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Abstract 
There is no gain saying that ineffective teaching and learning of indigenous 

languages is responsible for low value accorded to major three languages in 

Nigeria. Of course, numerous factors affect attainment of objectives of secondary 

education in Nigeria but little has been documented about the attitude of Hausa 

teachers towards promoting indigenous language among secondary school 

students in Taraba State. Hence, this study examines essential role of teachers’ 

attitudes towards promotion of indigenous language among secondary school 

students in the study area. In order to achieve the objectives of the study, two 

research questions and two research hypotheses guided the study. Descriptive 

research design was used and Taro Yainene Formula was used to select 400 

sampled Hausa teachers and their students from 12,842 total population. 

Teachers’ commitment and teachers’ competence are considered as indices for 

teachers’ attitude in this study. To this end, researcher-developed questionnaire 

was used to collect data from respondents while mean (X) and Pearson Product 

Moment Correlation (PPMC) were used for answering research questions and 

analyzing research hypotheses respectively. The findings revealed positive and 

direct relationship between teachers’ commitment and promotion of indigenous 

language (Hausa); as well as positive and direct relationship between teachers’ 

competence and promotion of indigenous language (Hausa) among secondary 

school students in the study area. Based on the study, it was recommended that 

government should engage the services of professional language teachers so as to 

encourage students in learning indigenous language, and that training and 

retraining exercise should be organized for teachers in general and language 

teachers in particular to carry out their jobs with high professionalism. It was 

concluded that teachers’ attitude significant correlate with promotion of 

indigenous language among secondary schools students in Taraba State.  
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Introduction 
Nigeria’s diversity cut across tribes, 

regions and languages of communication 

among its people. Generally speaking, 

there are over four hundred dialects and 

languages spoken in numerous 

communities in Nigeria. Of course, these 

dialects and languages are tagged ‘major’ 

and ‘minor’ so as to describe each region 

or section of Nigerian society. For 

instance, Hausa language is one of the 

three major Nigerian languages spoken in 

this country, since the introduction of 

formal school system in Nigeria. Ibrahim 

(2011) contends that, Hausa language has 

always had a place in the educational 

system in Hausa speaking states, just like 

Yoruba and Igbo are intertwined with 

educational system in Yoruba and Ibo 

speaking states of Nigeria respectively. 

That is, the major languages serve as 

medium of instruction as well as a subject 

of study both nationally and 

internationally. This explains why the 

Federal Republic of Nigeria (2013) 

necessitates a pass in any of the three 

languages for prospective higher 

education candidates and approves award 

of Degrees and certificates to deserving 

students in universities and colleges of 

education.  

However, the significant role of teacher 

to the success of any education system 

cannot be overemphasized. Little 

wonder, the Federal Republic of Nigeria 

describes quality education in terms of 

teachers’ quality (NPE, 2013). The policy 

stresses that no education can rise above 

the quality of its teacher. This further 

implies that not only teachers’ 

qualification(s) or training that is 

essential to quality education but also 

teachers’ competence and attitude 

towards teaching and learning process are 

germane to attainment of educational 

goals. That is, teachers’ attitude and 

teachers’ competence are also important 

tools to effective teaching and learning of 

Hausa language in the school system. In 

support of this, Adeniji (2009) maintains 

that the realization of education 

programmes depends largely on teacher’s 

competence and commitment to their 

work. Simply put, teachers are the most 

important cog in the educational machine 

and they are highly instrumental to the 

success of any educational programme 

embarked upon by any government.  

At this juncture, it must be stated that 

issues surrounding teachers’ attitude 

cannot be understated in ensuring 

successful implementation of educational 

programme especially teaching of 

Nigerian languages. Just as human 

attitude is a crucial factor for success in 

every activity in life. Put differently, if a 

person develops positive attitude to 

his/her job, it will have a corresponding 

positive effect on his/her likelihood of 
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attaining success on the job. The positive attitude will serve as a ‘push factor’ for an 

individual to struggle to attain excellence in whatever activity the person is involved 

in (Ojo, 2008). The opposite is the case for whoever develops a negative attitude to 

his/her job. Many teachers have negative attitude to teaching of Hausa language and 

this has been affecting the way they carry out their professional demands in the class. 

In fact, it has been observed that prominence and credence attached to English 

language in terms of public language, marketing language and language of 

international communities does not discourage students from giving adequate attention 

in learning the language but also subjects the teacher to object of ridicule before his/her 

students.  

Studies by Oyetade (2011) and Babajide (2011) revealed that as a result of the 

perception of English in Nigeria as a unifying language with a great instrumental 

significance, wrong attitude was displayed to learning and speaking of the various 

indigenous languages. Today, Nigerian languages are associated with unfavorable 

attitudes from parents, students and even the teachers. For instance, the elite parents 

in Nigeria would prefer their children speak English not only its association with 

prestige and success, but it is an important resource for self-enhancement, social and 

political empowerment, and access to job opportunities. Perhaps, this explains why 

Baker (2012) considered attitude as both input and output procession. For instance, a 

favourable attitude from student towards language learning may be a vital input in 

language achievement. In this sense, attitude is a predisposing factor affecting the 

outcome of education. To this end, attitude reflects values as basic components of 

motivation in language teaching learning process. The way students feel about the 

languages they are exposed to within the school setting influences how the students 

learn and use the languages. Basically, students are confronted with more than one 

language, which leads to a consideration of linguistic attitudes of the individual 

(Omulando, 2014). Thus, the attitude towards a language, the value places on a 

language determines the way a language is received and used by an individual. Put 

differently, the higher the value of language, the warmer the reception and the more 

the patronage of the language; the lower the value the colder the reception and the less 

the patronage of the language. This shows that Nigerian languages are disregarded for 

lack of instrumental motivations while English is preferred for both its instrumental 

and integrative motivations.  

Again, the students’ negative attitude to Hausa language cannot be divorced from its 

lack of utilitarian and economic values, which most of the teachers had once 

preconceived before taking teaching profession. However, teachers’ expertise and 

knowledge in carrying out their professional duty is questionable as students seem not 

to get intrinsic value from their teaching pedagogical possession. Rather, Nitko (2015) 

noted that students have mixed feelings that they are always underfed in terms of 
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instructional contents, which have a negative impact on the students’ performance. 

That is, lack of competence on the part of teacher can mar the outcome of students’ 

learning. In support of this, Ellington and Earl cited in Gahsaw (2014) observed that 

teachers’ competence include planning and proper implementation of curriculum in 

accordance with objectives of the subject or lesson. Therefore, teachers need to have 

a well-developed knowledge and skills to be creative in teaching Hausa language.  

Furthermore, the attitude of teachers is assessed in the light of their commitment and 

their competence. Commitments can be described as the level of the teacher's 

dedication to his or her job. Rosenholt and Simpson (2013) divided organizational 

qualities into those that impinge on the tasks of defining boundaries and implementing 

the professional teaching task and those that directly affect the core instructional roles 

of teachers. Here they discovered what influences the novice teachers' commitment, 

while experienced teachers' commitments are observed to be influenced by other 

factors. That is, teachers’ main aim on the job is to make students learn effectively and 

efficiently, and this can only be achieved when he is committed to teaching effectively 

using his competence. Committed teachers have to do several activities such as plan 

properly; provide effective instructional materials and evaluate learning using 

appropriate instruments and techniques. This means committed teachers must engage 

in lots of activities both inside and outside the classroom.  

However, a number of factors could affect teachers' level of commitment. Some 

researchers such as Burden (2011), say there are more psychological factors which 

explain the occurrence of changes in teachers' commitment. He identified changes in 

commitment at different stages of teachers' career. Mark and Aderson (2012), in their 

study found that there is midcareer crisis, it shows that there is -more deviation from 

teaching and it is highest in earliest stages of career. Other factors include issues on 

stress and burnout in teachers; workplace influence; effect of age; government 

attitudes; economic factors; etc. Aside commitment in making teaching effective, the 

technical-know-how or competence of a teacher is very important, because teachers 

are the gate keepers to students’ promotion through display of pedagogical prowess. 

The effectiveness or ineffectiveness of teaching is closely linked to teacher's 

performance. It is the competence of teachers that would create classroom conditions 

and climate that would make teaching effective and consequently, conducive for 

learning and to be more reliable for the students (Adewale, 2010).  

Today a lot of emphasis is on teachers' attitude towards effective teaching of Hausa 

language. It is a well-known fact that Hausa language is a community language in 

Taraba State speaking by all Tarabans, but speaking is different from writing with 

observance of syntactic, phonological and diphthongs rules and regulation in Hausa 

language. Of course, many secondary school students in Taraba State seem not to have 

internalized Hausa language, which has attracted blame for teachers of Hausa language 
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owing to their inadequate commitment to job and their level of competency. 

Conversely, teachers do blame students for their unpreparedness and inadequate 

concentration in learning Hausa language due to its non-utilitarian and lack of 

economic values. Whereas the significant roles of indigenous language to overall 

development of children and to the success of academic pursuit of students have been 

documented in various studies (see Alikali & Lukman, 2019; Benson, 2012; 

UNESCO, 2008), but little or no study has investigated the impact of Hausa teachers’ 

attitude towards promoting indigenous language among secondary school students in 

Taraba State. Hence, this study examines the attitude of Hausa language teachers 

towards promoting indigenous language among secondary school students in Taraba 

State, Nigeria.  

 

Literature Review  

Again, the essential role of indigenous languages to affective, psychomotor and 

cognitive development of children cannot be over-emphasized. As important as native 

language of the students to his/her learning also the role of teacher that is saddled with 

the responsibility of imparting knowledge cannot be understated. In fact, several 

studies have shown the significant role teachers’ factors in enhancing indigenous 

language acquisition among students. For instance, Akiri (2013) conducted a study on 

effects of teachers’ classroom effectiveness on knowledge of Igbo language among 

public secondary school students in Delta State. It was a descriptive research design 

which involved 300 teachers and academic performance of 1690 students’ scores. 

Questionnaire and rating scales were used to collect data for the study. Three 

hypotheses were tested at 0.05 level of significance using correlation, t-test, and single 

factor analysis of variance. The study showed that effective teachers produced 

knowledgeable students in Igbo language. However, the observed difference in 

students’ knowledge was statistically not significant, which could be due to the 

influence of students’ background and school environment related factors that are not 

included in this study. The study concluded that teachers’ classroom effectiveness is 

not the only determinant of students’ knowledge in Igbo language. That is, as 

important as effectiveness of Igbo teacher in imparting knowledge, factors such as 

home background and school location are potential variables in determining how 

sound and knowledgeable the students are. 

In the same vein, Abubakar (2014) carried out a study on the perception of the 

relationship between teachers’ competence and students’ academic performance in 

Hausa language of senior secondary schools in Kano metropolis. The variables such 

as teachers’ qualification, experience, knowledge of subject matter, as well as teaching 

methods were considered as indices of teachers’ competence. Four research questions 

and four research hypotheses guided the study, while two hundred and fifty (250) 
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students were randomly selected from population of nine thousand and nine hundred 

and thirty-eight (9,938) respondents. All seventy-five (75) Hausa teachers were 

included in the sample size and survey research design was adopted. A 40-item 

questionnaire was used to generate information from the teachers and the result of 

students’ standardized examination served as instruments for the study. Having 

conducted a pilot study on school outside the study area, the instrument yielded 0.88% 

using test-re test reliability coefficient. Descriptive statistics was used in answering 

the research questions and inferential statistics (ANOVA) was used for testing 

research hypotheses. The study revealed that competence has no significant 

relationship with students’ academic performance and that teachers’ knowledge of 

subject matter played a significant role in the performance of students and therefore 

led to the conclusion that teachers with deeper knowledge of subject matter produced 

better students than those with shallow knowledge of subject matter. Thus, 

competence is germane to Hausa language acquisition among secondary school 

students in Kano state and by extension in Northern states of Nigeria as a whole. 

Furthermore, Khejeri (2014) examined teachers’ attitudes towards the use of mother 

tongue as a language of instruction in lower primary schools in Hamisi District, Kenya. 

It was a descriptive survey with 12 schools randomly selected from 40 schools in the 

study area. Observation, tape-recording and questionnaire were the instruments for 

data collection. After analyzing the collected data, it was discovered that indigenous 

language was less valued than English. English is highly valued for both its 

instrumental and integrative purposes. Among others, it was recommended that 

government should encourage the publication of instructional materials for the 

teaching of indigenous language and that the educational language policy makers 

should review their position with regard to indigenous language with a view to 

promoting it both as a language of instruction and a field of study. 

Moreover, Aduke and Amudalatu (2016) undertook study on ‘Teachers’ Commitment 

Building and Students’ Academic Performance among Public Junior Secondary 

Schools in Kwara State, Nigeria’. The study adopted descriptive survey research 

design and 28 schools with 448 teachers were selected through simple random 

sampling and purposive sampling techniques respectively. The study used Teachers’ 

Commitment Building Questionnaire (TCBQ) and Junior Secondary Results 

Performance (JSRP) as instruments for the findings. The findings revealed a 

significant relationship between teacher commitment building and students’ academic 

performance. Specifically, a significant relationship was found between teachers’ 

classroom management, teaching methodology, personality, discipline and students’ 

academic performance. Therefore, there is a positive correlation between teacher’s 

commitment building and students’ academic performance. 
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Equally, Hussain, Yakubu and Salisu (2018) assessed the quality of Nigeria Certificate 

in Education (NCE) Hausa language in northwest geopolitical zone of Nigeria. It was 

an ex-post facto research design that aimed at determining the extent of content 

coverage and methods adopted by the lecturers in the department. Two (2) research 

questions and two (2) research hypotheses guided the study while targeted population 

includes lecturers and students in Hausa department in Colleges of Education in 

Northwest Nigeria numbering one hundred and ninety-six (196) lecturers and ten 

thousand one hundred and forty-nine students (10,149). Multi-stage sampling 

technique was used to sample six (6) out of the ten (10) Colleges of Education and 

proportionate stratified random sampling technique was employed to draw three 

hundred and sixty (360) students and one hundred and eight (108) lecturers from both 

Federal and State Colleges of Education. Researcher-developed questionnaire with 

reliability coefficient alpha level of 0.92% was used as instrument. One hundred and 

eight (108) lecturers and three hundred and fifty-eight (350) students filled and 

returned the questionnaire. The data were analyzed using statistical computation 

involving frequencies, percentages, and chi-square at 0.05 level of significance. The 

study revealed significant coverage of content of the NCE in Hausa and appropriate 

utilization of teaching methods in NCE Hausa programme. Hence, students in Hausa 

language are properly equipped to impart knowledge at junior secondary school level 

for proper internalization of Hausa language among children. 

Finally, Adeniyi and Bello (2018) investigated teacher attitude and students 

performance in indigenous language learning in Lagos State. The study focused on 

attitudes of private school teachers to the teaching of the indigenous languages vis-à-

vis the competence and performance of students in these indigenous languages. It was 

a comparative and correlational study that used questionnaire, interview, quasi-test 

and results of students in standardized test. Five hundred (500) SSII students were 

randomly sampled from private and public secondary schools on mainland area of 

Lagos State. The data collected were analyzed using mean and standard deviations for 

answering research questions and inferential statistics (Chi-square) was used for 

testing research hypotheses at 0.05 level of significance. The study revealed that 

students’ performances as reflected in their results, do not demonstrate their 

competence in the indigenous languages when interviewed. It was further discovered 

that both the teachers and students are instrumentally and not integratively motivated 

for indigenous language. From the foregoing, it is obvious that little or no study has 

been carried out on attitudes of Hausa teachers towards promoting indigenous 

language among secondary school students in Taraba State.   

 

Statement of the Problem 

Secondary education in Nigeria has been crucified for not achieving its stated 

objectives. Recent statistics in the public domain have proved that graduates of 

secondary education do not possess expected values and norms desirable in modern 
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society- hence erosion of cultural heritage indigenous language inclusive. According 

to Ayinde (2011), the tasks of nurturing cultural-minded children are meant for parents 

only but required supporting role of teachers in inculcating cultural values into 

children as expected. In other words, teachers play a sensitive role in promoting 

language sensitivity of children especially indigenous language (Hausa). However, 

researchers in the field of education and linguistic have underscored the essential role 

of teachers’ qualification, experience, methodological approach to academic pursuits 

of children but the extent at which Hausa teachers’ attitudes towards promoting 

indigenous language among secondary school students in Taraba State is yet to be 

ascertained.  

 

Purpose of the Study 

This is a study of attitudes of Hausa language teachers towards promoting indigenous 

language among secondary school students in Taraba State. Hence, the study will 

ascertain; 

1. Relationship between teacher’s commitment and promotion of indigenous 

language (Hausa) among secondary school students in Taraba State. 

2. Relationship between teacher’s competence and promotion of indigenous 

language (Hausa) among secondary school students in Taraba State.  

 

Research Questions 

The following research questions guided the study; 

i. What is the relationship between teacher’s commitment and promotion of 

indigenous language (Hausa) among secondary school students in Taraba 

State?  

ii. What is the relationship between teacher’s competence and promotion of 

indigenous language (Hausa) among secondary school students in Taraba 

State? 

 

Research Hypotheses 

The following null hypotheses were tested at 0.05 level of significance  

H01: There is no significant relationship between teacher’s commitment and promotion 

of indigenous language (Hausa) among secondary school students in Taraba State. 

H02: There is no significant relationship between teacher’s competence and promotion 

of indigenous language (Hausa) among secondary school students in Taraba State. 

 

Methodology: 

Design  

The study adopted descriptive survey research method. This is because descriptive 

survey is useful in correlational study that seeks to establish the relationship that exists 
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between teachers’ attitude and promotion of indigenous language (Hausa) among 

secondary school students in Taraba State. 

 

Population 

The population for this study consists of Arts/Humanity students (SSII) and Hausa 

teachers in all one hundred and nineteen (119) senior secondary schools in Taraba 

State. On the whole, there are twelve thousand eight hundred and forty-two (12,842) 

students constituted population for the study.  

 

Sample and Sampling Technique  

Simple random technique was employed to select two (2) secondary schools from each 

of the four educational zones in Taraba State. Thus, eight (8) secondary schools were 

selected in the study area while Taro Yainene Formula was used to determine the 

sample size for the study.  

The Yaro Yainene Formula is (n) =       N        

                                                          1+ N(e)2 

Where n = sample size 

N = Population  

e = level of significance     

Therefore, the sample size stands at, 

   12,842          =  12,842 

       1+12,842(0.0025) 1+32.105 

              12,842  =  400 

              33.105 

Hence, four hundred (400) respondents formed sample size for this study.  

 

Instruments  

Research-developed questionnaire was administered to sample of four hundred (400) 

respondents from eight (8) senior secondary schools in Taraba State. The questionnaire 

titled “Attitudes of Hausa Teachers in relation to Promotion of Indigenous Language 

Questionnaire (AHTPILQ)” was used as the instrument for this study. The likert scale 

type response pattern was provided to aid the respondents in ticking the appropriate 

box [ √ ] that most describe their opinions. The AHTPILQ consisted of 20 items and 

are rated in this order High Level Relationship (HLR=4); Moderate Level Relationship 

(MLR=3); Low Level Relationship (LLR=2), and No Relationship (NR=1).  

 

Validity and Reliability 

The instrument was validated through face and content validity process, which 

required experts’ approval in terms of structure and language accuracy in measuring 
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the variables. A test-retest reliability analysis was conducted on 30 respondents outside 

the study area and yielded reliability coefficient of 72%. 

 

Analysis 

The data collected for the study were analyzed using mean, standard deviation and 

Pearson Product Moment Correlation. The mean and standard deviation was used to 

answer research questions with acceptance value of 2.50 and the null hypotheses were 

tested using PPMC at 0.05 level of significance (computation was done with SPSS 

package). 

 

Data presentation  

Table 1: Bio data of respondents 

Status   Frequency Percentage % 

Teachers 40 10 

Students     360 90 

Total  400 100 

 

The table above shows forty (40) indicating ten percent (10%) respondents who are 

Hausa language teachers in secondary schools while the remaining three hundred and 

sixty (360) representing ninety percent (90%) respondents are students of Hausa 

language across secondary schools in Taraba State. This means that majority of the 

respondents are students who are familiar with attitudes of their teachers as well as 

their approach to teaching of Hausa language. 

Research Question 1: What is the relationship between Hausa teachers’ commitment 

and promotion of indigenous language (Hausa) among secondary school students in 

Taraba State?  

 

Table 2: Hausa Teachers’ Commitment and Promotion of Indigenous Language   

S/N Items  HLR MLR LLR NR X 

SD 

1. Teachers are not committed to 

their jobs. 

146 

36.5% 

104 

26% 

70 

17.5% 

80 

20% 

3.08 

1.15 

2. Teachers lack dedication to 

school activities. 

102 

25.5% 

110 

27.5% 

126 

31.5% 

62 

15.5% 

2.88 

0.96 

3. Students do not get intrinsic 

value from teacher’s teaching. 

115 

28.75% 

94 

23.5% 

102 

25.5% 

89 

22.25% 

2.94 

0.88 

4. There is a gap between 

instructional contents and 

students’ learning. 

108 

27% 

140 

35% 

92 

23% 

60 

15% 

2.99 

0.92 
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5. Lack of commitment affects 

students’ knowledge.  

116 

29% 

108 

27% 

84 

21% 

92 

23% 

 

2.89 

0.97 

6. Teaching Hausa language is 

strenuous. 

86 

21.5% 

92 

23% 

120 

30% 

102 

25.5% 

 

2.93 

1.03 

7. Committed teachers produce 

better students. 

172 

43% 

 

122 

30.5% 

56 

14.5% 

48 

12% 

2.72 

0.87 

8. Commitment is required to 

make teaching effective. 

140 

35% 

102 

25.5% 

94 

23.5% 

64 

16% 

2.65 

0.97 

9. Commitment demands proper 

planning of teaching activities. 

110 

27.5% 

124 

31% 

58 

14.5% 

108 

27% 

2.90 

1.02 

10. Committed teachers care about 

inside and outside classroom 

activities.  

146 

36.5% 

142 

35.5% 

62 

15.5% 

50 

12.5% 

2.58 

0.85 

  Mean &  Standard Deviation 2.86 

0.96 

 

Numerical evidences from table 2 inform that out of 400 sampled respondents, 

majority {146 (36.5%) affirmed high level relationship, 104 (26%) affirmed moderate 

level relationship, 80 (20%) confirmed low level relationship while 70 (17.5%) agreed 

no level relationship} showing that teachers’ commitment towards their jobs are not 

encouraging (item1); bulk of them {126 (31.5%) confirmed low level relationship, 

110 (27.5%) affirmed moderate level relationship, 102 (25.5%) agreed high level 

relationship while 62 (15.5%) confirmed no level relationship} revealing that teachers 

lack dedication to teaching activities (item2); many {115 (28.75%) affirmed high 

level relationship, 102 (25.5%) agreed low level relationship, 94 (23.5%) confirmed 

moderate level relationship while 89 (22.25%) agreed no level relationship} showing 

that students do not get intrinsic values from teachers’ teaching (item3); a lot of 

respondents {140 (35%) affirmed moderate level relationship, 108 (27%) confirmed 

high level relationship, 92 (23%) agreed low level relationship while 60 (15%) 

confirmed no level relationship} revealing gap between instructional contents and 

students’ learning (item4); most 116 (29%) admitted high level relationship, 108 

(27%) confirmed moderate level relationship, 84 (21%) affirmed low level 

relationship while 92 (23%) agreed no level relationship} showing that lack of 

commitment affects students’ learning (item5); majority {120 (30%) agreed low level 

relationship, 92 (23%) confirmed moderate level relationship, 86 (21.5%) admitted 

high level relationship while 102 (25.5%) affirmed no level relationship} meaning 
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that teaching Hausa language is not strenuous provided teachers are committed 

(item6); many {172 (43%) confirmed high level relationship, 122 (30.5%) admitted 

moderate level relationship, 56 (14.5%) affirmed low level relationship while 48 

(12%) agreed no level relationship} revealing that committed teachers produce better 

students (item7); reasonable number of respondents {140 (35%) affirmed high level 

relationship, 102 (25.5%) confirmed moderate level relationship, 94 (23.5%) agreed 

low level relationship while 64 (16%) accepted no level relationship} showing that 

commitment is required to make teaching effective (item8); many {124 (31%) 

admitted moderate level relationship, 110 (27.5%) agreed high level relationship, 58 

(14.5%) affirmed low level relationship while 108 (27%) confirmed no level 

relationship} meaning that commitment demands proper planning of teaching 

activities (ietm9); as well as numerous respondents {146 (36.5%) agreed high level 

relationship, 142 (35.5%) affirmed moderate level relationship, 62 (15.5%) confirmed 

low level relationship while 50 (12.5) admitted no level relationship} showing that 

committed teachers care about inside and outside classroom activities. All these 

numerical evidences (in a bid to answer research question 1) inform that teachers’ 

commitment towards teaching of Hausa language has not received applause (as the 

grand mean of 2.86 is above acceptance level), hence inhibiting the promotion of 

indigenous language (Hausa).   

 

Research Question 2: What is the relationship between teacher’s competence and 

promotion of indigenous language (Hausa) among secondary school students in 

Taraba State? 

 

Table 3: Hausa Teachers’ Competence and Promotion of Indigenous Language   

S/N Items  HLR MLR LLR NR X 

SD 

11. Teacher’s effectiveness is determined by students’ 

performance  

108 

27% 

140 

35% 

92 

23% 

60 

15% 

2.89 

0.91 

12. A competent teacher applies relevant pedagogical 

approach  

172 

43% 

122 

30.5% 

56 

14.5% 

48 

12% 

2.99 

0.88 

13. Teacher’s effectiveness is associated with 

classroom condition 

140 

35% 

102 

25.5% 

94 

23.5% 

64 

16% 

2.78 

0.99 

14. Teacher’s competence promotes conducive 

learning environment for students  

102 

25.5% 

110 

27.5% 

126 

31.5% 

62 

15.5% 

2.99 

0.89 

15. Competent teacher produces knowledgeable 

students  

146 

36.5% 

128 

32% 

84 

21% 

42 

10.5% 

2.79 

0.99 

16. A competent teacher completes his\her scheme of 

work 

130 

32.25% 

144 

36% 

58 

14.5% 

68 

17% 

2.85 

1.00 
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17. Teacher’s incompetence mar students’ learning  146 

36.5% 

104 

26% 

70 

17.5% 

80 

20% 

3.01 

1.05 

18. Proper implementation of Hausa curriculum 

demands teacher’s competency  

115 

28.75% 

94 

23.5% 

102 

25.5% 

89 

22.25% 

2.76 

0.98 

19. Attainment of instructional objectives requires 

teacher’s competency  

122 

30.5% 

120 

30% 

96 

24% 

62 

15.5% 

2.85 

0.89 

20. Teacher’s effectiveness is determined via his\her 

skills and knowledge of subject matter 

160 

40% 

142 

35.5% 

54 

13.5% 

44 

11% 

2.58 

0.85 

  Mean &  Standard Deviation 2.85 

0.94 

 

Numerical evidences from table 3 inform that out of 400 sampled respondents, 

majority {140 (35%) accepted moderate level relationship, 108 (27%) affirmed high 

level relationship, 92 (23%) confirmed low level relationship while 60 (15%) agreed 

no level relationship} meaning that teachers’ effectiveness is determined by students’ 

performance (item11); many {172 (43%) affirmed high level relationship, 122 (30.5%) 

confirmed moderate level relationship, 56 (14.5%) agreed low level relationship while 

48 (12%) admitted no level relationship} revealing that competent teacher applies 

relevant pedagogical approach (item12); numerous respondents {140 (35%) affirmed 

high level relationship, 102 (25.5%) confirmed moderate level relationship, 94 

(23.5%%) agreed low level relationship while 64 (16%) accepted no level 

relationship} showing that teachers’ effectiveness is associated with classroom 

condition (item13); many {126 (31.5%) agreed low level relationship, 110 (27.5%) 

confirmed moderate level relationship, 102 (25.5%) affirmed high level relationship 

while 62 (15.5%) admitted no level relationship} indicating that teacher’s competence 

promotes conducive learning environment for students (item14); multitude {146 

(36.5%) agreed high level relationship, 128 (32%) confirmed moderate level 

relationship, 84 (21%) accepted low level relationship while 42 (10.5%) admitted no 

level relationship} showing that competent teachers produce knowledgeable students 

(item15); most {144 (36%) agreed moderate level relationship, 130 (32.25%) affirmed 

high level relationship, 58 (14.5%) accepted low level relationship while 68 (17%) 

admitted no level relationship} meaning that competent teachers complete their 

scheme of work (item16); many {146 (36.5%) agreed high level of relationship, 104 

(26%) affirmed moderate level of relationship, 70 (15.5%) confirmed low level of 

relationship while 80 (20%) admitted no level of relationship} indicating that teachers’ 

incompetence mar students learning (item17); some of the respondents [115 (28.75%) 

agreed high level of relationship, 94 (23.5%) affirmed moderate level of relationship, 

102 (25.5%) accepted low level of relationship while 89 (22.25%) admitted no level 

relationship} showing that proper implementation of Hausa curriculum demands 
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teachers’ competency (item18); many {122 (30.5%) confirmed high level of 

relationship, 120 (30%) affirmed moderate level of relationship, 96 (24%) admitted 

low level of relationship while 62 (15.5%) agreed no level of relationship} showing 

that attainment of educational objectives demands teachers’ competency (item19); as 

well as majority {160 (40%) agreed high level of relationship, 142 (35.5%) confirmed 

moderate level of relationship, 54 (13.5%) affirmed low level of relationship, 44 (11%) 

admitted no level of relationship] indicating that teachers’ effectiveness is determined 

via his/her skills and knowledge of subject matter (item20). All these numerical 

evidences (in a bid to answer research question 2) inform that teachers’ competence 

in teaching Hausa language is questionable (as the grand mean of 2.85 is above 

acceptance level), hence inhibiting the promotion of indigenous language (Hausa). 

 

Research Hypotheses:  

Hypothesis 1: There is no significant relationship between teacher’s commitment and 

promotion of indigenous language (Hausa) among secondary school students in 

Taraba State.  

Table 3: An “r” statistical table showing the relationship between Teachers’ 

Commitment and Promotion of Indigenous Language (Hausa)  

Variables N Mean SD Df r-cal. Sig. 

Value 

(p) 

Decision 

Teachers’ 

Commitment  

400 26.39 8.65  

 

398 

 

 

0.610* 

 

 

0.000 

 

 

Reject  

Ho 

Promotion of 

Indigenous 

Language       

 

400 

 

34.83 

 

9.72 

p= 0. 000 > 0.05 

 

As revealed in the table 3 above, the responses on average (mean) teachers’ 

commitment towards promotion of indigenous language (Hausa) was well above the 

acceptance mean value of 2.50 (from items 1-10 subscale rated on a 4-point response 

keys); so also on a general note, the teachers’ commitment towards promotion of 

indigenous language (Hausa) was well above the acceptance mean value of 2.50 (from 

total grand mean 2.86). These numerical values reveal that the teachers displayed little 

or no commitment towards promotion of indigenous language (Hausa); this means 
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there is direct relationship between teachers’ commitment and promotion of 

indigenous language (Hausa). 

Little wonder, a positive and direct relationship was observed between teachers’ 

commitment and promotion of indigenous language (Hausa). This was evidenced with 

a yield of the calculated “r” (r-cal. = 0.610*) at 398 degrees of freedom given that the 

obtained level of significance (p-value) is 0.000 < 0.05 (statistical benchmark). The 

positive correlation value yielded a statistically significance; by implication, the null 

hypothesis is therefore rejected, hence, there is significant relationship between 

teachers’ commitment and promotion of indigenous language (Hausa) among 

secondary school students in Taraba State.  

 

Hypothesis 2: There is no significant relationship between teachers’ competence and 

promotion of indigenous language (Hausa) among secondary school students in 

Taraba State.  

 

Table 4: An “r” statistical table showing the relationship between Teachers’ 

Competence and Promotion of Indigenous Language (Hausa)  

Variables N Mean SD Df r-cal. Sig. 

Value 

(p) 

Decision 

Teachers’ 

Competence  

400 29.14 9.32  

 

 

339 

 

 

 

0.802* 

 

 

 

0.000 

 

 

Reject  

Ho Promotion of 

Indigenous 

Language       

 

400 

 

34.83 

 

9.72 

p= 0. 000 > 0.05 

 

As revealed in the table 4 above, the responses on average (mean) teachers’ 

competence towards promotion of indigenous language (Hausa) was well above the 

acceptance mean value of 2.50 (from items 11-20 subscale rated on a 4-point response 

keys); and of course, the teachers’ competence towards promotion of indigenous 

language (Hausa) was well above the acceptance mean value of 2.50 (from total grand 

mean 2.85). These numerical values reveal that the teachers displayed little or no 

commitment towards promotion of indigenous language (Hausa); this means there is 

direct relationship between teachers’ commitment and promotion of indigenous 

language (Hausa). 
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Again, a positive and direct relationship was observed between teachers’ commitment 

and promotion of indigenous language (Hausa). This was evidenced with a yield of 

the calculated “r” (r-cal. = 0.802*) at 339 degrees of freedom given that the obtained 

level of significance (p-value) is 0.000 < 0.05 (statistical benchmark). Thus there 

exists a positive correlation value which yielded statistically significance to the 

direction of rejecting the null hypothesis, therefore, there is significant relationship 

between teachers’ competence and promotion of indigenous language (Hausa) among 

secondary school students in Taraba State.  

 

Discussion of Findings  

Hypothesis 1: There is no significant relationship between teacher’s commitment and 

promotion of indigenous language (Hausa) among secondary school students in 

Taraba State.  

Numerical evidences from table 3 revealed that lack of commitment on the part of 

teacher significantly inhibit promotion of indigenous language (Hausa) (with 

calculated r-value of 0.610* and a p-value of 0.000 < the statistical benchmark of 

0.05). Hence, there is significant relationship between teachers’ commitment and 

promotion of indigenous language (Hausa) among secondary school students in 

Taraba State.  

Rendering support, scholars like Burden (2011), Mark and Aderson (2012), Khejeri 

(2014), Aduke and Amudalatu (2016) as well as Adeniyi and Bello (2018) concluded 

that teachers’ commitment significantly correlate with promotion of indigenous 

language. The scholars argued that teachers’ commitment is a potential factor in 

making teaching worthwhile. Though, it was observed that indigenous language is less 

valued than English language because of its instrumentality and integrative purposes 

but there exists a positive correlation between teachers’ commitment and students’ 

academic performance in indigenous language.  

Hypothesis 2: There is no significant relationship between teachers’ competence and 

promotion of indigenous language (Hausa) among secondary school students in 

Taraba State.  

Numerical evidences from table 4 showed that teachers’ incompetence significantly 

inhibit promotion of indigenous language (Hausa) (with calculated r-value of 0.802* 

and a p-value of 0.000 < the statistical benchmark of 0.05). Therefore, there is 

significant relationship between teachers’ competence and promotion of indigenous 

language (Hausa) among secondary school students in Taraba State.  

In support of present study, Adewale (2010), Akiri (2013), Gahsaw (2014), Abubakar 

(2014), Nitko (2015), as well as hussain, Yakubu and Salisu (2018) admitted that 

teachers’ competence significantly correlate promotion of indigenous language. It has 

been observed that students have been underfed in terms of instructional contents 
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owing to teachers’ ineffectiveness. This is because teachers do not have their lesson 

properly planned and implemented in accordance with objectives of the subject or 

lesson. This suggests that teachers must have a well-developed knowledge and skills 

to be creative in teaching indigenous language. It further suggests that effective 

teachers produce knowledgeable students in indigenous languages, Hausa inclusive.  

 

Recommendations 

Based on the findings in this study, it is appropriate to recommend that: 

✓ Hausa teachers should be committed and dedicated to their jobs so as to attract 

students’ interest in learning indigenous language. 

✓ Also, there is every need to engage the services of professional language 

teachers to impact indigenous language and encourage students to speak and 

write Hausa language like English language.   

✓ Again, teaching and learning of indigenous language (Hausa) requires 

adequate and relevant Hausa textbooks for effective teaching and learning of 

Hausa language.   

✓ Finally, government and school officials should always training and retraining 

programmes for effective performance of teachers in general and Hausa 

teacher in particular.  

 

Conclusion 

Based on the research findings, it could be inferred that as far as Taraba State is 

concerned, there is significant relationship between teachers’ attitude and promotion 

of indigenous language (Hausa) among secondary school students. In the course of 

this study, specifically, there exists a positive and direct correlation between teachers’ 

commitment and promotion of indigenous language as well as positive and direct 

relationship between teachers’ competence and promotion of indigenous language 

among secondary school students in the study area.   
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