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Abstract 
Development is a process of change in the quality of living standard that 

is underpinned by improvement in the well-being of the people. Adult 

Technical and vocational education and training has been acknowledged 

as a veritable strategy of facilitating socio-economic growth and 

sustainability in Nigeria and around the globe. The paper examine the 

role of adult technical and vocational education as having a distinct and 

important role to play in middle-level manpower development, the 

training and programs were to be offered for adult, technical and 

vocational training leading to the award of both national and higher 

national diplomas but not digressing from syllabi dedicated to practical 

oriented career focused. Similarly, the Nigerian educational strategic 

plan for raising the level of the population’s education in general and that 

of the labour force in particular is being adopted to provide equitable 

tertiary education for all eligible. The strategic plan also seeks to promote 

manufacturing, commerce, science, technology, applied social science, 

applied and technical education at the tertiary level by ensuring that 

tertiary graduates have appropriate broad skills for future study and work 

relevant to socio-economic growth and sustainability. 
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Introduction 
The Nigerian education systems made 

up of pre-school, nursery-school, 

primary-school, junior and senior 

secondary-schools, vocational 

education, adult education and higher 

education (Umar et al 2016). The Pre-

school education takes place in 

daycare centre or in a nursery-school 

before the beginning of the nursery 

school years (Umar et al 2016b). The 

pre-school start at one or two years of 

age, and last for two or one year’s 

respectively, the primary-school is a 

six year system, the junior and senior 

secondary-schools is a six years 

system for three years each section 

(Umar 2015; 2016f). Both the primary 

and secondary schools provide 

education for all children of 

compulsory school age from 3 to 12 

and 12 to 18 years respectively (Umar 

et al 2016a). All Nigerian citizens are 

subject to compulsory education for a 

period of twelve years starting in the 

year that they become six years of age 

(Umar et al 2016d; 2016e). The 

compulsory education finished at the 

age of 18 or after the completion of the 

senior secondary school syllabus 

(Umar et al 2016b). General 

vocational schools offer a three-year 

general education curriculum 

equivalent to senior secondary school 

syllabus, at the end of which both 

students takes the West African 

Examination Council (WAEC), the 

National Examination Council   

(NECO), or National Business and 

Technical Examination Board 

(NABTEB), which is the general 

eligibility criterion for higher 

education institutions in Nigeria 

(Umar et al 2016). The above mention 

examination consists of five 

compulsory subjects and any two or 

more relevant optional ones (Umar et 

al 2016c; 2015a). There are two 

compulsory tests in the above 

examination:  the English language 

(which is the national language, a 

foreign language, widely spoken in 

Nigeria as an official language), and a 

general mathematics (Umar et al 

2016a). In addition, students may take 

optional tests depending on the choice 

of courses of studies at the higher 

education institutions. The general 

senior secondary school network 
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covers the whole country (Umar et al 2016d; 2016e). All schools follows the 

national core curriculum, Individual schools may cultivate a more unique image 

by having a specialized curriculum, giving priority to science, technical, arts, 

engineering or other field of studies (Umar 2015). The senior secondary school 

syllabus has traditionally constituted the main route to higher education 

institutions (HEIs) and so is vocational education and training whose taught 

courses form the core of the senior secondary school curriculum programs. The 

vocational qualifications which is three-year courses provide the general 

eligibility for (HEIs) (Umar et al 2016c; 2016f). A first vocational qualification 

are obtained through apprenticeship training and the subsequent vocational 

qualification taken as a competence-based examination evaluated by an 

examination board (Umar et al 2016b).  

The aims of this paper therefore focus towards an education system with high-

level quality goals that dovetails excellently with recent Nigerian’s social and 

industry policy development strategy. The other aim is to keep the access route 

through adults and vocational training education as much open and as well as 

important, and to increase the percentage of adults in education. Subsequently 

the objective lies in the view of the demands for today’s population and the 

labour force appropriately overeducated to ensure availability of resources for 

meeting new challenges and adapting to constant change. As well as in the view 

of the new needs of society and working life and new opportunities. This is to 

envision a future where education policy can be summarized as “tertiary 

education for all”, though with the objective of everyone should complete a 

higher qualification. 

 

BACKGROUND LITERATURE 

Raising the Level of the Population’s Education in Nigeria  

Raising the level of the population’s education in general and that of the labour 

force in particular must continue (Umar et al 2016a). HEIs plays a vital role in 

this, but alone it is not sufficient; attention must also be paid to general 

education, secondary-level general adult and vocational education (Umar et al 

2016). The Government should set the goal of scaling the number of regional 

places in HEIs to correspond to each new age group (Umar et al 2016c). The 

demand for new global labour in the present situation also demonstrate that new 
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recruits consist of roughly equal numbers of those with secondary-level post-

secondary vocational qualifications, on the one hand, and those with university 

or polytechnic qualification, on the other (Umar et al 2016b; 2015a). Large 

number of vocational qualifications than tertiary-level qualifications are been 

employed nowadays. Although many higher vocational qualifications are yet to 

be transferred to the higher education system due to the transition period and 

inadequate vocational programs at higher education institutions in Nigeria 

(Umar et al 2016c). Expansion of higher education provision from its present 

volume may become necessary quite soon (Umar 2015). As age groups become 

smaller, the strategic significance of young labour crucial for the economy will 

increase, and more must be invested in safeguarding their education level (Umar 

et al 2016a). The evolution of the business and industry structure and changes 

in production and working methods call for a rise in the overall level of 

education. Jobs in the service sector, the information industry, other high tech 

fields and the culture industry are increasing (Umar et al 2016b). This trend, 

which is already visible in the large city area, will spread in stages to all regions, 

considering the emphasis on the balanced development of all regions in the 

country. Increasing expectations are focused on improving the quality of 

services (Umar et al 2016d; 2016e). As the population ages, this applies 

particularly to welfare services (Umar and Mahmud 2015). The role of research 

and development (R&D) oriented knowledge-based work is increasing in all 

sectors, and this requires not only a rise in the general level of education but 

reinforcement of the position of R&D at polytechnics in particular. A well train 

adult and vocational education qualifications will probably play a significant 

role in achieving these goals (Umar et al 2016d; 2016e).  

 

Adult and Vocational Education in Nigeria  

The Nigerian adult education are organized training originally targeted at adults. 

This education is clearly unique and distinct from education structured for 

young pupils and students (Umar et al 2016c). All levels of adult education 

system offer education and training aimed specifically at adults except the pre 

tertiary level, which enable the study for a higher education institutions (HEIs) 

also in adult education (Umar et al 2016). The adult education systems also offer 

supplementary apprenticeship training, and continuing education to update and 
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upgrade vocational and on the job professional skills, social studies conferring 

civic and work community skills, and study purely for recreation (Umar et al 

2016b).  

In Nigeria, the earlier vocational education and training is institutionalized. At 

the beginning of democracy from 1999 to date, the 36 state government directly 

or by the help of expert agency have in one way or the other provides training 

leading to vocational qualification (Umar et al 2016d; 2016e). Additionally, the 

federal government runs some special-needs institutes and training centre 

whose programs provide both broad-based and job-specific competence (Umar 

et al 2016a). Vocational training programs are built on the senior secondary 

school syllabuses, and provided in the following sectors: natural resources, 

technology and transport, business and administration, hotel, catering and home 

economics, health and social services, culture, and leisure and physical 

education (Umar et al 2016b). The qualifications provide basic competence for 

different occupations in the chosen field of human endeavors (Umar 2015). The 

qualification also gives formal eligibility for further education in (HEIs) and a 

competence-based certificate aim at gaining a vocational qualification. The 

training preparing for competence-based examinations certificate is provided 

by vocational institutes and in the form of apprenticeship training (Umar et al 

2016d; 2016e). Vocational education and training in Nigeria has had a boom 

through the two decades of democratic era from 1999 to 2019. However, there 

were no any Legislative measures taken to enlarge the eligibility provided by 

vocational education for further education with a view to enhancing its 

attractiveness and appreciation (Umar et al 2015). The vocational program in 

the hands of political leaders in Nigeria has become only a political tool with 

which they favor whom they want at the detriment of those more qualified for 

it (Umar et al 2016f). 

 

Adult Education and Participation Level 

Adult education provision is quite inadequate in Nigeria (Umar et al 2016c). As 

the adult population without any forms of formal education outweigh those with 

formal qualification. Since adult education in all cases is the education and 

training for people of working age (Umar et al 2016d; 2016e). It should include 

teaching that leads to acquisition of fundamental qualification and professional 
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skills at all levels (Umar et al 2016a). A competence-based training through 

apprenticeship training and continuing education can update and extend 

vocational and hands-on-practical skills. Most vocational and adult education 

program in Nigeria is not tied to age, as such anyone with the zeal and interest 

can participate (Umar et al 2016b). Though most courses tailored to meet the 

specific needs of ageing people are common. Adult learning completely outside 

formal educational organizations is the most dominant today in Nigeria, 

political leader campaigning in different kinds of community development 

programs (Umar et al 2016c). The desire for adults to respond to globalization 

and technical challenges, and the needs to upgrade the extent of their skills 

regardless of job status (Umar 2015). Involvement in adult education differs 

greatly from the south to north Nigeria, adult living in the south participate more 

while northern do least. The regional differences reflects inequality in the 

educational level of the major parts of Nigeria and vocational structure of the 

population, in various parts of the country. However considering participation 

in work-related adult education, the differences would decrease (Umar et al 

2016d; 2016e).  

 

Adult Education and the Nigerian Polytechnics 

Adult education is ideally supposed to be one of the fundamental functions of 

the polytechnics, and should be seen as the most extensive form of adult 

program (Umar et al 2015a). That is the reason why most courses offer in 

polytechnics, are targeted especially at adult students. This is aimed specifically 

at up grading the vocational training skills acquire from a vocational training 

institute or some other senior secondary school qualification (Umar et al 2016d; 

2016e). The supplementary courses introduce in polytechnic for vocational 

student are meant to upgrade earlier vocational institute qualifications to a 

Polytechnic qualifications (Umar et al 2015). Student places in adult education 

who pursue professional specialization courses that lead to a polytechnic 

qualification in Nigeria should be high. Large number of mature Nigerian 

students attend vocational training institutes, and/or adult’s education courses 

which can be supplemented at a polytechnic level in order to obtain a 

polytechnic qualification (Umar et al 2016d; 2016e). The polytechnics can also 

offer professional specialization courses for adults who already have the 
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required vocational skills or adult education (Umar et al 2015a). These can be 

done mostly in the areas of technology and science, communications and 

information technology (ICT), maintenance and repairs, handicrafts and applied 

arts, small and medium scale businesses, hotel and catering services, printing 

and creative arts as well as continuing education that meet the educational and 

labour needs in the field (Umar et al 2016c).  

 

Vocational Students Selection and Enrolment into polytechnics 

The qualification requirements for vocational and adults studies at polytechnic 

include for instance, a two years vocational training in a given areas (Umar et 

al 2015a). The student’s initial studies and obtainable skills can thus be 

considered in the arrangements for polytechnic enrolment (Umar et al 2016d; 

2016e). Any polytechnic system that is established to accommodate all relevant 

category of adults and vocational training education, in addition to the young 

matriculated students (whose enrolment is sought through a joint application 

procedure that allows applicants for a list of preferences), would have the 

capacity to positively steer the country’s economy (Umar et al 2016a). This 

recommendation would rose the number of student’s applicants to increase by 

almost threefold. The most popular enrolment sectors of adults and vocational 

training education that would over flow with applicants, if this ideas were to be 

accepted, would be technology and communications, maintenance and repairs, 

handicrafts and applied arts, small and medium scale businesses, hotel and 

catering services, culture and tourisms, health and community services (Umar 

et al 2016b). Applications should be accepted for enrolment twice within an 

academic session for a period of two years. The instructional language should 

be focus on the indigenous language and English language as a minor means of 

communication (Umar et al 2016c). The major aim is to make sure that many 

less privileged applicants as possible get a study place, and has a hands-on-skills 

that improve their experiences.  

 

Educational and Labour Market Needs of Polytechnics in Nigeria  

Labour needs, i.e. entrepreneur in technology, communications, information 

technology, maintenance and repairs, handicrafts and applied arts, hotels and 

catering services, printing and creative arts, business and administration, and 
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continuing education (Umar et al 2016b). The educational needs in the field 

which forms channel of adult education designed for mature students, and are 

intended for polytechnic graduates already in working life (Umar et al 2015; 

2016f). The continuing education programs should be arranged to run and be 

completed side by side with either a part-time or a full-time job, and should 

have a strong focus and orientation towards working life (Umar et al 2015a). 

The final thesis for such a continuing education should primarily relate to a 

research or development project connected intimately to the needs of the 

student’s own work environment and/or employer (Umar et al 2016a). Needless 

to say that the Nigerian polytechnic system is capable of offering professional 

specialization courses as well as national and higher national diploma programs. 

By and large, polytechnic graduates have most often moved on for a further 

studies at university (Umar 2015). However, most polytechnic high national 

diploma qualification are designed to meet the needs of both the individual and 

career life, and are also expected to reduce the pressure of the movement for 

further studies at the universities (Umar et al 2016d; 2016e).  

 

The Polytechnics Qualifications 

In general, the aim is as far as possible to conduct diploma projects in 

cooperation with industry and business, and to ensure that they relate to actual 

development challenges in working life (Umar et al 2016b). The target and 

performance agreements between the Ministry of Education, National Board for 

Technical Education (NBTE), and the polytechnics incorporate targets 

regarding the proportion of working-life oriented diploma projects (Umar et al 

2016d; 2016e). The purpose here is to promote diploma projects with a broader 

orientation towards working life. A ‘project oriented diploma project’ is one 

that fulfils one of the following criteria:  

I. Industry or business pays either the polytechnic or the student for doing 

the project;  

II. A representative of working life is appointed to supervise the project;  

III. A workplace community is intended from the start to make use of the 

results of the project in its own activities, and this is agreed before the 

diploma project begins (Umar et al 2015).  
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METHODOLOGY 

The research method of this paper is literature and document analysis. The study 

involved primarily two tasks.  The first task involves literature search and 

extensive review of materials including internal program reports, on-line data 

bases and other relevant lifelong publications (Umar et al 2016d; 2016e). Such 

publications from the general adult, technical and vocational schools which 

offer a three-year general education curriculum equivalent to senior secondary 

school syllabus, at the end of which both students takes the National Business 

and Technical Examination Board (NABTEB), West African Examination 

Council (WAEC), the National Examination Council   (NECO). Which is the 

general eligibility criterion for higher education institutions in Nigeria. The 

second task equally covered the review from higher education institutions 

(HEIs) regulatory agencies that influence directly or indirectly adult, technical 

and vocational education in Nigeria. Such as National Board for Technical 

Education (NBTE), National Commission for Colleges of Education (NCCE), 

National Universities Commission (NUC), Joint Admissions & Matriculation 

Board (JAMB). The review also focuses towards an education system with 

high-level quality goals that dovetails excellently with recent Nigerian’s social 

and industry policy development strategy (Umar et al 2015a; 2016f). Keeping 

the access route through adults, technical and vocational training education as 

much open and as well as important, in the view of the demands for today’s 

population and the labour force appropriately be overeducated to ensure 

availability of resources for meeting new challenges and adapting to constant 

change (Umar et al 2016d; 2016e).  

 

DISCUSSIONS  

Adult’s education was initially targeted at raising Nigerian literate level and of 

developing a hands-on-practical skills and education in regards to the 

significant changes taking place in working carrier and leisure activities (Umar 

et al 2016a). The innovative science and technology eras of the 21st century and 

its consequences, has specifically marginalized the aged community from the 

main arenas of the modern society (Umar et al 2016; 2016f). Hence, living the 

adult population with demands and willingness for incorporation. Again Nigeria 

is a fast developing nation that poses serious challenges to the ageing society as 
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well as adult education system (Umar et al 2015a). The advancement in 

communications and information technology (ICT) in almost all sphere of both 

private and public life (Umar et al 2018). Adult education has strongly been 

affected by the principle of modern society, which influence whole life span at 

all levels of field of human endeavors. Government and other stake holders 

influence the entire educational system by implementing a learning policy that 

promote and offers the student the zeal for intellectual and moral dividend 

(Umar and Mahmud 2015). It uphold the acquisition of knowledge and 

information in numerous operating environments, so as to promote innovation 

and productivity (Umar et al 2015a). It is generally agreed upon that the more 

formal educational training an individual has, the higher his/her level of literacy 

(Umar et al 2016b). The Nigerian government has toiled hard to improve the 

capacity of the citizens, society, and working life so as to meet up with the 

millennium challenges and the new focus on the needs for knowledge and 

information (Umar 2015). The country’s determination in this respect was 

essentially viewed as depending on its education system, skills and creativity. 

Socio-economic growth and sustainability depends on the available human 

resource in a nation. Human resource therefore refers to the stock of productive 

skills and technical knowledge embodied in labour which serves as a means of 

production, into which additional manpower investment yields additional 

growth output (Umar et al 2016a; 2016f). Alternatively human resource is an 

intangible asset, described as a stock of knowledge, consisting of education, 

artisanship, craftsmanship, entrepreneurship, productive and innovative skills, 

which is made through investments in schooling, vocational training, and adult 

education, as well as research and development projects and other informal 

skills and knowledge transfers (Umar et al 2016d; 2016e). 

 

CONCLUSIONS 

The framework of objectives and mandate of adult, technical and vocational 

education as it relates to the HEIs is to run a career-focused, technically related 

and more practically oriented programs (Umar et al 2016a). Undoubtedly, the 

polytechnics programs are approved by regulatory bodies such as the Ministry 

of education, National Board for Technical Education (NBTE), National 

Business and Technical Examination Board (NABTEB), and technical and 
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vocational education and training agencies (Umar et al 2016b). The educational 

strategic plan for HEIs in Nigeria reiterates and emphases the need to strengthen 

connections between HEIs and the indigenous industry so as to promote and 

review academic curriculum and research relevant to national socio-economic 

growth and sustainable development (Umar et al 2016; 2015a). Such 

collaboration should equally identify pertinent areas for research and 

development that would increase productive workforce, technical know-how in 

the manufacturing, fabrication, and agro-allied industrial development (Umar 

et al 2016a). Nigeria had considerable policies and strategies on adult, technical 

and vocational education that aimed at promoting the development of 

productive knowledge and technically skilled human capital for industries and 

national socio-economic growth and sustainable development (Umar et al 

2016c). However, the production of adequately trained and knowledgeable 

middle level human resource for industries cannot be fully achieved without 

collaboration with supporting institutions and stakeholders of polytechnics 

education through polytechnic-industry linkages (Umar et al 2015).  

 

RECOMMENDATIONS  

❖ That Polytechnics should take initial steps to meet with the owners of 

indigenous industries to start the initiation of sustainable partnership that 

enhances polytechnic-industrial linkages. 

❖ The polytechnic should utilize as much as possible the members of 

industry as visiting or part-time lecturers and instructors.  

❖ The polytechnic and industry should be involve on joint research and 

development as well as research publications. 

❖ They should organized practical training seminars, workshops and 

conferences.  

❖ There should also be involve in the review, update and development of 

curriculum, as well as the provision of teaching and learning materials.  

 

REFERENCES  

Umar M. T., (2015) “Rethinking Engineering Education in Nigeria: Making 

learning outcomes explicit for students of chemical engineering (ChE) 

while developing personal skills in graduates.” Published proceedings of 



304  africascholarpublications@gmail.com                                                                               

 2019 

 
 

the Multi-Disciplinary Academic Conference on African Sustainable 

Development, held at Abubakar Tafawa Balewa University Bauchi, 1000 

capacity hall. Vol. 3 No. 1, 11th June, Pp. 91-100 

Umar M. T., Nana A. K. and Olabisi I. E. (2018) “Emergency Planning 

Arrangement in the Higher Education Institutions (HEIs) in Nigeria” 

Proceedings of the 13th Annual National Engineering Conference, Federal 

Polytechnic, Mubi. Held at 750 capacity lecture theatre, Vol 1 (1), 6th to 

9th November. 

Umar M. T. & Mahmud A. S. (2015) “Ethical Behavior in the Education 

Industry: How much can social & moral reform enhance citizenship 

education.” Published proceedings of the 5th National Academic 

Conference. Held at the University of Abuja, Teaching Hospital 

Conference Hall. Vol. 5 No. 2, 21st May. Pp.39-4 

Umar M. T., Ishiyaku A. S. & Ishaku H. M. (2015) “The Role of Polytechnic 

Education in Nigeria for Sustainable Development.” Published proceedings 

of the Multi-Disciplinary Academic Conference on African Sustainable 

Development, held at Abubakar Tafawa Balewa University Bauchi, 1000 

capacity hall. Vol. 3 No. 1, 11th June. Pp. 133-141 

Umar M. T., Sylvester B.  A. Abubakar S. U. & Kaigama N. A. (2016) “The 

Challenges and Prospects of Sub-Saharan African Tertiary Institutions in 

the 21st Century” Proceedings on exploring sub-Sahara African resources 

for sustainable development in the millennium. Held at ASUU conference 

hall, University of Jos, Plateau state, Nigeria, West Africa. 28th-29th 

January. vol. 3(4), pp. 126-145. 

Umar M. T., Milala H. A., Babangida Y. & Hussaini B. G. (2016a) “Shaping 

the Future of Innovation and Entrepreneurial Skills in Nigeria Via Adoption 

of Technology in Advance Learning” Proceedings on exploring sub-Sahara 

African resources for sustainable development in the millennium. Held at 

ASUU conference hall, University of Jos, Plateau state, Nigeria, West 

Africa. 28th-29th January, vol. 3(5), pp. 34-54. 

Umar M. T., Aliyu S. Y., Habu S. M. & Mohammad A. (2016) “The Nigerian 

Higher Educational Accomplishments in The 21st Century Globalized 

World” Proceedings on exploring sub-Sahara African resources for 

sustainable development in the millennium. Held at ASUU conference hall, 



305  africascholarpublications@gmail.com                                                                               

 2019 

 
 

University of Jos, Plateau state, Nigeria, West Africa. 28th-29th January. 

vol.3(4), pp.103-115. 

Umar M.T., Hassan I.A., Kaigama N.A. & Olabisi I.E.T. (2016c) “Aligning 

the Nigerian Educational Systems with the 21st Century Globalized World” 

Proceedings of the Academic Conference on Agenda for sub-Sahara Africa. 

Held at Conference Hall, University of Abuja, Teaching Hospital, 

Gwagwalada Abuja F.C.T., Nigeria, Vol. 4 No. 4, 28th April. pp. 28-41 

Umar M.T., Ibrahim M. & Ishiyaku A.S. (2016d) “Shaping the Status of 

Teaching and Learning in Technical Vocational and Business Colleges to 

Enhance Technology and Entrepreneurial Advancement in Nigeria” 

Proceedings of the Academic Conference on Agenda for sub-Sahara Africa. 

Held at Conference Hall, University of Abuja, Teaching Hospital, 

Gwagwalada Abuja F.C.T., Nigeria, Vol. 4 No. 3, 28th April. pp. 119-135 

Umar M.T., Mustapha B.I. & Kaigama N.A. (2016e) “Society and the 

Institutions of Higher Learning: How does it Measure up for the 21st 

Century” Proceedings of the Academic Conference on Agenda for sub-

Sahara Africa. Held at Conference Hall, University of Abuja, Teaching 

Hospital, Gwagwalada Abuja F.C.T., Nigeria, Vol. 4 No. 1, 28th April. pp. 

149-163 

Umar, .M .T, Ishiyaku A. S. & Ishaku, H. M., (2015a) “The Role of 

Polytechnic Education in Nigeria for Sustainable Development.” African 

Scholar Journal of Pure & Applied Sciences (AJPAS). Vol. 2 (1) July, 

2015, Pp. 120-130, ISSN: 2321-2845. 

Umar M. T., Milala H. A., Babangida Y., & Hussaini B. G., (2016f) “Shaping 

the Future of Innovation & Entrepreneurial Skills in Nigeria via Adaptation 

of Technology in Advance Learning” International Journal of Management 

Science & Entrepreneurship” (IJMSE) Vol. 2 No. 5, 28th February, 2016, 

Pp. 141-165, ISSN: 1098-5331 

Umar M.  T., Ibrahim M. & Yayirus G. U. (2016g) “Shaping The Status Of 

Teaching And Learning in Technical Vocational And Business Colleges To 

Enhance Technology And Entrepreneurial Advancement In Nigeria” 

International Journal of Management Science (IJMSE), Vol. 3 No. 5, May. 

Pp. 61-80, ISSN: 1576-8410.  



306  africascholarpublications@gmail.com                                                                               

 2019 

 
 

Umar M. T., Mustapha B. I. & Kaigama N. A. (2016h) “Society and the 

Institutions of Higher Learning: How Does It Measure Up For the 21st 

Century” International Journal of Contemporary Education Research 

(IJCER), Vol. 3 No. 6, May.  Pp. 137-154, ISSN: 0096-3538. 

  


