 

From the chart above, forty-one percent (41%) of the respondents agreed that 

to a very high extent, low interest in local language affects effective learning of 

Hausa language among private school students. Also, fifty-three percent (53%) 

of the respondents agreed that to a very high extent, inadequate learning 
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materials in Hausa language affects effective learning of Hausa language among 

private school students. In addition, forty-one percent (41%) of the respondents 

agreed that to a high extent, low workload in terms of number of times that 

Hausa language is being taught affects effective learning of Hausa language 

among private school students. However, thirty-one percent (31%) of the 

respondents agreed that to a low extent, students in private schools rarely speak 

it and this affects effective learning of the language among the students while 

the remaining forty-one percent (41%) of the respondents agreed that 

insufficient trained teacher affects effective learning of Hausa language among 

private school students.  

 

Discussions  

From the table 1 above, it is obvious that low economic nature, parental demand, 

request for global language as well as low prestige are the main reasons why 

school proprietors have negative attitudes towards teaching Hausa language in 

private secondary schools. This is supported by Babajide (2011) who 

maintained that teaching and learning Hausa language among students is de-

emphasized because of unifying value attached to English language, which 

indigenous languages do not possess. For Oyetade (2011), school proprietors 

have negative attitudes towards teaching and learning Hausa language because 

parents have less concern for indigenous language, parents attach English 

language with prestige, self-enhancement, social and political empowerment.   

In the same vein, table 2 revealed that low interest in local language, inadequate 

learning materials, low workload as well as insufficient trained teacher are some 

of factors affecting effective learning of Hausa language among private school 

students in Taraba State. This is supported by Awule (2010) that without newest 

Hausa learning materials, the success of students becomes a mirage. For Reistra 

and Johnson (2014), students learn more about a particular language when they 

develop more positive attitudes towards the people who speak the language. In 

other words, the more time the students spend learning the language, the more 

positive their attitudes become towards the speaking community. Needless to 

say teaching Hausa language once a week is not enough for effective learning 

of the language by the students. 
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Implications 

The discussions above showed that indigenous languages may go extinction, if 

students are not taught historical, socio-economic and political benefits inherent 

in having in-depth knowledge of Hausa language. In fact, the parents and the 

students should be made to understand the essential role of first language 

(Hausa) in acquiring second language (English). The negative attitudes of 

parents towards indigenous languages should be addressed by professionals in 

the field while school proprietors are made to comply with language policy that 

was designed to salvage indigenous languages by fine-turning workload (time-

allotment) used by students in learning Hausa language so as to sell the 

importance of Hausa language to younger generations.  

 

Suggestions for Way Forward  

1. School proprietors should be made to adhere to language policy in 

educational system to ensure that our indigenous languages are not 

relegated to backyard. 

2. Parents and guardians are advised to attach and teach their children the 

value of indigenous languages even in the light of global language. 

3. Again, school proprietors should engage the services of qualified Hausa 

teachers so as boost the morale of students in learning the language. 

4. It is very essential to calibrate on workload of Hausa teachers like other 

subject teachers in the school.  

 

Conclusion  

From the going, it be deduced that as far as Taraba State is concerned, attitude 

of private school owners impact teaching and learning of Hausa language in 

private secondary schools. In fact, factors such as low economic nature, parents 

demand for English language, request for global language, creation of better job 

opportunities, low prestige, social and empowerment of Hausa language impend 

positive attitudes of school proprietors towards effective teaching of Hausa 

language in private secondary schools. Also, factors such as low interest in local 

language by the students, inadequate learning materials, low workload, lack of 

students’ interest in speaking Hausa as well as insufficient trained teachers 
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impede on effective learning of Hausa language by private secondary school 

students.  
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